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Executive Summary

This report was developed for thacEdu project which was implemented with the overall
objective of developing a system of support for aiging opportunities for Students with
Disabilities (SWDs) in Sri Lankan Universities witanding from the European Commission
(http://www.pdn.ac.lk/cbhe-incejluT he specific objectives identified in achievihg aim mainly
consist of creating awareness, developing compgtehstaff in the partner universities of Sri
Lanka, establishing a conducive learning envirorinfien SWDs, providing provisions in the
curriculum to accommodate requirements of SWDsmakling policy recommendations.

University of Peradeniya (UOP) is leading the proollaborating with three other local partners
- University of Ruhuna (UOR), Eastern UniversityJ&.) and Sri Lanka Technological Campus
(SLTC) and four European Universities; Uppsala @rsity (UU), Sweden, Masaryk University
(MU), Czech Republic, Zagreb University (ZU), Criaa&nd Transylvania University of Brasov
(UTBv), Romania. European partners’ expertise angdpert were sort for the purpose of
introducing equipment, assistive technology, aradning staff in using such technology for
creating a friendly inclusive education in Sri Larfkr SWDs.

The project team was of the opinion that a cleateustanding of the needs and requirements of
the SWDs was required to provide them with oppaties for higher education on equal terms
with persons without disabilities, identify the tddes in providing access to higher education
and to identify the improvements required in phgkitechnical, and human capacities that are
required to engage in achieving the objectivebefiroject. In order to fulfil these tasks, a biasel
survey was administered among the stakeholdersiéatas, SWDs, peers, parents and non-
academics) to identify the standards of higher atioc for SWD’s in Sri Lankan Universities.
For that purpose, the project team administerdduatsred questionnaire to identify the existing
facilities for the SWDs, their needs, awareness rgmpeers, university academic and non-
academic staff, peers and parents of the SWDSeafi¢keds of SWDs.

Overall response rates for the questionnaires efattademics (76%), SWDs (56%) and peers
(81%) were relatively high while the response rateparents (35%) and non-academics (45%)
were poor.

Among overall findings, the most significant factirthe study was that majority of the SWDs
were confined to Humanities (H) and Social Scien&3). The majority of the academic staff
members have had some experience in teaching fdbsSexcept the Faculty of Veterinary
Science. One of the notable factors found in $husly was 97% of the academics agreed that
equal access to higher education should be madélaeafor SWDs. Furthermore, 74% of
academics agreed that they did not use any spmaehanism for teaching, for SWDs. Apart
from that, 81% of the academics agreed to have S&#Bsding their lectures on-line, if attending
physically is difficult. There was more than 50%ement among the academics on the majority
of the attributes on willingness to provide speaietommodation to SWDs other than providing
programs for raising awareness stated in the su@ely 13% of the academics obtained feedback
on their teaching from their students. In the gl@n79% of them agreed that their subjects are
suitable to teach for SWDs. However, Peradeniyathachighest number of academics (13%)
who felt their subjects are not suitable for SWDslaithis percentage in the University of Ruhuna,
SLTC and Eastern University were 2%, 2% and 1%eetsely.
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The survey revealed that all SWDs were admittetthéouniversity through special intake except
for one student. Around 40% received guidanceelecsing universities and 65% of them
managed to follow a degree program of their prefeee The survey disclosed that the most
common and the rarest disability among SWDs werelhlisual impairments (43%) and mental
disability (4.3%) respectively. 52% of the SWD4 ekt their disability had a negative impact on
their academic life. Only 39% of SWDs were awarethed availability of an SNRU in their
universities. 84% of them used at least one fortectinologies available to support their studies.
The majority of the SWDs found the difficulties imobility as the greatest barrier in learning at
the University.

According to the data gathered from the SWDs’ patenonthly household income was less than
Rs. 31,000 of which, earning less than Rs. 10,088 #0%. Around 22% of the parent’s
occupation was farming and 22% reported to be gshld-urthermore, the parents disclosed that
neither the government nor Universities supporteint and immediate family (83%) was found
to be the major supporting source for their disdlolgldren. Parents’ opinion on services provided
by Universities/Institutes shed the light on theartance and the dire need of making access to
storied buildings, provision of toilets suitablystigned for SWDs to use. However, negative, and
uncertain responses outnumbered the positive resporeceived for securing a job after
graduation. The majority of parents thought thatuniversity experience would have a positive
impact on their child’s future.

Among the suggestions for improvement of SWDs’ ®sicht University, provision of more
opportunities to improve information communicatitathnology (ICT) and English, financial
assistance, opportunities, and guidance to follogtgraduate degrees, improvement of existing
services, facilities and develop and update theprescribed by local and international treaties,
conventions were notable.

According to the responses received for the atedupeers of all Universities were highly
supportive of the academic rights of SWDs. 97% sktbavhigh willingness to extend their support
to mobilize them physically and 90 % enjoyed intéireg with them in their studies. From the
sample, 81% and 85% of peers of Peradeniya and Se$@ectively did not know about the
existence of SWDs in their classes. However, peERuhuna (46%) and Eastern Universities
(44%) were familiar than UOP. The majority of ther&leniya peers did not feel comfortable in
sharing rooms with SWDS.

Only 30% of the peers were aware of the existehaa &SNRU in their respective campus. Before
entering the university, 67% of them has had saon@ fof contact with SWDs. Overall, 61% of
the peers in the sampled group has had some eecswnth SWDs in their Universities. The
highest observed type of disability among the SWib<lass according to the peers were
Blind/Visually impaired (43%). Of the overall peesample, 69% felt that they were comfortable
in learning with SWDs in class. Of the sample, 8dRthe peers were willing to obtain training
on facilities to be provided for SWDs. The majoritiythe peers were unaware of whether the
lecturers used special teaching techniques to t@dbfSWDs.
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The majority of the sampled peers stated that fekycomfortable in sharing their rooms with
SWDs.

Most of the peers expected to develop friendshgpse halked with the SWDs and helped them
whenever possible. The majority of the peers wérdh® opinion that educational facilities for
SWDs have to be improved, lecturers should pay ratiemtion to SWDs’ needs and honour the
importance of equal rights for free education. Bdelt that they are not disabled, but they are
differently-abled and multi-talented persons.

Academic administrators (VC, Deans of Facultiesyidstrative officers of all levels) in general
and financial divisions and executive-level offie@rere subject to this survey.

Invariably, the blind/visual impaired (51%) secteas the most catered sector of all universities
by university authorities. Staff agreeing to umgercontinuous special education training
programmes (68%) was an encouraging sign as it dvouprove understanding of SWDs
requirements, nature of disabilities, and differ@mproaches to cater to SWDs. Except for UOP,
other universities have not conducted researchreemiand workshops. However, the survey
revealed that none has published research relat8iMDs. UOP was the only institute that had
collaborated with both local and international anigation. SLTC conducted recreational events
for SWDs.

The conclusions based on the baseline survey fyisdin

» The majority of the SWDs are admitted to the dikiegs of social sciences and
humanities than the other disciplines. Therefdretd is a need to consider if there is the
potential for other disciplines to admit SWDs adlwe

* The academics in the sample came from 14 facutifeshich Veterinary Faculty did not
have SWDS for teaching.

* SWDs are being taught by a highly qualified grobip@ademics.

* Among the academics, less than half had taught SWDeir classes at some point in
time.

* The study sample did not include any SWD from ofheulties, however, the academic
staff information reveals that other faculties eads8gsommodate SWDs.

» Sampled peers came from different faculties ofuherersities. Except for SLTC
majority of the peer students came from Arts faeslt

» The majority of the Peers did not know the existeolcSWDs in classes.

* There was a higher willingness to extend their suipio mobilize SWDs physically in
the Universities.

* The majority of SWDs’ category of disability wasiin blind and visually impaired and
followed by physically disabled, hearing impaireatth of hearing and mentally disabled.
The mentally disabled was the rarest among them.

* A substantial proportion of the parents of SWDseneom low-income families and
unemployed families.
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The majority of the parents thought that the ursitgrexperience would have a positive
impact on their child’s future.

The blind/visual impaired (51%) sector was the noagéred sector of all universities by
university authorities.

Only a few continuous special education progranmslaoted for Administrative staff in
selected universities.

All stakeholders emphasized the need for develogiagequired infrastructure to
accommodate the needs of the SWDs in all univessiti

It is recommended that the following facts be givkre consideration for the improvement of
education and facilities of SWDs to undertake tkaidies at Universities:

Importance of having awareness of the existence raetls of SWDs among all
stakeholders.

Increase the available facilities for SWDs.

Conduct continuous professional training programorespecial education for staff and
peers.

Increase positive attitudes among others towawlBD &

SWDs should also be given special accommodationtferr studies and assessment
mechanisms as agreed by academics and pointed peebs and parents as well.

Academics and the administrative staff need guidara training to adapt the syllabus
and teaching material to accommodate SWDs' needs winricula are designed, teaching
materials prepared and training on special mechenand technology, and special tools.
That could be adopted for teaching.

Improving adequate physical resources such asti@gito improve the mobility of the
physically disabled students, and special facdifa blind/visually impaired students and
also for deaf/hard of hearing students availabklifour universities.

This should be developed while keeping abreast mikdern technology.

These improvements should include physical accéisgito all buildings, lecture halls,
library, washrooms, and hostels.

Materials such as textbooks, workbooks, assignmemsamination materials,
supplementary readings, online courses, onlinebdats, audiovisual resources and
alternate formats (such as E-text, braille, langetppdf image, pdf text, audio — analogue,
audio — digital, mp3, daisy books, tactile grashiand descriptive video) should also be
provided based on SWDs requirements to enhanaegteilemic programmes.

Research into the reasons for dissatisfaction gegyamong SWDs about their university
experience.

Provision of special rooms for SWD catering to tim&eds, improve English competency,
provide modern equipment/technologies and propeidagge when admitted to
Universities. There is a need to have trained anadstaff and technical staff with special
technical competencies to teach SWDs.
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Section 1: Introduction

1.1. Rationale

Both International and National norms require fetsons with disabilities are provided
with special facilities to help them pursue thedueation on equal terms with persons
without disabilities. Article 24 Section 2 (d) thinited Nations Convention on the rights
of persons with disabilities in 2006 provides tH&ersons with disabilities receive the
support required within the general education syste facilitate their effective education;

(e)-Effective individualized support measures amvjged in environments that maximize
academic and social development, consistent wélgdal of full inclusion”.

National Universities in Sri Lanka admit a limitedmber of students with disabilities
(SWDs) from among those who satisfy the minimumunm@mnents for University
admission under the category of ‘special intaké&'e Total number of students enrolled in
national universities is small compared to oveealtolment and is limited to courses in
Social sciences and Humanities. Currently, 34 stisdevith pronounced forms of
disabilities (having either visual or hearing impagnts, and those requiring mobility
assistance) are enrolled in the Faculty of ArtghefUniversity of Peradeniya, the largest
Sri Lankan University with a total student enrolmen16,000. Enrolment of students with
disabilities in other Universities is even lowerilglsome Universities do not enrol SWDs
at all. The small number of SWDs enrolled stemsnigdrom the lack of awareness and
capacity on the part of educators, administratodssaciety in general to handle their needs
and requirements, as well as due to organizatiostiacles.

While these students are, by the very nature af tieabilities, denied easy access to many
of the programmes and facilities offered by thevdrsities, whatever special measures
that have been taken to put them on equal ternts atiters in carrying out their study
programmes at the university are far from adequdtey follow the courses together with
fellow students without any special teaching methad aids and experience many
difficulties. In a few Universities, a Special Neddnit (SNU), which is basically a room
allocated for the SWDs has been established rgceiith basic facilities. In almost all
cases, the SNUs are supervised by an academicrstafber on a voluntary basis. Among
the difficulties faced by disabled students theahility to access different facilities
including wheelchair access to buildings, lackdbrmation and suitable reading material,
and appropriate accommodation are noteworthy asp@tte mentioned. In the absence of
special teaching methods, learning strategies asgésament methods, students face
challenges in passing subjects such as mathemdnésrmation Communication
Technology (ICT) and Physical Education. Due to dbstacles which are connected to
their disabilities coupled with the nonexistenc¢haf above facilities, SWDs are frequently
unable to realise their right to quality higher eglion. We have observed that these factors
contribute to low grades in examinations, inability participate in internships, poor
interaction with fellow students and disadvantaggeb opportunities.
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1.2. Project Overview

The IncEdu project funded by the European Commissibtip(//www.pdn.ac.lk/cbhe-
incedy aims at developing a system of support for eguregi opportunities for SWDs in
Sri Lankan Universities. This is to ensure the tsghf SWDs to access higher education,
to combat discrimination by instilling awarenessl do establish a sustainable support
network for SWDs in Sri Lankan Universities. Orfdlee main steps towards developing
services for SWDs under the project capacity bagdin higher education would be
creating awareness in the Sri Lankan community.

The project has a number of specific objectivescdating community awareness,
developing competency of staff of the partner ursites in Sri Lanka, establishing a
conducive learning environment for students wittsablilities and making policy
recommendations. The inclusion of SWDs in the higigleicational institutes of Sri Lanka
is expected to be achieved by accommodating amatiadasuitable environments for them.

The partnership of the project consortium consgdtsour Sri Lankan Universities;

University of Peradeniya (UOP, Principal CoordimgtdJniversity of Ruhuna (UOR),

Eastern University (EUSL) and Sri Lanka Technolagi€ampus (SLTC) and four
European Universities; Uppsala University (UU), See, Masaryk University (MU),

Czech Republic, Zagreb University (ZU), Croatia dmdnsylvania University of Brasov
(UTBv), Romania. The role of the EU partner univtgs within the consortium would be
sharing of the knowledge and skills through creptraining materials, training of trainers,
advice on assistive technology and equipment, pignof quality and assisting with
project management, etc. based on their experiesfdesving dealt with accommodating
SWDs. Their expertise and support are extended &gns of introducing equipment,
assistive technology and training staff in usinghstechnology for creating a friendly
inclusive education in Sri Lanka for SWDs.

1.3. Introduction to the Baseline Survey

The project in its initial steps carried out a biasesurvey to identify the standard of higher
education for SWDs in Sri Lankan Universities. Thisluded identifying the existing

facilities for the SWDs, their needs, awarenessranpeers, university academic and non-
academic staff, peers and parents of the SWDSeafi¢leds of SWDs. It is expected from
the finding of the survey to have a clear undeditamof the needs and requirements of
the SWDs to provide them opportunities for highduaation on equal terms with persons
without disabilities, identify the obstacles in wiging access to higher education and
identify the improvements required in physical,hte@ical and human capacities that are
required. The outcome of this survey will guide #utivities to be carried out under the
other WPs that aim to develop a system of supporedualizing opportunities for SWDs

in Sri Lankan Universities.
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1.4.

The baseline survey was conducted in Sri Lankaimgauniversities. It is based on well-
structured questionnaires that were used in gatpenformation from students (SWDs
and others), academic and administrative staff pacents of the SWDs in partner
Universities in Sri Lanka. The information gatheding the survey was analysed and
presented in this report. The key findings willdieseminated in a workshop that will be
held at the time of the second project meetingdbaek received on the findings will be
analysed and used in shaping the activities plamnmetér the other WPs. Based on the
findings of the survey, the project will promotedaglevelop services to SWDS to access
inclusive education that would lead to a non-dieanated and socially integrated setting
assuring the equal right to education.

National Policy on Disability

Persons with disabilities (PWDs) account for 8.7the total population in Sri Lanka
PWDs have been consistently marginalised in masm@wnic and social activities as they
are denied the opportunity to participate activalyhose activities. However, Sri Lanka
was among one of the few countries that signeduthiéeed Nations Convention on the
Rights of Persons with Disabilities (UNCRPD) in arly 2000s. It was signed on30
March 2007 and ratified on 08 February 2016 indigathe country’s commitment to
upholding the rights of PWDs.

Though the Protection of the Rights of Persons \ltkabilities Act No. 28 of 1996
specifically addresses equality in recruitmengimployment and admission to educational
institutes and physical access to public placedpas not have provisions to safeguard the
rights of persons with disabilities. Therefore, isability Rights Bill (DRB 2006) was
prepared, and it was approved by the Cabinet ofidWirs in 2008. However, it has not
received the approval of the parliament to be astbps national lafy

Under the provisions of the above act of 1996, Naional Council for PWDs was
established for the Promotion, Advancement andeltioin of Rights of PWDs in Sri
Lanka and to provide for matters connected thetewit

The legislation of Sri Lanka provides all its céis with the right to free education. With

respect to education, several circulars have beeeloped focusing on special access
facilities for students with disabilities, teachappointments, training, and incentive

payments. However, there is a lack of comprehensi@m to examine the actual

circumstances of persons with disabilities, whilere is also little analysis done based on
available dath According to the Population Census of 2012, ago@f6 of children

1 Department of Census and Statistics, 2011, Sri Lanka Census of Population and Housing 2011.

2 Disability Organizations Joint Front, 2017, UN Universal Periodic Review - Sri Lanka 2017

Third Cycle, 28th Session 2017.

3 Abayasekara, A., 2018, How Disability-Inclusive is Education in Sri Lanka? A Preliminary Look, ‘Talking
Economics’, the blog of the Institute of Policy Studies of Sri Lanka (IPS), Sri Lanka.
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between the ages 5-14 have some form of disabdftyhich around only three-fourths
attend school, compared to the near-universal el of other children. Further, this
share falls considerably with age. According tdistias received from the 2011 census,
34% of children with disabilities in the schooleatttling age do not receive any education
whatsoever. Furthermore, it has been reported 20e88% of the children of primary
education age do not receive primary education.

A national action plan on disability which was paegd based on national policy on
disability requires Universities/Higher educatiarstitutes to allocate funds to facilitate
SWDs (UGC Finance Circular Letter, 03/2019). Fumth@re, a small percentage of SWDs
are admitted to the national Universities under $pecial category giving them an
opportunity for university education. Under thigegory, only candidates who satisfy the
minimum requirements for university admission amel appropriate subject prerequisites
for the relevant course of study will be considerAgplicants are required to submit
Medical Certificates of their physical disabilitg@eptable to the UGC. UGC considers
physical disability as a permanent physical impamtmwhich has affected normal life.

Almost all Universities are not able to provide tménimum facilities required by the
SWDs and those students do not have the freeda@moimse the courses that they wish to
follow. Instead, they are expected to follow coarsas determined by the
faculties/Departments which violates their righhigher education. Further, the provision
of suitable teaching methods, learning materialjas and tools in accessible alternative
formats which would help SWDs to engage in highéucation are minimum. Also,
physical accessible facilities available in eveighler education institute are far below the
standards and not at all-sufficient.

Despite the above attempts to protect the rightshef PWDs, their situation has not
improved satisfactorily and they are faced with ynalmallenges and discriminated against
in the spheres of civil and political rights, sé@aonomic and cultural rights and rights
related to cross-cutting issues such as accesgibilomen and children with disabilities.
It is required to take action by the authoritiegtsure that PWDs will have the same right
to civil, political, economic, social, cultural ameligious activities, entertainment, sports
etc. without discrimination.
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Section 2: Methodology

2.1. Introduction

This section describes the procedures adoptedglthemnneed assessment survey. It first
describes the methodological approach, detailstatada collection including the selection
of the sample, research instruments, data anahgsisbility and validity of the study and
the ethical considerations that were followed tigitaut the baseline study.

2.2. Methodological Approach

The methodological approach of this baseline stadyantitative which is appropriate to
guantify behaviours, opinions, attitudes, and otfarables and generalize from a larger
population. Further, quantitative research triequantify a problem and understand how
prevalent it is by looking at results that can bigxrted to a larger population and end with
conclusions/ recommendations. This would help &tke big picture.

2.3. Data Collection Method

In this study, a survey method in the form of aganaire is used. Supporting the
selection of this, Scott and Usher, (2004nd Wellington, (2004) suggest that a
guestionnaire is a usual and commonly used methoallect data from many respondents.
It enables one to get a wider picture and an oeerviexplaining the advantages of using
a survey for research, (Clough and Nutbrown, 2088te that a questionnaire allows
researchers to survey a population of subject$, htike or no personal interaction, and to
establish a broad picture of their experiencesvaaas.

2.4. Selection of the Sample

As stated in the introduction chapter of this répfour Sri Lankan universities that are
partners of the project were involved in this stutijus, as the sample of this study, five
groups of stakeholders from all four universitiesrev consideréd The five groups of

stakeholders that were included are SWDs (32)*rgpeé the SWDs (200), parents of

*At the time of administration of Questionnaires the number of SWDs increased up to 40
due to new entrance to the universities. Thus, questionnaires were distributed among all 40

SWDs.

4Scott. D. & Usher, R. (2004). Researching education: Data, methods, and theory in educational enquiry. New
York:

Continuum.

5 Wellington, J. (2004) Educational research contemporary issues and practical approaches. London:
Continuum.

6 Clough, P. and Nutbrown, C. (2005) A Student’s Guide to Methodology. London: Sage Publications.

7 The groups were selected based on the experience of the research group and the discussions held among
them. 33333
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SWDs (32), members of the academic staff (200),aamdinistrative staff (100). The total
population of SWDs of the four universities waduled in the study as the number of

SWDs in the Universities is small. For the sanasoa, the total population of the parents

of the SWDs was included in the survey. The samjitle all stakeholders is illustrated in
Figure 2.4.1.

The Sample for the Need Assessment Survey was Selected Using Stratified Sampling Technique (Criteria : Number
of SWDs in Each Local Parner Universities - UoP-11, UoR — 8, EU- 8, SLTC- 5)

Figure 2.4. 1: Selection of sample

2.5. Research Instruments

2.5.1. Questionnaires

As research instruments, a set of five differergésgiwnnaires were developed to collect
data from five groups of stakeholders to find answe the survey questions. They were
as follows (Appendix 1: A1, A2, A3, A4 and A5):

a) Questionnaire for students with disabilities (SW.Ds)
b) Questionnaire for peers of SWDs
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c) Questionnaire for parents of the SWDs
d) Questionnaire for academic staff members
e) Questionnaire for administrative staff members

After making an outline of each of the questionesirsimilar research studies in the
literature were reviewed and evaluated. Then thevaat questions and ideas from
literature discussions were adopted to developptlesent study questionnaire (Czaja,

1998¥.

The questionnaires include several closed-endestigus to obtain stakeholders’ attitudes
and beliefs. Two types of closed-ended question® wecluded in the questionnaires
namely: dichotomous questions, multiple questiamsl rating scales. Likert scales were
adopted when formulating most of the questions. Jilaéements were framed to obtain
both positive and negative feedback. In additiotihéoclosed-ended questions, open-ended
questions were added at the end of the questi@swainich allowed respondents to answer
in any manner they deem fit. In all five questiones, part 1 was designed to collect
demographic data. However, the other sections whreeloped focusing on the
requirement (Table 2.5.1).

Questionnair

Table 2.5.1: Structure of the Questionnaires

-
=
=
-
(8]
[}
(%]

Demographic
Information

Demographic
Information

Demographic
Information

Demographic
Information

Disability
Information

Knowledge,
Experience &
Training
towards
SWDs

Awareness of
SWDs

Awareness
of disability
rights in the
country

Accessibility
to academic
material

Opinion or
Beliefs about
SWDs

Classroom
Environment

Details of the
child

General
questions

Providing
accommodati
onsin
Teaching &
Assessment/E
valuation

Suggestions

Views on the
services
provided by
the University

Suggestion
s

Suggestion
s

Social
interaction
s of the
child at the
University

University
experience
of the child

8 Czaja, R., (1998) Questionnaire Pretesting Comes of Age, Marketing Bulletin, 1998, 9, 52-66, Article 5.
http://marketing-bulletin.massey.ac.nz
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Institutional Awareness of  Availability of Research & Suggestion
Information SWDs Human & publications/ s

Physical Projects

resources

2.6. Piloting of the Survey Questionnaire

All the questionnaires were piloted prior to them@ata collection. The pilot study helped
to identify the questions which should be elimidabe modified due to ambiguities, lack
of clarity, contrary to initial expectations, or wwh turned out to measure something
irrelevant.

2.7. Data Collection Procedure

The questionnaires were administered in two for@rse method was to administer the
printed questionnaires to the respondents andlhiee was circulating the electronic copies
using Google Forms.

2.8. Data Analysis

Data analysis was done with the support of thas$itzdl Package for the Social Sciences
(SPSS). Descriptive statistics are used to orgaamzesummarise data to easily determine
what information they contain and describe whatdaia shows.

2.9. Reliability and Validity

Validity measures what it sets out to measure (hifvt995). To establish the content
validity of each type of questionnaire, a detaiéstussion was carried out with the local
and foreign members of the research team. Furthesrbyg piloting the questionnaire, the
suggested revisions of the survey’'s content wemedo ensure that it contained the
required information (Litwin, 1995).

2.10. Ethical Considerations

During the data collection stage of this study,rapal from the ethical review committee
of the Faculty of Arts of the University of Perad@nwas obtained. The questionnaire was
anonymised unless participants volunteered foreess, in which case they provided
their contact details. All the participants wertbimed about the aims of the research, use
of data, confidentiality, and their right to witladv at any stage.
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Section 3: Findings and Discussion

3.1. Introduction

Under the baseline survey of the Erasmus+ CBHEeptd@)eveloping Inclusive Education
for Students with Disabilities in Sri Lankan Unisgres, questionnaires prepared
separately for each of the stakeholders were adteneid among all stakeholders of the
local partner Universities to assess the needseoBWDs from their point of view. The
need assessment survey for the SWD'’s for this stodgists of five main questionnaires
for the five categories of stakeholders: SWDs, piErepeers, academic staff, and non-
academic staff.

The table below shows the response rate of thenegmts among all stakeholders from
the sampled individuals from the four universiti@be table reports the ‘planned” (the
number of respondents aimed to reach) and ‘resp{theenumber of respondents actually
responded). The response rate was calculated asithieer of persons who responded as
a percentage of the number of respondents aimedaith. Overall response rates of
academics (76%), SWDs (56%) and peers (81%) wéatvedy high while the response
rates of parents (35%) and non-academics (45%) peoe. Overall response rates of
academics, SWDs and peers were relatively accepsitte these groups had at least a
response rate of 50% or above. The response ratheoEastern University for the
Academic group and the response rate recordedebRtinuna University for peers were
poor which stood less than 50%. The responseofdige University of Peradeniya for
both these categories exceeded 100% while a zepmmse rate was recorded by SLTC
for both SWDs and parents. The University of Pena@ehad poor responses from SWDs.
Overall parents’ response rate was poor with oB#b3For non-academics, the overall and
other universities' response rate other than Peiga®as less than 50%.

This table was included to provide readers withsomderstanding of the accuracy of the
information and the ability to generalize the caisabns derived from this information.
For instance, as shown in the table, the resp@isef SWDs and parents from the SLTC
are zero and the response rate of parents, pegrsaracademics from UOR was poor.
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Table 3. 1: Rate of Response

)] )] [+)] ()] ()]
(7] (%] (7] (7] (7]
(= (= = = =

2 E I x |2 X 18 3 I X
(%] (%] (%] (%] (%]
(] (] (] (] (]
o o oc oc oc

5 8 625 3 8 375 34 50 68 11 25 44

54 120 10 25 40 10 25 40 84 69 122 22 25 88

41 66 7 7 100 1 5 20 13 50 26 7 25 28

The following section of the study presents a dpsge analysis of the collected data on
the stakeholders of this study.

3.2. Results: Observations, Experience and Suggestions for Inclusion
Education by Academics

3.2.1. Background Information of the Sampled Academic Staff

The total academic member sample (142) consistEastern University 13% (19),
University of Ruhuna 19% (27), University of Peraga 46% (65) and Sri Lanka
Technological Campus 22% (31). Academic membegl & faculties of the University
of Peradeniya, (Agriculture, Allied Health SciencésHS), Arts, Dental Sciences,
Engineering, Management, Medicine, Science, anckeifetry Medicine and Animal
Sciences), 2 faculties from Ruhuna University (Hoimes & Social Sciences and
Science), 2 faculties from Eastern University (Ad&s Culture and Commerce &
Management) and 5 faculties from SLTC ( Businessdi®s, Computing and IT,
Engineering, Graduate Studies, Technology) hadagktfinistered the questionnaire.

The majority of the academics in the random sam@ee males (58%) and 42% were
females (see Table 3.2.1 below).
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Table 3.2. 1: Distribution of the Faculties by Study Sample Universities

University (142)
EUSL 0 0o 17 0 0 0 0 2 0 O 0 0 0 19 (13)
uoP 2 4 31 0 0 6 5 6 6 O 0 3 2 65 (46)
UOR 0 0o 22 0 0 0 0 0 0 O 0 5 0 27 (19)

SLTC 0 0 0 2 7 0 14 3 0 3 2 0 0 31 (22)
Gender (140) (2 respondents have not submitted information)

Female 2 1 25 2 2 5 6 6 3 2 0 4 1 59 (42)
Male 0 3 81 (58)

43 0 5 1 13 5 3 1 2 4 1
Of the members in the sample, 29% had more thayedfs of teaching experience while 26%
had 0-5 years of teaching experience (Table 3.2.2).
Table 3.2. 2: Years of Experience of the Academic Members

Years of Experience of the Academic Members

= R

HSS 6 3 1 4 8 22
m:j:i:::Netermary 1 3 3 1 0 8
Postgraduate Studies 0 0 1 1 0 2

Science
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About 53% of the randomly selected sample of acackewere Senior Lecturers who had
at least a postgraduate qualification with a redeaomponent (shown in Table3.2.3 and
Figure 3.2.1) and, 12% of them were academics gutdifications to become Professors.
The academics in the category of Teaching Assistassistant Lecturers (4%) are mostly
recruited from the immediate graduates from theeesve departments. 69% of the
academics were senior lecturers with at least adeanic qualification of an M. Phil degree

or above.
Senior Visitin Assistant Teaching
Professor  Scholar... — Assistant...
Professor 1o __am
11%

Instructor in
English
1%
Lecturer
26%

Postdoctoral
Researcher
Senior 1%
Lecturer

55%

Figure 3.2. 1: Academics designation by percentage

These academics came from ten different fieldduwdyssuch as Allied Health Sciences,
Commerce and Management, Computer and IT, Deniah&es, Engineering, Humanities
and Social Science, Medicine, Science, and VetaridMadicine and Animal Sciences. Of
these academics, 41% stated that they have taWgbs$ their classes. Of the University
of Peradeniya academics group, 45% had taught S&¥[3sme point in their teaching
career (Table 3.2.3).

Table 3.2. 3: Distribution by Faculties for Taught SWDs in Class

Taught SWDs in Class for All Universities

No
(83 -59%) 1 3 32 1 5 5 15 5 4 3 2 5 2

Yes
(58 -41%) 1 1 37 1 2 1 4 6 2 0 0 3 0
Total 2 4 69 2 7 6 19 11 6 3 2 8 2

* Note: Number and % given in brackets.
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Of the total 65 academics from the University ofdéeniya (UOP), 55% has not taught
SWDs at all. 23% of the total was from the Facuoftyjrts who had taught SWD’s at some
point in their teaching career. The other facsltteat had notable numbers were Medicine
(6%), Engineering (5%) and Management (5%). Acadsrof the Veterinary faculty was
the only faculty that did not report teaching SWHDslll (See Table 3.2.4).

Table 3.2. 4: Taught SWDs in Class - University of Peradeniya

B 6 B 6 B @ O (25)  (8) (55)

3 3 4 1 0 1 1 15 1 29
5) (5 (6 (2 (0 (2 (2 (230 (2 (45)

Total______ | 5 ]6]e6]3]2]a] 4 J3a]o] 65|

Of the students in class, the majority reportedrgahad students with visual disability.
The second type of disability that was observedragrstudents was physical disability
followed by hearing disability and mental disalyilfgppendix 2: Academic Staff - Table
1). However, it should be noted here that studeiitsvisual disabilities are admitted only
to faculties of Arts, Social Sciences, and Humasiti

Only 3% of the sampled academics have had sommirtgaito teach students with
disabilities, however, 97% of them have had naing at all to teach SWDs. Of the trained
academics, 2 were from the Faculty of Arts, thevdrsity of Peradeniya, 1 from Faculty
of Humanities and Social Sciences, Ruhuna Uniweesitl 1 from School of Computing
and IT, SLTC. It was reported that their trainiags mainly focused on counselling (from
the University of Peradeniya and Ruhuna) and tmgirnof trainers on special needs
education (1 SLTC).

3.2.2. Knowledge, Experience and Training towards SWDs

A set of questions were put forward to the acadstoi@ssess their knowledge, experience,
and training on SWDs in the form of a 6-point Likscale item as 1-Strongly Agree, 2-
Agree, 3-Neither Agree or Disagree, 4 — DisagreeSongly Disagree, 6 - Not Relevant.
The responses by the respondents for each queasti@corded in the table below as a
percentage of responses for each Likert scalén&drquestion.

97% of the academics agreed that SWDs should lwessto higher education. However,

only 51% of the academics felt that the UniverSipecial Needs Resource Unit is helpful

for SWDs and academic staff. 86% disagreed tha¢ tisea person in their departments to
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assist to coordinate accommodations for SWDs. 7§féeal that there are certain SWDs
whose disability could not be easily recognizedx68greed that SWDs in their classes
should inform the lecturers about special requireséhat they wished to avail of at the
beginning of the semester. 95% of academics feltttey are sensitive to the needs of
students with disabilities. 80% agreed that SWDsamanpete with peers academically at
the university level. 76% disagreed that studestsdisabilities as an excuse when they
are not working (academically) in their classed%8disagreed that some students take
advantage of their accommodations though they roageally need them. While only 35%
of the academics agreed that they have learnedt athisability and appropriate
accommodation through literature and websites, 67%em agreed that they are aware
that there are teaching and learning resourceS\WWiDs. E.g.: software and apps. 11% only
have conducted research studies related to digaSkee Table 3.2.5).

Table 3.2. 5: Likert Scale Response as a % on Academics Knowledge, Experience & Training Towards
SWDs

()]
[J]
-
oo
(]
=
1]
c
o
-
frer)
(%]

Neither agree
or disagree
Disagree
Strongly
disagree

Not relevant

Students with disabilities (SWDs) should have 91
access to higher education.

(9]
=
[N
N
o

Special Needs Resource Unit (SNRU)/Centre at my

University/Institute is helpful for SWDs and 28 23 20 6 9 14
academic staff.

There is a person in my department who assists to 6 8 15 7 35 29
coordinate accommodations for SWDs.

There are certain SWDs whose disability could not 29 45 13 4 4 5
be easily recognized.

SWDs in my class should inform me about special 38 29 9 7 & 10
requirements at the beginning of the semester.

| am sensitive to the needs of students with 75 20 2 1 1 1
disabilities.

SWDs are able to compete academically at the 54 26 11 4 4 1
university level.

Students use disabilities as an excuse when they c 18 31 12 9 23
are not working (academically) in my class.

Some students take advantage of their 5 14 30 13 15 23
accommodations and may not really need them.

| have learned about disability and appropriate 9 25 24 20 9 13
accommodation through literature and websites

| am aware that there are teaching and learning 23 43 14 8 9 4
resources for SWDs. Eg: software and apps

| have conducted research studies related to 3 7 8 15 32 33
disability
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The academics were questioned on the use of diffenechanisms to make teaching and
learning meaningful for SWDsOf the academics that used at least one mechathe
majority preferred usingoftware (38%)followed bymobile apps (19%) and software and
mobile apps (19%). Others have used extra classea,individual classematerials made
by papers and hardboard, personal help to getreectotes, request them to be in front
rows in the class, use alternative manual methwdgj-outs, power-point presentation and
interactive learning methods. However, 74% of titaltsample of academics (141) have
stated that they did not use any special mechatosmake the teachingnd learning
process of SWDs meaningfuldble 3.2.6) Distribution by University in theuse of
different mechanisms to make teaching and learfon@WDs meaningful was stood at
41% (University of Peradeniya) 22%, (SLTC), 19% liRoa University and 10% (Eastern
University). The majority at Peradeniya and SLT@disoftware while the majority at
Eastern and Ruhuna used mobile apps in teaching.

Table 3.2. 6: Academics Used Tools to Make Teaching and Learning for SWDs Meaningful

Used Tools for Teaching %

Not used any 104 73.76
Extra classes 2 1.42
Mobile apps 7 4.96
Personal help to get lecture notes 1 0.71
Request to be in front rows in the class 1 0.71
Software 14 9.93
Software, Mobile apps 7 4.96
Software, Mobile apps, interactive learning 1 0.71
Teaching materials Made by papers and.. 1 0.71
Use alternative manual methods 1 0.71
Hand-outs and lectures 1 0.71
Power Point Presentation 1 0.71
Total 141 100

The survey assessed the willingness of acadenuge'avide special accommodations to
SWDs in teaching. There was an extremely high nghiess (above 80% of the overall
sample) to facilitate the use of a computer or ndiog device for note-taking and
preferential seating for SWDs’. And there was ab®®# willingness to provide flexibility
in terms of completing academic assignments, adjgists in teaching and in providing
exams, peer support, extra hand-outs, tutoringahilidy to contact Faculty outside of class
(See Table 3.2.7).
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Table 3.2. 7: Willingness to Provide Special Accommodations to SWDs in Teaching as a %

of Total Study Sample
Willingness to Provide Special Accommodations to SWDs in Frequency
Teaching
Advance copies of course notes/out lines/presentations 44%
Computer or recording device used for note-taking 114 81%
Extra hand-outs 76 54%
Flexibility in terms of completing academic assignments 91 65%
Note-taking friend 59 42%
Preferential seating 121 86%
Adjustments in teaching and in providing exams 95 68%
Peer support 86 61%
Preparation of teaching materials in adjusted forms 45 32%
Tutoring 87 62%
Ability to contact Faculty outside of class 76 54%
A program for raising awareness and identifying potential SWD 1 1%

When considering the individual University acadeshiwillingness to provide special

accommodations to SWDs in teaching (Appendix A)TS campus academics were
willing to provide most of the suggested faciliti@sove 50% other than for note-taking
friend, peer support, preparation of teaching nnaltein adjusted forms and tutoring (32%
- 48%). Responses recorded by Peradeniya, forapagpn of teaching material in

adjusted forms, tutoring, ability to contact Fagwutside of class, note-taking friend, and
advance copies of course notes/outlines/presensaticere ranged from 26% - 48%.
Ruhuna University responded in the range of 19%1%% for the same attributes except
for tutoring and peer support. Academics of Basshowed low willingness (ranging

from 26% - 47%) to provide advance copies of coumsées/outlines/presentations,
flexibility in terms of completing academic assigems, note-taking friend, and

adjustment in teaching and in providing examinagion

3.2.3. Providing Accommodations in Teaching and Assessment/Evaluation

This section also uses a set of questions to adsesdgllingness of academics to provide

accommodations in Teaching and Assessment/EvatuadicWDs in the form of a 6-

point Likert-scale item as 1-Strongly Agree, 2- &gy 3-Neither Agree nor Disagree, 4-

Disagree, 5- Strongly Disagree, 6- Not relevane fidsponses by the respondents for each
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guestion is recorded in the table below as a p&agerof responses for each Likert scale
for that question.

A very high percentage (81%) of the academics agieehave SWDs attended their classes
online if it is not possible for the student togdsgysically present (Table 3.2.8). 68% agreed
to make a statement in class inviting SWDs to disadaptations with the lecturer. 44%
agreed to include a statement in their syllabugimy SWDs to discuss accommodations
with the lecturer. A low percentage (11%) of theademics agreed to give extra marks to
their students if they help SWDs. Only 20% of tkagemics agreed to offer extra marks
to their students in future if they offer assisenc SWDs. 84% of the academics either
disagreed or uncertain about making the lecturexsoas when having SWDs in their
classes. 91% of the academics either disagree emnaertain about making the lecturers
uncomfortable when having SWDs in their classe$€b6 &4 the lecturers encouraged
students with disabilities to participate in co+tzular activities. Only 24% agreed to the
fact that the academics receive adequate support the school administration when
learners with disabilities are enrolled in theiasges. 40% only agreed to the point that
they adapt the syllabus and teaching material toramodate SWDs’ needs.

Table 3.2. 8 Likert Scale Response as a % on Academics’ Willingness to Provide
Accommodations in Teaching and Assessment/Evaluation to SWDs

| would like to consider having SWDs attend
my class via Skype if it is not possible for the
student to be physically present.

b) | rnake a statem.ent in.class inviting SWDs to 30 38 12 6 2 12
discuss adaptations with me.

c) linclude a.statement in my sy!labus !nwtmg 16 28 30 6 8 12
SWDs to discuss accommodations with me.

d) |give extra marks to my students if they help 4 7 25 12 35 17
SWDs

e) Inthe future, | will consider offering extra
marks to my students, if they offer assistance 3 17 27 11 33 9
to SWDs.

f)  Having the SWDs in my class make me anxious 5 12 17 11 36 19

g) Having the SWDs in my class made me 5 4 12 12 45 22
uncomfortable.

h) | encourage students with disabilities to 46 32 14 1 1 6

participate in co-curricular activities.
i) lreceive adequate support from the school

administration when learners with disabilities 9 15 28 11 11 26
are enrolled in my class.
j) ladapt the syllabus and teaching material to 11 29 25 8 9 18

accommodate SWDs’ needs
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There was an extremely high willingness among awécke to provide special
accommodation facilities to SWDs for assessmengdl idniversities as seen in the above
Table 3.1.9. They were willing to provid&tea time for assignmentpreferential seating,
computer or recording device, extra time for tharexand oral examinations (above 70%
for all). An exceptionally low percentage (1%) wasorded by the academics of the four
universities to provide separgiacesfor examinations and they were of the viewtth
studentsshould be fit to take examinations.

Table 3.2. 9: Willingness to Provide Special Accommodation to SWDs
(in assessments as a % the total sample)

Willingness to extend special accommodations for
SWDs in assessments

Computer or recording device 106 75%
Extra time for assignments 118 84%
Extra time for exam 106 75%
To consider student should be fit to take exams 1 1%
Oral examinations 102 72%
Preferential seating 116 82%
Separate place for exams 1 1%

Table 3.2.10 below depicts the percentage of acmdemho had collected feedback
regarding their teaching from each university. @ilerall universities had obtained
feedback on their teaching at minimum levels. Tikainly 13% of the academics have
obtained feedback from their students. Eastern é¥gity academics recorded the highest
responses for collecting feedback with 32% and Rahuniversity, being the lowest with
4%. Peradeniya and SLTC's rate of responses stbb#% and 11% respectively.

Table 3.2. 10: Collected SWDs Feedback Regarding Teaching as a % the Total Sample

Eastern 13(10) 6(5)
Peradeniya 50(39) 7(5)
Ruhuna 24(19) 1(1)
SLTC 24(19) 3(2)

Table 3.2.11 below gives how several academics thad to adopt their feedback
suggestion. Of the total that adopted the feedbad8kp and 35% of the academics at
Peradeniya and Eastern respectively had tried fdemment the feedback suggestions
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whereas 13% from both SLTC and Ruhuna were alsmgieement with the statement.
These feedback suggestions helped positively miodifthe behaviour of academics as
they had made it a point to inquire from the stusl@bout their needs and difficulties in
class and tried to provide learner support systesssed on the SWDs’ need. Furthermore,
academics have shown willingness to afford extraetito complete assignments
considering their medical reports supporting thieability,

3.2.4. Opinions or Beliefs about SWDs

Table 3.2.11 illustrates the opinion of the acadsnoin the suitability of their subject to
be studied by SWDs. While the majority (79%) of #wademics felt that their subjects
were suitable for the SWDs, 18% negated the statemAmong the Universities, the
highest percentage of academics (11%) that domaw kvhether their subjects are suitable
or not for the SWDs was recorded from Eastern Usitye Peradeniya had the highest
number of academics (13%) who felt their subjeotsret suitable for SWDs while this
percentage in the University of Ruhuna, SLTC anst&ra University were 2%, 2% and
1% respectively.

Table 3.2. 11: Academics Opinion on the Suitability of Their Subject for SWDs by University

I =
Yes know Total
Eastern(#) 1 16 2 19
(%) 526 84.21 10.53 100
(% of Total) 0.75 11.94 149 1418
‘Peradeniya 17 41 2 60
I 2833 6833 3.33 100
I 1269 30.6 149 4478
‘Ruhuna 3 22 0 25
] 12 88 0 100
s 2.24 16.42 0 1866
sttc 3 27 0 30
I 10 90 0 100
s 224 2015 0 2239
‘Total 24 106 4 134
[ VAT 79.1 2.99 100
[ VAT 79.1 2.99 100

Table 3.2.12 below portrays what academics hady@bBout the suitability of their subject

of teaching for SWDs. Most of the academics inftakls of Dental Sciences, Medicine

and Veterinary Medicine had stated that their stibjevere not suitable for SWDs and

there were academics even from the Social Scieagesll that held the same perception

(such as Economics and Sociology). For instancgcademic from the Department of
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Sociology had statedSbciology” not suitable for disabled students duenany fieldwork
components (surveys, research-based assignmegitsirips etc)”. Only 24% and 29%
of academics from the Faculty of Arts and Facuftyeterinary Science of the University
of Peradeniya respectively were among the acadeafiosdid not feel that their subjects
were suitable for SWDs. Some academics from Engimgand Computer also expressed
their views in line with the former. For exampés academic from Computer Science
said, ‘computer practical classes will not be able to anowodate and it depends on the
nature of disability.

Table 3.2. 12: Opinion on the Suitability of their Subjects of Teaching for SWDs.

| My discipline (a subject that | teach) is suitable for SWDs |
Anatomy practical and especially Dentistry needs a high level of hand
skills and coordination in treating patients
Depends on the type of disability. e.g. hand skills are essential for
dentistry
A veterinary graduate should handle unpredictable small animals and
large animals. They should be very much alert in doing so. We had to do
rigorous surgical and clinical procedures for animals.
Computer practical will not be able to accommodate and it depends on
the nature of the disability.
My discipline is consistent with scientific components therefore the
subject components may be difficult to them.

Some classes are field-oriented. Microscopic observations are also
involved
“Sociology" not suitable for Disable students due to many fieldwork
components. (Surveys, research-based assignments, field trips etc.)
My courses include lab work, practical, field visit and case studies, etc.
some SWDs will get difficulties in participating in those assignments.
Dentistry is a skill-based degree program. It may not be possible to
develop the skill competencies required if the student is physically
handicapped. Psychological disabilities are even worse. A caregiver
should be physically and mentally sound to practice dentistry in my
opinion. Students with only minor disabilities can be allowed to enrol
considering the possible impact on society in general once they graduate.
. Analytical tests in pharmaceutics cannot be performed by certain SWDs.
Although | said no for major disabilities, it is suitable for students with
minor disabilities (but for mentally sound individuals)
There is no facilities/assistance available for them to use quantitative

techniques in the discipline.
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Electronics is a practical subject. But there are certain areas (Design)

where they can contribute.

More field-oriented work ex: research in streams /Mountains/Landslide
I location /urban traffic

Students with physical disabilities such as in hands will not be able to

develop their hands-on skills in practical classes

Academic staff members have expressed their suggssin a wide array of areas such as
enhancement of education facilities for SWDs, pmn of enhanced infrastructural
facilities both physical and all other forms atwersities and disability access to reach a
number of university facilities such as the libra®ne member has stressed the need for
the construction of walking tracks for these studevith necessary assistance.

Some of the members suggested providing teachihéeaming facilities abreast with new
technology, provision for adequate resources, anarbudget for SWDs, availability of
specially trained academic staff members, highgingd technical staff on modern
technology available for SWDs, specific and suppe administrative structure with both
human and physical resources, provision of educakimaterial in suitable formats (audio,
video and other many other formats suitable fofedgnt types of disabilities), suitable
accommodation with supportive facilities in cloge»mity, provision of peers support,
provision of counselling, therapy for physical andntal development, and other essential
medical facilities, appealing and sound environnfenthem to carry out their studies with
self-esteem and self-confidence.

They reiterated that the SWDS should be provided equal opportunities and facilities.
One member has pointed out that education is th& nauable thing to them in their
entire lifetime. Many of the respondents have satggkthat they should be treated equally
and provide more opportunities to interact witheoth

Moreover, universities must be prepared to han®l#dS and their problems before they
enter university. They further suggested thatRbBsource Centres equipped with suitable
equipment and technology be made available witlaately trained and dedicated staff.

They pointed out the importance of awareness aadggs in attitudes towards conducting
continuous awareness/training programs for botldeméc and non-academic staff in

joining with the Staff Development Centre woulduks serving them productively. One

member has suggested including a session on SWBsfindevelopment programmes.
Regular students are encouraged to support SWhsnaatter of courtesy only as it no

doubt outweighs the other benefits they are lookimg

Furthermore, formulating a National Policy for SWinshigher education have also been
highlighted by them under which matters pertainimgnhanced accessibility for higher
education, drawing up admission criteria relevan8WD intake and assigning them to
universities. Overall, they suggested that univgnsiust attempt to include SWDs with
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mainstream students to develop their strengthsgdtedthey inherit, foster a culture that
respect and recognize the rights of SWDs, to foateulind implement policies and
strategies and deliver results in a creative andvative manner to provide a conducive
environment for SWDs to carry out their higher eation at the University.

3.3. Results: Experience, Needs and Requirements, and Suggestions
for Inclusive Education by Students with Disabilities (SWDs)

3.3.1. Demographic Information of the Respondents:

For the questionnaire meant for SWDs, only 23 sitgleut of 40 responded, recording
the rate of response at 58%. As shown in Figu8el 3among them the majority (44%)
were from the University of Peradeniya. None of sfiedents had responded from the
SLTC in this respect.

Sample- Composition

i
P
_E!

Figure 3.3. 1: Sample Composition of Students with Disabilities

The Faculty to which the respondents are enrobiddltow their Degree programme was
considered in the survey. As shown in Table 3&lthe respondents (100%) belonged to
the discipline of Arts and Humanities.

Table 3.3. 1: Faculties Where SWDsanfeom

Faculty

Arts 13 56.5
Arts & Culture 6 26.1
Humanities and Social Sciences 4 17.4

Total 23 100.0

As llustrated in Figure 3.3.2, gender was also important factor regarding the
composition of the responded sample, of which yezrPo of the SWDs responded were
females.
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The respondents represented all four academic yéddegree programmes (Appendix

A4).

Further, it was also noted that except for oneesttichll the others who studied in selected
universities were admitted to the University thrbtige special intake (Appendix A5). This
implies the difficulty in SWDs getting admissionttee Universities.

Participants were also asked about the guidangeotitained in selecting a specific degree
programme. According to responses, it was obseiivaid43% of them were guided by
different persons/organizations as shown in thievohg Figure 3.3.3. Coupled with the
rate of response recorded for missing categorgant be inferred that SWDs have not
properly been guided or no was there a reliableha@sm to guide them in selecting a

Figure 3.3. 2: Gender Ratio in the Sample

specific degree programme.

B>

N

= Missing =Yes = No

Figure 3.3. 3: Guidance Obtained in Selecting the Degree Programme

As shown in Table 3.3.2, in selecting their Degreegrammes, 50% of SWDs obtained
guidance. Further, it was noted that the univeisityurers, parents, senior students, and
an institute 13%, 17.4%, 4.3%, 4.3% were the osiwerces that influenced in guiding

SWDs in selecting their degree programmes respaygtiv

23| Page




Table 3.3. 2: Guidance in selecting the Degree Programme

Source of Guidance

Missing 14 60.9
Senior Students 1 4.3
Parents 4 17.4
University lecturers 3 13.0
Other 1 4.3
Total 23 100.0

The ability to enrol in the preferred Degree prognae with the given guidance by different

persons/organizations were examined. As illustrateBigure 3.3.4, about 65% of the

SWDs managed to enrol in their preferred Degregrarame. Moreover, as illustrated in

the figure, the opportunity available for SWDs &best the preferred Degree programme
was limited to some extent.

® Missing ®Yes ®No

Figure 3.3. 4: Ability to Enroll the Preferred Degree Programme

Availability of a special needs unit for SWDs iemdified as a privilege that students have
in the University. In the survey, awareness of WéDs’ of the availability of a special
unit for them within the University or institute wa&xplored. As shown in the following
Table 3.3.3, about 21.7% were not aware of it.

Table 3.3. 3: SWDs’ Awareness of the Availability of SNRU in the University

T T requency | percentage

Missing 3 13.0
| do not know 5 21.7
No 6 26.1
Yes 9 39.1
Total 23 100.0
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3.3.2. Disability Information

The type of disability/impairment that SWDs posséssere also examined. As shown in
Table 3.3.4 the majority of the SWDs are visuathpaired.

Table 3.3. 4: Disability Types

Disabiity Frequency | Percent |

Missing 3 13.0
Visually impaired 10 43.5
Visually and physical impaired 1 4.3
Visually and physically impaired and

. e 1 4.3
learning difficulties
Deaf/Hard of hearing 4 17.4
Deaf-blind 2 8.7
Physical and learning disability and mental

1 4.3

health problems
other 1 4.3
Total 23 100.0

It is clear that most students have more than gmeaf disabilities. In the sample, among
the types of disabilities blind/visual disabilitpéamental health disability were the most
common and the rarest disabilities identified amtinegSWDs.

Furthermore, the reasons for selecting the Unityefsr their Degree programme was also
considered. As shown in Table 3.3.5, many attrdetentributed to the selection of the
University. However, one student responded thatsiilection of the University for her
Degree programme was entirely based on the decisiorthe University Grant
Commission.

Table 3.3. 5: Reasons for Selecting the University/Institute

e reason ] Frequency | Percent

Missing 4 17.4
Accessibility 9 39.1
Accessibility and academic programmes offered 1 4.3
Accessibility, academic programmes offered and location 2 8.7
Accessibility, Academic programmes offered, Location, 1 43
Reputation, Scholarship or Grant

Academic programmes offered 1 4.3
Academic programmes offered, Location 1 4.3
Location 2 8.7
Reputation 1 4.3
As selected by the UGC 1 4.3
Total 23 100.0
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Figure 3.3.5 shows that there are different tydeseovices that are required to fulfil the
needs of SWDs on a day-to-day basis, to accommdldaitedisability. They are such as
alternate formats, adaptive technology, academicoramodations, communication
technology, sign language interpreters, attendare services, mobility aids, drugs and
medical supplies, guide dog/white cane, assistiisterding device, specialized
transportation systems, peer support, tutor, ethr@t assistant, mental health
counselling, and others. Responses of SWDs tcetiigined services are shown below.

Figure 3.3. 5: Required Services for SWDs

According to Figure 3.3.5, the majority of SWDs dee alternate formats and adaptive
technologies. The assistance of sign languagepraiErs and the provision of drugs and
medical supplies were the least required serviceglt by SWDs. Moreover, the fact that
some SWDs required more than one service is corabdab by the responses recorded for
types of disability (Appendix A6).

Receiving financial aids for SWDs (Table 3.3.6)tlve form of a scholarship, student
loan/grant/donation or academic award was also @ahduring the survey. According
to the findings (Table 3.3.6), only 26.1% of thependents had received financial aid.
Three students from the University of Peradeniyatinaed that they were receiving
financial aid from a ‘Public trustee fund’ and tAlimni Association of the University of
Peradeniya.

Table 3.3. 6: Receiving of Financial Aid by SWDs

| [ Frequency | Percent |
4

Missing 17.4
No 13 56.5
Yes 6 26.1
Total 23 100.0
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3.3.3. Accessibility to Academic Material

SWDs obtaining information about their rights waserntified as one of the important
factors which were also explored during the suiregure 3.3.6). According to data, 61%
have not had informed about their academic rights.

M Missing
M No
M Yes

Figure 3.3. 6: Informed About SWDs Academic Rights

Furthermore, the sources of obtaining the inforaratibout the rights of the SWDs were
also inquired and as shown in Table 3.3.7, it wagealed that different sources of
informants were available in different Universities

Table 3.3. 7: Sources of Obtaining Information about the Rights of the SWDs

Source of information m

Missing 18 78.3
From lectures and by browsing the internet 1 4.3
from senior students 1 4.3
From the SNRU at the university, from the Internet, 1 43
from the family members

from the SNRU in the University 1 4.3
From the society in the University for SWDs 1 4.3
Total 23 100.0

In the questionnaire, there was a question to $ether the SWDs receive information in
alternate formats that they can use at their Fatidiversity/Institute. The types of
alternate formats inquired were registration paekagtudent handbooks, course outlines,
and guides to campus services, course calendarstatiles, University publications or
others. According to the responses recorded (FiguBe), the majority of SWDs had
received student handbooks, registration packadecaurse outline. A guide to campus
services was the material the least number of SWadseceived.
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Figure 3.3. 7: Alternate Forms of Information for SWDs

Information on the material that they require foeit academic programme was also
inquired by the questionnaire and the responses vilarstrated in Figure 3.3.8.
Assignments, supplementary reading, and exam raklevere identified as the material
SWDs need for their academic programmes.

Audio visual resources: I | 5
Course packs Bk
Web resources . 10

print periodical indexs  INNEEIEIEGEGGGGEGE 1
Library catelogue I 11

Online databases B

Online courses e | o
Supplymentary reading I - 2
Exam material P, S, S—| 1
Assignment )
Waorkbook I | o
Text Books I | 7
o 3 10 i5 20 25 30

Figure 3.3. 8: Materials Required by SWD’s for their Academic Programmes

The academic material that the institute currepitbvides in an alternate format for SWDs
were also explored. As the responses to the aboestigns, SWDs reported the material
they needed for their academic programmes. Figi8® 3eports that the most preferred
type of alternate formats they wished to receive Weext, followed by PDF texts and
Daisy books. But with slightly low (6%) preferesceere recorded by them for Tactile
graphics, audio analogues, Braille, PDF images etc.
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Figure 3.3. 9: Alternate Formats SWDs Required for Academic Work

In the survey, it was found that SWDs need moaa ttne material (1-E-Text, 2-Braille
text, 3-Large print, 4-PDf image, 5-PDF Text, 6-Aasdnalogue, 7-Audio-digital, 8-
MP3, 9-DAISY books, 10-Tactile graphics, 11-Destvg Video, 12-other ) as shown in
Table 3.3.8. Nevertheless, the data collected ftedgetnat the institutes /universities
provided only the following materials.

Furthermore, Appendix A6 shows how the differentivdrsities provide materials in
different formats to the SWDs is shown in Appendi&. According to the responses
presented in the table, the University of Peradepiypvides more formats such as Braille
prints, large prints, PDF text and images, digitadio, and MP3 than all other Universities.
The University of Ruhuna provided Braille, Daisyoke and descriptive video to SWDs
while none is provided by the Eastern University.

Table 3.3. 8: Material Provided by the University for SWDs

I T

Missing 9 39.1
e-text & large print 1 4.3
e-text, MP3 1 4.3
e-text, MP3, & descriptive Video 1 4.3
Braille text, PDF image, PDF text 1 4.3
Braille text, MP3 1 4.3
Large print 1 4.3
PDF text 1 4.3
Audio digital 2 8.7
MP3 1 4.3
Daisy books 1 4.3
None 3 13.0
Total 23 100.0
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The frequency of SWDs receiving academic matesiaimiportant to continue academic
work. SWDs responses to the question relatededréguency of receiving the services
from the University are marked in Table 3.3.9 whaiiows that 74% of SWDs had
received such materials from time to time.

Table 3.3. 9: Frequency of Receiving Academic Material

I

Missing 5 21.7
Sometimes 17 73.9
Never 1 4.3
Total 23 100.0

Responses of the SWDs on the alternative avenuesceiving academic materials are
presented in Table 3.3.10.

Table 3.3. 10: Avenues from where SWDs Received Academic Materials

T  queney | percent |

Missing 6 26.1
Disability Service Centre 6 26.0
Public Library 1 4.3
Computer lab 1 4.3
Disabled Service Centre and

Professor ! 43
from friends 1 4.3
General Hospital 1 4.3
Professor 1 8.6
University Library 4 13.0.7
Other 1 4.3
Total 23 100.0

It was revealed that the Service Centers for SWD#&miversities provide academic
material in different formats. Further, they reezlvacademic material from the Library
and a number of other sources.

The use of technology by SWDs for their studies alas considered an important factor
in this survey. The following figure (Figure 3.3)16hows responses (‘Yes’) for the
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statement “lI am using technology for my studies¢cérding to the responses, 84% used
different technologies for their learning purposes.

="Yes ®No

Figure 3.3. 10: Use of Technology by SWDs for Their Learning Purposes

The following table (Table 3.3.11) presents thegfiency of special accommodations
provided for SWDs in their classes such as 1- ditra for assignments, 2- extra time for
tests, 3-preferential seating, 4 - Extra handdastsomputer or recording device used for
note-taking, 6-Advance copies of course notes anase requirements, 7- note-taking
friend, 8- Tutoring, 9-Peer support.

As shown in the table, almost all the universipesvide extra time for assignments, tests
and also preferential seating for SWDs. Providiagyputer or recording devices for the
use of note-taking were noted as mostly receiveasgpurces by SWDs.

Furthermore, from the responses it was identitieat the University of Peradeniya

provides all the accommodations, i.e., 1- extratior assignments, 2- extra time for tests,
3-preferential seating, 4-Extra handouts, 5- compat recording device used for note-
taking, 6-Advance copies of course notes and caeg@rements, 7- note-taking friend,

8- Tutoring, except peer support. NeverthelessEtmtern University provides all special

accommodations including peer support whereas theelsity of Ruhuna was the least

service provider such as extra time for assignmamtsextra time for tests.

31|Page




Table 3.3. 11: Special Accommodations Provided for SWDs in Class

Type of special accommodation m
7

Missing 30.4
Extra time for assignments & tests, preferersgiting 1 43

Extra time for assignments & tests, preferentaltisng,
Extra handouts, computer or recording device used f
note-taking, Advance copies of course notes andseou
requirements

Extra time for assignments &tests, preferentiatisg,
Extra handouts, computer or recording device used f
note-taking, Advance copies of course notes antseou
requirements,

note-taking friend

Tutoring

Extra time for assignments & tests, preferentaltisng,
Extra handouts, computer or recording device used f
note-taking, 1 4.3
note-taking friend

Tutoring

Extra time for assignments & tests, preferentiatisg 1 4.3
Extra time for assignments & tests, preferentiatisg

Note-taking friend 2 8.7
Peer support

Extra time for assignments & tests, preferentaltisg 2 8.7

Extra time for assignments, preferential seating,
Tutoring 1 4.3
Peer support

Extra time for tests 4 17.4
Extra time for tests

Computer or recording device used for note-taking

Extra time for te 1 4.3
Total 23 100.0

When considering the barriers that the SWDs eneveadtat the university, most students
(30%) emphasised the ‘difficulties in mobility aseoof the main barriers they faced at the
university. In Universities, most of the buildingscluding the libraries do not have
elevators and located in different places. Thimtbit difficult to walk to the venues where
lectures are held and at the same time when lecareeconducted on the upper floors of

the buildings their difficulties are multiplied. Eher, one student reported the inability of
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using the library facility as access to the secand third floors of the library is not
provided. Another student stategddimetimes | missed part of lectures as it takes fiom

me to walk from one lecture venue to another wheg &re far awayNot only that as |

get tired when moving fast it is difficult to contate on lectures” Further, explaining
the issues related to mobility within the Univeysanother student reportegispecially in

the first year, | had to move from one departmerdriother, | mean to every department
in order to get the special notificatioriBhis was one of the main problems faced especially
during the first year. The same situation prevhitside hostels as highlighted by the one
student.

The second issue that surfaced from the respomfsésdents with low vision impairments
wasthe difficulty of reading white/blackboards and the computerescrAs a result, they
had difficulty understanding diagrams and tetttat were drawn on the boadiiring
lectures. One student from the University of Penagementioned thdespecially when
we have lectures in the Arts Theater, it was diffito read (difficult to see) what the
lecturer drew on the white board’Anotherstudentreported the difficulty to engage in
learning when they are in a platet is exposetb directsunlight.

As another issue, two students reported the digtatmon of SWDs by other students as a
barrier that they encountered in the University.

When inquired about whether they are provided wadbquate facilities at the university
hostel to meet their needs, the responses weredmikih are reported in Table 3.3.12.

Table 3.3. 12: Adequacy of Facilities at the University Hostel for SWDs

[ e [

Missing 9 39.1
No 6 26.1
Yes 8 34.8
Total 23 100.0

As shown in the Table, 35% of the participants weatsfied with the available facilities
in the university accommodation. However, 26% resigal that the facilities were not
adequate to meet their needs. Among them, onerdttef®rted the unwillingness of other
students to share the room with SWDs. FurtherSiM®s reported the difficulty of finding
storage space to keep the supportive equipmenthé rbom at the university
accommodation.

Views of SWDs regarding their experience at thevidrsity was measured using Likert
scale type questions. The scale consists of 6dptebtrongly Agree, 2-Agree, 3-Neither
Agree or Disagree, 4-Disagree, 5-Strongly Disagéed\lot relevant. The responses are
presented in Table 3.3.13.
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Table 3.3. 13: Views of SWDs Regarding Their Experience at the University/Institute

Neither agree
nor disagree
Disagree
Strongly
disagree
Not relevant

(V]
[
-
1]
(]
=
[-T:]
(=
o
—
)
(%]

~
G
w

| enjoy interacting with
others, including peers,

professors and other visitors.

| feel comfortable asking for 4.3 47.8 8.7 8.7 8.7 - 21.7
help from others, including

friends, caregivers and

strangers.

| can use a private room at
SNRU for study purposes such
as

i texting (supporting for

reading and writing) 174  26.1 4.3 - 21.7 - 30.4
i tutoring 17.4 21.7 4.3 - 17.4 - 39.1
iii counselling 8.7 34.8 4.3 8.7 17.4 - 26.1
iv meeting 21.4 4.3 8.7 26.1 4.3 34.8
| have a personal care 4.3 26.1 13.0 17.4 13.0 26.1
attendant.
Other students treat me with 17.4 17.4 17.4 17.4 8.7 21.7
respect

| am satisfied with my 4.3 34.8 8.7 13.0 8.7 4.3 26.1
university experience as a
disabled student

Peers think that SWDs are 21.7 30.4 43 8.7 8.7 4.3 21.7
overly sensitive

| need advice/counselling 13 52.2 4.3 8.7 21.7
support regarding my matters

| am willing to approach my 13.0 43.5 13.0 4.3 4.3 21.7
professors regarding my

special needs.

| feel shy/embarrassed when 4.3 34.8 4.3 4.3 17.4 8.7 26.1
requesting help from my

professors
| feel shy/embarrassed when 8.7 34.8 4.3 8.7 17.4 4.3 21.7

requesting help from my

peers

| am treated as an equal part 8.7 43.5 4.3 4.3 13.0 26.1
of my study group.
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According to the responses for the statemdngnjoy interacting with others, including
peers, professors and other visitqrs69% of .students responded as ‘strongly
agree’/’agree’. Further supporting this 51% of sid responded as ‘strongly
agree’/’Agree’ for the statement, ‘I feel comfortatasking help from others, including
friends, caregivers and strangers” and also 52¥doresponded as ‘strongly agree/agree’
to the statement on ‘| am treated as an equalipany study group’. SWDs views of the
use of the special needs resource unit clearlgctstl in their responses, 44%, 39%, 44%,
21.4% of the sample stated that they can use & pSvate room to be used for study
purposes such as texting, tutoring, counsellingragadtings respectively. However, when
those not responded were removed, 63% statedhégyatised a special needs resource unit
for texting (supporting and reading) and 59% regmbthey use it for counselling. Thus, it
is clear that a special needs resource unit isiliBEfSWDs studies. As shown in the table,
30% responded that they have a personal care atterd considering this while removing
the ‘not relevant’ percentage, 41% of the samptegersonal care attendants.

Further, SWDs views regarding the satisfaction wiversity experience as a disabled
student, 39% agreed that they are satisfied wiir thniversity experience as a disabled
student. The fact that other students respect SiMDist be a factor for their satisfaction.
35% of SWDs responded as ‘Agree/strongly agreehéostatement on ‘Other students
treat me with respect. Furthermore, responseseoSWWDs for the statement “their peers
think that they are overly sensitive” received &bdgreement from the sample selected.

Moreover, by agreeing to the statements (57%)nIvélling to approach my professors
regarding my special needs’ and revealed their néedntacting university academic staff
members regarding their special needs. Howeveradrgeing to statements, ‘I feel
shy/embarrassed when requesting help from my wofg’s and ‘I feel shy/embarrassed
when requesting help from my peers, 39% and 44%emwely indicated SWD’s
hesitance to get help from both groups.

3.3.4. General Information

As the last part of the survey questionnaire, sgereeral information on SWDs relating to
their university/institute education was inquireBor the question, “the main reason for
starting to study at university” SWDs’ responses b@ summarized as below. Three
students responded as studying in a universitywé al their ambitions and one student
among them admired the support and dedication ophaeents and family towards her
GCE (A/L) results which made her dream come trugil®\having a similar thought one

member from the sample responded that the reas@tudy at a university was to please
his parents and also to serve the public as a gitiadn accepted by society in the future.

Another student stated the reason for Universitycation is to obtain a job. He further
stated that hitherto disabled community have nehlggven the opportunity to secure other
employment and however, obtaining a degree from\&usity affords them a much better
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chance as obtaining a permanent government jolppd@ting the same view, another
student pointed out that studying in a universitpmorts graduating, getting a job and
living like other abled students. Three particigan@ported their aspiration to obtain higher
education from a university and their desire tokvara government institute. Endorsing
the view, another student stated, ‘I think univigreducation is the fundamental basis for
enhancing his value as a disabled student andxfmlleng in society as an independent
human being in the future.

In addition to asking the reason, the survey atgmt views from SWDs on the benefits
of going to university/institute. From the SWD9) % accepted that learning in a
university/institute opens more avenues. Two sttedexported the possibility of obtaining
thorough knowledge and one emphasized the opptytahgetting standard education in
a fascinating environment from a renowned univerdiurther, one student said, ‘like
abled students, we also have the capacity. Afterpbeting higher education, like abled
students, we also have the capacity to work withcamfidence and | feel like that | can
live in a normal society. Further, as benefits frattending universities, some SWDs
pointed out the possibility of getting a job oppmity, especially a permanent job. In
addition to obtaining the knowledge, being ablsdove in the public service permanently
and to gain a good reputation is also another ltefRegarding an SWD'’s responsibility,
one student stated that studying in a universityigles education and skills development
and experience on how to deal with people in sgciet

3.3.4.1. Dreams of SWDs and Their Aspirations after Your Graduation
were Also Explored.

According to responses, one student’s dream wasc&ive an award/prize by obtaining
the highest marks in the monthly term examination dne subject. Another student
responded by being selected as a student who wastedl to the University under the
special intake. Her dream was to acquire knowledgderstanding and experience, and
get to make friends. Other than that, the majmityhe students’ response was to get a
job. Among them, one student mentioned that heardns to get a permanent job and gain
recognition in society, which is normally not pdssi for persons with disabilities.
Similarly, another student’s dream was to obtawhée-collar job and live independently.
Also, another two SWDs' dream was to improve thapabilities in art and culture and
sports.

3.3.4.2. The Impact of Disability on SWDs’ Academic Life

Figure 3.3.12 shows how SWDs responded to the itrgdatisability on SWDs academic
life. Data reveals that 52% of SWDs highlighted ittn@act negatively. Their comments
can be categorized based on the disability typegareh below.
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Figure 3.3.12: Impact of disability towards SWDs academic life

Visually impaired students stated that difficultyreading led to a great deal of problems
such as waste of time available as they requirgdotime for reading books, studying and
examination than students without disabilitiesw&d the phase of learning resulting them
being lagged behind the schedule, not continuduesityg able to focus on study due to eye
straining in nights. They believed that their \dkimpairments deprived them of being

engaged in academic and other educational activitie

Students with hearing impairments perceived théitdity in hearing lectures clearly as a
result of not being able to make notes, requirtmgnt to take a longer time for reading
when they engage in their studies and examinatwhgh they attributed to wasting of
time were the stumbling blocks in their universityeer. They felt that due to the hearing
disability they could not gather adequate knowleadech they consider themselves being
unfit to prepare and sit for examinations.

Difficulty to attend lectures when they are conedctpstairs, travel long distances for
lectures, difficulties confronted in recording timormation when lectures are delivered
were the impacts that students with physical diges confronted as reported by them.

Participation in extracurricular activities is n@ubt beneficial for any student in a
university and therefore the questionnaire examitied opportunities the SWDs can
participate in extracurricular activities in the i\dersity/institute. The responses of SWDs
(1-Sports, 2-Art based activities, 3- Recreatioaetivities, 4-None, 5- Other) for the
guestion “In which extracurricular activities dowparticipate in?” are marked in Table
3.3.14.
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Table 3.3. 14: Number of SWDs by Extracurricular Activities they participated in

Extra-Curricular Activities m

Sports, Art based activities, Recreational

activities 4 174
Sports, Recreational activities 1 4.3

Spgr_tg Art based activities, Recreational 1 43

activities

Art-based activities 2 8.7

Art-based activities, Recreational activities 1 4.3

None 4 17.4
Other 1 4.3

Missing 9 39.1
Total 23 100.0

According to data, it revealed that 35% of studeatgyaged in more than one
extracurricular activity. However, it seems that36 of SWDs (none + not responded)
were not engaged in any extracurricular activitggggement in extracurricular activities
of SWDs, based on the universities were calculdtdaversity of Peradeniya 7/10,

University of Ruhuna 0/7, Eastern 1/6, SLTC- natpanded) and was found that the
participation of them in extracurricular activitiégas poor except for the University of
Peradeniya. This situation may have arisen dubddlifficulty in accessing the venues
and many other reasons explained in the followagp

Further, the survey clued that the attitudes ofpfee@round were the main problem in
getting them involved in these extracurricular ats. Responses recorded by four
participants for the statements ‘Others think tB¥{Ds can't do sports’ and ‘not kind
enough for SWDs when engaging SWDs in sports’ etggrly confirmed this fact.

Spending on SWDs leisure time at the University iwgsired in the survey and found that
SWDs utilized their leisure for different activisie‘'Reading books (subject-related and
other) in the hostel or library (6/23), doing sgashd use the gym (3/23), discuss subject
matters with friends (2/23) engaging in music pamgmes, listening to the radio and watch
television (5/23), spending alone (1/23), surf ba internet and use of social websites
(3/23) were among the leisure time activities thay are engaged within a low key.
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Table 3.3. 15: Number of SWDS by Main Source of Support for Daily Life/university Activities

Source of support

University %
University %

N
2
=
s
(=]

Daily life &

Family 34.6 13 22 30.4
Friends/neighbors 17.5 13 26 43.5
University staff - 43.5 4.3 52.2
General medical (doctor/nurse) 26 4.3 8.7 61

Specialist medical (hospital, specialist therapist 30.4 9 4.3 56.3

Officially provided local services 4.3 0 8.7 87

Religious organization. 13 0 22 65

According to the findings, the support from the #figm(71.6%), as well as
friends/neighbours (47.8%) for their daily life alod university, were highlighted. Further,
the support of the university staff for their umsigy life was not satisfactory either (52%).
Moreover, support from local services is not sedsfat all (13%). However, except for
family support extended for day-to-day life, theavh rated the highest responses for other
sources of support available for them in a negahaaner.

3.3.5. Suggestions for Improve the Situation for SWDs at
University/Institute

Students’ responses to the question in the surmeth® matter under reference is noted
below.

* Provide a special room to cater for the needs SWDs.

* Implement a special counselling service to help SWDs.

* Provide necessary equipment and assistive technology.

* Provide opportunities for SWDs to study courses of their choice.

* Make other students aware of SWDs and their needs.

* Provide facilities to improve the English knowledge of SWDs.

e Take the necessary steps to change the attitudes of peers towards SWDs.
* Enhance facilities and provide computers free of charge.
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* Provide good guidance upon admission to the university,

* Deploy one academic or one academic per student to look after them during
the university education period

* Provide modern learning equipment.

Moreover, respondents highlighted the persons waould be targeted within the
university to increase the awareness on thesesspadiculars of which are as follows:

* Vice-Chancellor, Deans and Heads of the Departments
e University Administration.

e Academic staff members of the university

* non- academic staff members

e Students /peers

* Student counsellors

Reasons for the need for raising awareness of S&#given below.

e Lack of trust in SWDs in the University

e The misunderstanding others have of SWDs

* Problems faced in lectures, examinations and collecting and evaluating SWDs
answer scripts. (need to collect and evaluate them separately)

* Inadequate allocation of University funds for SWDs.

* Inadequate assistance for the special needs of SWDs

* Lack of employment opportunities for persons with disabilities after
graduating.

* Lack of support from society.

The main issues which are required to raise awasenieSWDs were also explored
during the survey. The responses are:

* Problems in receiving relevant information from peer groups.

* Lack of opportunities for social interaction.

* Fewer employment opportunities for disabled educated people.

* Nonexistence of disability access in infrastructure facilities.

* Lack of facilities (Computers, scholarships, financial assistance for disabled
students to purchase suitable equipment)

* Lack of support groups from the government.

* Lack of additional financial assistance from government non-government
agencies.

Suggestions of the SWDs to enhance the statuswofuhiversity life were also collected
through the survey. They can be categorized asem&as related, resources related,
academic-related, ethical related and other.

e Introduce suitable/appropriate evaluation methods in examinations for
students with hearing impairments.
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Deliver lectures in person only.

Provide required resources, academic materials, equipment and financial
assistance.

Providing facilities to use technology to SWDs.

Provide counseling for positive thinking.

Disability access in libraries and other places.

Make a platform to improve disabled students' talents

Provide opportunities to work collaboratively with ordinary students.
Providing the opportunity to showcase talent.

Providing the opportunity to engage in extracurricular activities.

Provide good guidance on admission to the university by deploying one
academic or one academic per person to look after each student during the
university education period

Provide modern learning equipment

Gather students and ask them daily problems and provide solutions.
Providing a special room for SWDs to cater to their special needs,
Provide opportunities to improve English knowledge.

Make other students aware of disabled students and their needs
Treating them with kindness, respect, love and affection.

Better attitudes should be developed among students,

All special needs students should have the same rights as the other university
students.

3.4. Results: Understanding of Supportive Services, Opportunities
and Obstacles for their Children

3.4.1. Demographic Information

Even though questionnaires were administered topdfents, only 12 completed
guestionnaires were received. Thus, the resp@teesr30%. Both mothers and fathers
of SWDs responded in an equal manner, recording &8€h in providing demographic
information. So, the sample response represkatsiéws of “mothers” and “fathers” in
the population. Their occupations were noted inghe/ey and shown in Table 3.4.1.
According to the data, 22.2% of the sample was yheyed and 11.1% retired.
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Table 3.4. 1: Sample of Parents by their Occupations

Coccupation | Frequency | percent _

Development Officer 1 5.6
Farmer 4 22.2
Housewife 1 5.6
Labourer 3 16.7
Minor Industry 1 5.6



No occupation 4 22.2
Retired 11.1
Urban council labourer

N

As the demographic data, the income of the pamatsalso considered as an important
factor in the survey. As illustrated in Figure 2,3parents drawing monthly income less
than Rs. 10,000 was found to be 40% and there 38886 who drew income of Rs. 21,000
— 30,000/- monthly. None of the respondents wasdao be in the income category of
Rs.31, 000 and above among them.
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Missing Less than Rs. Rs. 11,000.00- Rs. Rs. 21,000.00 — Rs.
10,000.00 20,000.00 30,000.00

Figure 3.4. 1: Monthly Income of the Parents

Parents’ awareness of the existing acts, laws amgantions pertaining to disabled persons
in Sri Lanka was examined. The data revealed th#t 6f the respondents were not aware
of these conventions and 6% did not have any ideth® availability of conventions for
disabled persons either.

Table 3.4. 2: Awareness of Existing Conventions on Disability

Awareness Frequency m

Yes 3 16.7
No 11 61.1
Do not know 1 5.6
Total 15 83.3

Missing 3 16.7




Of the three parents who are aware of the avaitiploif conventions, only one parent was
aware of the 2 conventions, i.erotection of the Rights of Persons with DisalaBtiAct
No 28andDisability Law and Legal Mobilization in Sri Lank&urprisingly, not a single
parent was aware of thenited Nations Convention on the Rights of Perswit
Disabilities andon theinternational acts, laws and conventions on persaitis disabilities
either.

Moreover, when inquired about the source of infdramathrough which they came to
know about them, it was found that the media haggul a major role while the websites
and schools were also identified as key informantsvever, the Universities, workplaces
and hospitals have not acted as active sourcegaymants, even though they are usually
perceived by the general public.

Table 3.4.3 illustrates the type of disability béir children as responded by their parents.
As shown, children of 61% of the respondents weéiredB/isually impaired and only one
parent had a child with mobility impairment. Nosiagle parent was found to be having a
child with deaf/hard of hearing or deaf-blind immpaent.

Table 3.4. 3: Type of Disability of Children

4

Missing 22.2
Blind/Visually impaired 11 61.1
Mobility impaired 1 5.6

Medical disability 2 11.1
Total 18 100.0

In this survey, the support and services receiwegdrents on account of their child’s
disability were also considered. As shown in Té&xk4, the majority (83%) have received
help from the family, while 11% were supported Ioierids and neighbours. Only one
parent has reported that they received support thengovernment.

Table 3.4.4: Support and Services Received by Parents

Source of Support | Frequency | Percent

Family 15 83.3
Friends/neighbors 2 11.1
Missing 1 5.6

Total 18 100.0

It was not evident from their responses, that thbkildren have not received support as
expected from the Universities. Among them, 70.5&kad that their family was the main
source of support/services.
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Figure 3.4. 2: Available Support Services for SWDs

Parents' responses regarding the community attitotards SWDs was also explored
(Figure 3.4.3.). As shown in the figure, most p&sg@d5%) said the community has a
positive attitude towards children with disabilgjehowever, 22% expressed that the
community attitude towards them was negative.

Community Attitude Towards SWDs
22% 11%

%

22"!:'

® Missing ™ Positive ™ Negative Do not Know

Figure 3.4.3: Community Attitude towards SWDs

Following are the experiences that parents haveedain respect to the attitudes of the
community on the disability of their children:

* The community tries to keep children with disal@btaway from them.

» Kind to them but sometimes people look at the childvith disgust

* Think like a person who could not do anything icisty

* Some have positive perceptions about them. Faanest once a speech delivered
by a child with a disability was admired.

* Help in exercising their rights

* The community always has a positive attitude towards them. An institution
assisted greatly in my daughter’s studies.

* No assistance available when it is needed and disability citizens are ignored by
the community

The above indicates that the attitudes of the conityyagan be positive or negative and can
have a personal bias.
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The survey aimed at identifying ways of raising eem&ss and generating positive attitudes
in the community. The parents’ responses receigethfs question are given below.

» Educating them and providing opportunities to waskanother member in society

* Raise awareness about the competencies of discltldden.

* Make the community aware of the CWDs or SWDs

* Help them to exercise their rights.

» CWDs are also a part of society and thus insteagfathy towards them we
have to extend our assistance to them.

Further, parents’ suggestions were obtained thr@ughestionnaire on how community
awareness can be made, particulars of which dialaws:

e Providing a good education / Creating a social pattern in which these people can
respond to certain problems in the society with the help of others / Special
attention of the government for the future of these people

* Awareness-raising of the society about disabled children through the media
function. Acting to give priority to the disabled in public places

Table 3.4.5 depicts the parents’ perception reggrdhe child’s opinion in making
decisions about his/her life.

Table 3.4. 5: Parents’ Perception Regarding the Child’s Opinion

| Circumstance | Frequency | __Percent |

Missing 5 27.8
Health 1 5.6
Health & Education 1 5.6
:ﬂzarl:if;,giducanon & 1 61.1
Total 18 100.0

As shown in Table 4.4.5, the majority of the SWBIged on their own opinion in making
decisions related to their health, education, aadiage. In order to explore this further, a
guestion was included in the survey to see whetieeEWDs contacted or discussed with
their parents, before entering the University oeirtlprospective study programme,
especially curricula, extra-curricular activitiesdaavailable services, for which parents of
SWDs responded in the following manner:
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Table 3.4. 6: Number of SWDs Who had Discussed the Degree Programme with

Parents Prior to Enter the University

Matter Discussed | _Frequency | Percent |
Missing 4 22.2
Curricula 5 27.8
Curricula & Extra Curricular Activities 1 5.6
Curricula, Extra-Curricular Activities and
Available Services > 27.8
Curricula, and Available Services 2 11.1
Other 1 5.6
Total 18 100.0

According to data obtained which is appearingBahle 3.4.6, about 77% of parents noted
that their child discussed the degree programn@uiticula, 2- Extra-curricular activities,
3- Available services) with them before entering timiversity. Further, about 28% of
parents said that their child discussed with thdyaué the curricula, extra-curricular
activities and available services of their studygpamme. Data analysis shows that 62%of
the children are studying at the University of Bleraya (Figure 3.3.5).

HUoP ®mEastern ™ Missing

Figure 3.4. 4: University/Institute where Child was Studied

As the research team identified the importanceaoémpts’ views on the services provided
by the University/Institute or the need assessmsantey of this project, a section was
allocated for that. There were problems that ttepaoadents’ child encountered at the
university/institution, and responses receivedraperted in Table 3.3.7.
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Table 3.4. 7: Problems Encountered by SWDs at the University

Chccessto 1" problems encountered

Buildings e Itis difficult to climb up and down steps
due to poor eyesight. (1/17)

Visual difficulties due to exposure to the sun
(2/17)
*  No specific facilities (3/17)

Lecture halls/rooms It is difficult to look at electronic equipment
for a long time.
No specific facilities (3/17)

Preference is given to other students and not

to SWDs
Student common room e No specific facilities (3/17)
Toilets/Canteens/Library/Other *  No specific facilities (3/17)
Accommodation Satisfied
Study programmes Satisfied
Other facilities Not an adequate number of computers
Interact with peers Satisfied
Interaction with academic staff Satisfied
Interaction with non-academic staff Satisfied
availability of learning materials Somewhat satisfied
realization of academic activities Somewhat satisfied

According to the responses, it was revealed thatavailable facilities for SWDs in
buildings were not adequate, especially for thedsexd blind/visually impaired students
as well as mobility impaired students were higltyared and not cared for. Regarding the
lecture/classrooms, the issues remained the sadhpaaticularly the parents’ opined that
most facilities are meant to taking into considerathe preferences of general students.
They are neither, satisfied with the availablelfaes in toilets, canteens and the library.
In the meantime, parents expressed their happowesghe interactions of their child with
non-academic staff. Furthermore, the response dedoby parents for the available
learning material and accommodation facilities he tUniversity/Institution for SWDs
were found to be somewhat satisfactory.

There were two questions to obtain parents’ views tbe special services and
accommodations provided by the university/instantiParticipants’ responses are given
below:

= Extended testing time, use of enlarged font sifegiestion papers and all other
facilities which are needed for visually impaireddents.

= Need an assistant in exams and academic activities.

= Need front row seats in lecture halls




There is no grief not receiving special facilititss a noble quality to live
contentedly with the facilities available.

As a visually impaired person, he has to go toGkeeral Hospital frequently. It
impedes his studies and therefore needs assistance.

Lack of equipment to study online in the curremigeemic situation. Problems
with internet connectivity

Difficult to get an air conditioner.

Transport and financial assistance

Reading books and using the library

Parents’ views on their child’'s interaction witthets, including peers, staff, and visitors
are given below:

Like to be friendly

Keeps in touch with family in day-to-day activities
Have a good relationship with everyone

Make relationships in a very friendly manner
Happy with others.

Another question included in the survey was toients their views on how their child
cope without parental guidance and support.

Her daughter can do her work alone under guidance.

Even though her son is not able to fulfil all hiskes, he seems to be living a
good life by choosing the good and bad of his paren

Follow the guidance of parents as parents know.

She even asks parents when choosing subjects aacktvedways there to help
ease the pressure during exams and it is a grigmatdber.

Parental responses were also examined to see whiediiechild communicated his/her
needs adequately with the authorities and peers.r@gponses received were shown in
Figure 3.3.6.
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As shown in Figure 3.3.6, nearly 56% of parentorigal that their child communicated
his/her needs adequately with the authorities aretg However, 18% have not had an
idea about that.

Finally, parents’ views regarding the universitypesence of their child were inquired.

Importantly, 67% of parents thought that the ursigrexperience will have a positive

impact on their child’s future. However, 5% of th&rents worried about the impact of the
university experience on their child.

® Missing ®Yes ®No

Figure 3.4.5: Impact of University Experience on Chd’s Future

They also provided reasons for their responsesesgiomed below.

» Ability to face challenges and build up self-coefnte with experiences.

» Carry out studies successfully.

» Despite the disability, | live with good attitudasd in good spirit.

* The experience gained about society. Awarenesswftb work appropriately in
different places.

* It gave me great pleasure when | was selectedhéouniversity. The education
and knowledge gained through it will help in brighing her life and make a good
contribution to the society

* My child is doing her studies successfully thoubb & suffering from a
respiratory issue. She is receiving positive respsrirom other students and
academic staff members.

* University experience will give a good experienaerfiy child’s future

» Getting a degree and securing an employment

* By getting a degree and secure a permanent job

From the responses received from the parentsf #ileon (100%) had positive attitudes
regarding the student career of their child at thmeversity. To the questionD'o you
foresee your child graduating from the universitg#t’parents had responded 'Yes'. The
parents” response to the question on ‘Do youties the barriers are too great?’ are shown
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in Table 3.3.8. According to the data, 33.3% ofepés felt that the barriers are great and
17% was uncertain about it.

Table 3.4. 8: Parents’ Views on Barriers in the University

T requeney | percent |

Missing 7 38.9
Yes 6 333
No 2 11.1
Uncertain 3 16.7
Total 18 100.0

Reasons for their answers were also requestedbdiners identified by parents such as
difficulty in reading and gathering information,cassibility to the library and lack of

printed material in suitable forms, and lack ofistssice from the university community
etc.; reflect the insufficiency of facilities andcassibility. A parent felt that some of the
peers look-down on them due to their disability.

In the survey, it was examined whether the paremésee their child securing a job after
graduation. As shown iiable 3.4.9, out of the responses received, 33% regubad
‘Yes’ and interestinglyt0% responded for the same as ‘Uncertain’. Need&#s, no one

said ‘No’.

Table 3.4. 9: Certainty of Securing a Job

T  requency | Percent |

Yes 6 333
Uncertain 1 5.6
Missing 11 61.1
Total 18 100.0

The reasons for their responses are given below:

These people are not offering government or prigattors' jobs as there are
a large number of graduates who are already ungmeqblo

I hope the job will be offered as there are monmeceons about the SWDs.

He is already engaged in a job.

I have my confidence if my child gets a degree tmgrchild could be able to
get a job

Finally, parents’ suggestions for improvements waken at the survey. Their suggestions
were given below.
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Improve services and facilities as prescribed lcglland international treaties
and conventions.

Develop and update existing facilities: Provide poers and financial
assistance.

Provide concessions when they purchase equipment.



» Provide more opportunities to improve English a@d competency.

* Provide facilities and guidance if they expectdtbdw postgraduate degrees.
» Provide hostel facilities for these students thtaug their period of studies.
* Improvements in teaching-learning methods.

3.5. Results: Perception and Awareness of SWDs by Their Peers

In the process of developing inclusive higher etloodor SWDs, peers have an important
role to perform. Therefore, in assessing the nee8%V/Ds in the higher education process,
the baseline survey also collected the informadiothe knowledge of the peers in relation
to SWDs. Given below is the survey results on terg of the SWDs.

The overall response rate of the peers of the SVitihghe baseline survey was 81% of
the selected sample of 210. The response rat@dddniversity of Peradeniya was 122%
whereas for Ruhuna 26%. Of the total responses),(#8% were from Peradeniya. The
lowest percentage among the peers was observed<utmna (8%).

Eastern,20%

M Eastern

M Peradeniya
¥ Ruhuna

W SLTC

Ruhuna,8%

Peradeniva,49
%

Figure 3.5. 1: Distribution of Peers of SWDs by University

3.5.1. Background information of the Sampled Peers

When the sampled peers of SWDs are disaggregatgerer of the overall sample as
well as individual universities, the majority aenfales (overall - 82%) (See Figure 3.4.2).

Female Male

Figure 3.5. 2: Distribution of Peers of SWDs’ by Gender
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Sampled peers came from several different facuttidbe Universities. 71% of the peer
students came from Arts Faculties from the Univgrsi Peradeniya, Eastern and Ruhuna
(See Table 3.5.1). From SLTC, there were 9%, 10%,49 from Engineering, Business
and Computing Schools, respectively. 6% of the paare from the Faculty of Science
from the University of Peradeniya, Ruhuna and EasfEhe peer students’ sample was
mainly administered among senior year students {7#fan the first year in all the
universities. Furthermore, the majority of the pstrdents were doing special degrees
(76%) rather than general degrees. In the casemideniya and Eastern, 95% and 85%
were peers who were doing special degrees.33

Table 3.5.1: Distribution of Peers of SWDs’ by Faculty and University

Faculty
0 32 0 0 1 1 34

(%) 0 94.12 0 0 2.94 2.94 100

(% of Total) 0 18.93 0 0 0.73 0.73 20.12

0 83 0 0 0 1 84
- 0 98.81 0 0 0 1.19 100
- 0 49.11 0 0 0 0.73 49.7

m 0 5 0 0 0 8 13
- 0 38.46 0 0 0 61.54 100
- 0 2.96 0 0 0 5.84 7.69

15 0 17 6 0 0 38
- 39.47 0 44.74 15.79 0 0 100
- 8.87 0 10.06 3.55 0 0 22.49
15 120 17 6 1 10 169

8.87 71.01  10.06 3.55 0.59 5.92 100

8.87 71.01  10.06 3.55 0.59 5.92 100

3.5.2. Assessment of Peers Awareness about Disability

Knowledge of the existence of a Special Needs Qaittre (SNRU) in the University can

be considered as an indirect measure of the awsseriehe SWDs on the campus. In the
overall sampled peers, only 30% was aware of tieance of an SNRU in their respective
campus. Table 3.5.2 below shows that 43% of thad@siya peers were aware of the
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SNRU on their campus. 23%,
respectively were aware of the existence of the SNRtheir campus. However, close to

80% or more of the respondents of the universdtasr than Peradeniya were unaware of
having SNRUs on their campuses. This can be takeheaPeers’ awareness about the
facilities available for SWDs.

18% and 15% of the sisde Ruhuna, Eastern and SLTC

Table 3.5. 2: Awareness of a Special Needs Unit/ Centre in Campus by University

(%)
(% of Total)

Peradeniya

SLTC

SNRU Exists on Campus'-’

| do not
Total
Know

64.7
12.86
42
50
24.56

46.15
3.51
18
45
10.52

17.65
3.51
6
7.14
3.51
4
30.77
2.34
16
40
9.36

17.65
3.51
36
42.86
21.05
3
23.08
1.75
6
15
3.51

100
19.88
84
100
49.12
13
100
7.6
40
100
23.39

RICEIR I A - R
. sl46 | 1873 2982 100
. sl | 1873 2982 100

According to the sampled peers, 67% of them hassbatk form of contact with SWDs

prior to entering the university. As shown in TaBlB.3 below, of the sampled universities,
Eastern peers had the highest rate (85%) of pantact with SWDs before entering the
University followed by Peradeniya peers (60%) SL(6CZ%) and Ruhuna (62%).
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Table 3.5. 3: Prior to Entering University Contact with SWDs by University

Prior to University contact with SWDs

% | Ve | o]

(%) 14.71 85.29 100
2.94 17.06 20
I 3929 59.52 100
I 19.41 29.41 49.41
e oz 61.54 100
I 2.35 4.71 7.65
I 3333 66.67 100
I 7.65 15.29 22.94
57 113 170
I 353 66.47 100
I 3353 66.47 100

Prior to entering the university, most of the peleasl known SWDs as friends (30%),
others (22%) and family members (19%). In the Eadtmiversity, most of the peers had
known SWDs before as classmates or as a family raenibthe case of the other three
universities, most of the peers had known SWDsreefothe capacity as friends or ‘other’
category (Table 3.5.4.).
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Table 3.5. 4: Experience with SWDs after Entering to the University

University

(%)
(% of Total)
Peradeniya

Ruhuna

SLTC

Total

Figure 3.5.3 below shows whether the peers havexgerience with SWDs after entering
the Universities. Overall, 61% of the peers ingbhmpled group has had some encounters
with SWDs in their Universities. Of the responsesorded for the statement for “Contact
with SWDs prior to entering University”, the highes7% was reported by Ruhuna
University and SLTC Campus reported the lowestarsp for the same which stood at

40%.

Classmate

[
N

36.36
10

7.69
3.33

22.22
1.67

23.08

24

20
20

Eastern

Before University Known SWDs Capacity

Neighbour

0
3.03 0 9.09
0.83 0 2.5
19 4 0
36.54 7.69 0
1583 3.33 0
3 0 0
33.33 0 0
2.5 0 0
13 2 0
50 7.69 0
10.83 1.67 0
36 6 3
30 5 2.5
30 5 2.5

Peradeniya

Ruhuna

9.09
2.5
16
30.77
13.33

33.33
2.5

15.38
3.33
26
21.67
21.67

MNo

Society

= = o
AN o 0o o000 oo 8w

1.67

36.36

17.31
7.5

11.11
0.83

3.85
0.83
23
19.17
19.17

100
27.5
52
100
43.33

100
7.5
26
100
21.67
120
100
100

Figure 3.5. 3: After Entering the University Peers’ Experience with SWDs by University
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According to Table 3.5.5 below, peers have knownDS$tudents in various capacities.
About 31% of the peers who had known an SWD irctirapus had at least known SWDs
as friends, while 42% has at least known them thlaates or both. Familiarity of SWDs
as batch mates led to an inference that peer'saehip built within them was not so

intimate as a close friend or a roommate. Onlyex frem SLTC reported being sharing a
room with SWDs. Around 31% and 41% of the peerseh@ad SWDs as friends and as
classmates in the University of Peradeniya thedeadiiniversity respectively.

Table 3.5. 5: Known SWDs in University on Various Capacity by University

Known SWDs in University on Various Capacity

S Friend | Neighbour | No Other Room | Batch Total
mate mate Mate
13 3 2 3 1 0 10 32

(Eastern(#)
) 4063 9.38 6.25 9.38 3.3 0 31.25 100
W(%ofTotal) | 11.61 268 1.79 2.68 0.89 0 8.93  28.57
Peradeniya 7 17 0 0 5 0 25 54
I 1296 3148 0 0 9.26 0 46.3 100
I 625 1518 0 0 446 0 22.32  48.21
'Ruhuna " o 3 0 0 3 0 5 11
I o 27.27 0 0 27.3 0 45.45 100
I o 2.68 0 0 2.68 0 446  9.82
S o 4 0 0 3 1 7 15
I o 26.67 0 0 20 6.67 46.67 100
I o 3.57 0 0 268 089 625 13.39
Total 20 27 2 3 12 1 47 112
17.86 24.11 1.79 2.68 107 0.89 41.96 100
17.86 24.11 1.79 2.68 107 0.89 41.96 100

Of the total of 156, 171 had reported awarenest t#ast one form of stated disability in
the society as shown below. Most of the peers (7081 aware of the SWDs with

Blind/Visually impairments in society (Figure 3.5.4 The lowest awareness was of
medical disability (Chronic illness) which stood4@%. Other types of disabilities that the
peers were aware of ( are deaf-blind impairmengfCeearing impairment, mental health
disability, lost hand, and mobility impairment (Wéhehair crutches).
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Figure 3.5. 4: Awareness of the Existence of SWDs in Society by Disability Type

3.5.3. Awareness of Classroom Environment for SWDs

Of all the peers sampled for this study, only 258 &ware of SWDs in their classes (See
Table 3.5.7) and 56% stated that there were no SMWDeir classes. 18% were not aware
if there were or not any SWDs in their classes.tétasand Ruhuna had the highest
awareness of SWDs in their classes of 44% and 48¢ectively. Only 19% stated there
were SWDs in their classes at Peradeniya whereass&ited as “No” or “I did not know”.
For SLTC, only 15% stated as there were SWDs im thasses and 85% said there were
no or do not know of SWDs in their classes.

Table 3.5. 6: Awareness of SWDs in Their Classes

“Taonorow | o | ves | o _
U ; 6 o1 o
8.82 47.06 44.12 100
1.77 9.47 8.88 20.12
20 46 16 82
] 24.39 56.1 19.51 100
] 11.83 27.22 9.47 48.52
TRuus | 1 : ¢ 1
] 7.69 46.15 46.15 100
I 0.59 3.55 3.55 7.69
7 27 s a0
] 17.5 67.5 15 100
] 4.14 15.98 3.55 23.67
31 95 43 169
] 18.34 56.21 25.44 100
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] 18.34 56.21 25.44 100

The highest observed type of disability among tiéDS in class according to the peers
were Blind/Visually impaired (43%) (Table 4.5.8h8re were 56%, 37% 25% and 33%
Blind/Visually impaired students at Eastern, Penggle SLTC and Ruhuna, respectively.
Deaf-Blind, Deaf/ hearing, and Mobility impairmer(3) were recorded as 12%, 14%,
3%, and 28% (04) respectively. The lowest respoh$€o was observed in the category
of mental health disability SWDs in class. 37%lef SLTC peers had stated that there was
Deaf/ hearing impairment among the SWDs.

Table 3.5. 7: In-Class SWDs’ Type of Disability/Impairment by University

In Class SWD by type of Disability

] £ 2 s
University 2 s =z =
2 I g 3
E f; E =
) (=) S
e :
:
:
1
I 364 21.05 21.05 5.26 15.79 100
I o7 6.9 6.9 1.72 5.17 32.76
P 3333 16.67 0 0 50 100
v 1.72 0 0 5.17 10.34
s s 25 375 12.5 0 100
I ks 3.45 5.17 1.72 0 13.79
Total 25 7 8 2 16 58
43.1 12.07 13.79 3.45 27.59 100
43.1 12.07 13.79 3.45 27.59 100

Of the 58 peer students that reported the existeh8%Ds in their classes by disability,
47% of them had observed Blind/Visually impaired/an 43% Mobility impaired students
in their classes. The peers had not reported aajadénity of Medical disability SWDs in
their classes. The third highest impairment obsknve class (16%) was Deaf-Blind
impairment and mental health disability (as seehahle 3.5.9).

Another set of questions were asked to assessetrs’mttitude and awareness towards
learning with SWDs on the campus. One of the qaestiramed was whether the peers
feel comfortable engaging in learning activitieshaWDs in class. Of the overall peers’
sample, 69% felt that they were comfortable indeay with SWDs in class. About 76%
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of the Eastern peers and 73% of the SLTC peerstaed that they felt comfortable in
learning with SWDs. 66% and 60% of the peers oPtadeniya and Ruhuna respectively
felt comfortable in learning with SWDs (Table 3®)1From this information, one can
conclude that there is no stigma among the pediseirsri Lankan University system of
learning with SWDs in their classes irrespectivavbither they were students from the
state sector or the private sector.

Table 3.5. 8: Type of Disability of In-Class SWDs for All

Type of Disability of In-Class SWDs for all % (of 58)
27 47

Blind/Visually impaired

Deaf-Blind impaired 9 16
Deaf/ Hearing impaired 8 14
Medical disability (Chronic illness) 0 0
Mental health disability 9 16
Mobility impaired (Wheel-Chair crutches) 25 43
Other 1 2

*Note - One person might have stated more than once.

Table 3.5. 9: Comfortable in Engaging in Learning Activities with SWDs in Class

Comfortable Learning with SWDs in Class

— % [ oo

24.24 75.76 100
5.03 15.72 20.75
e 34.18 65.82 100
e 16.98 32.7 49.69
I 40 60 100
I 2.52 3.77 6.29
10 2 57
] 27.03 72.97 100
] 6.29 16.98 23.27
Total 49 110 159

30.82 69.18 100

30.82 69.18 100

Table 3.5.11 illustrates the distribution of pettrat had a disability study component in
their study programme. 82% of students of the (detep peers’ sample have not had a
disability study component in their study progra@sly a moderately low percentage of
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22% was recorded by the University of Peradeniystpely for the question referred to.

The other Universities responses were significdothyer than 5%.

Table 3.5. 10: Study a Course with a Component of Disability Studies in the academic programme

Study a Course with Disability
o
27 7 34

Eastern (#)
(%) 79.41
(% of Total) 16.56
Peradeniya 64
78.05
39.26
Ruhuna 9
75
5.52
SLTC 34
97.14
20.86

20.59
4.29
18
21.95
11.04
3

25
1.84
1
2.86
0.61

100
20.86
82
100
50.31
12
100
7.36
35
100
21.47

According to Table 3.5.12 below, 81% of the peergehnot had any involvement in the
form of research, projects, workshops, or semir@akwelated to disability studies.

Table 3.5. 11: Engaged in any Research, Project, Workshops, Seminar Related to Disability Studies

Engaged in Disability Studies Related
University Work

e | e | tow |
30 4 34

Eastern (#)
(%) 88.24
(% of Total) 18.63
Peradeniya 66
81.48
40.99
Ruhuna 9
81.82
5.59
SLTC 25
71.43
15.53
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2.48
15
18.52
9.32
2
18.18
1.24
10
28.57
6.21

100
21.12
81
100
50.31
11
100
6.83
35
100
21.74




29% of the SLTC peers stated that they were ingblvethese activities. When the
involvement of Peradeniya stood at 18%, RuhunaEastern peers have had an identical
response rate of 12% for the same.

Peers’ publications on disability were minimal w% stating no. However, there was
11%, 10%, 4% and 3% publication work reported fi8hTC, Ruhuna, Peradeniya and
Eastern respectively (Table 3.5.13).

Table 3.5. 12: Publications on Disability

Publications on Disability
University
o ] e [ e
33 1 34

Eastern (#)
(%) 97.06 2.94 100
(% of Total) 20.5 0.62 21.12
Peradeniya 78 3 81
96.3 3.7 100
48.45 1.86 50.31
Ruhuna 9 1 10
90 10 100
5.59 0.62 6.21
SLTC 32 4 36
88.89 11.11 100
19.88 2.48 22.36

About 84% of the peers were willing to obtain trag on facilities to be provided for
SWDs (Table 3.5.14). This could be considered asdination of the peers’ willingness
to help the SWDs. Only 16% had stated no to theitrg. Negative responses of peers of
universities for this question stood at 21%, 18%f0land 12% by the SLTC, Ruhuna,
Peradeniya and Eastern respectively.

6l|Page




Table 3.5. 13: Willing to Obtain Training Related to Facilities for SWDs

Willing to Undergo training on SWDs’
University Facilities

T T T
3 30 33

Eastern (#)
(%) 9.09 90.91 100
(% of Total) 1.86 18.63 20.5
Peradeniya 12 67 79
15.19 84.81 100
7.45 41.61 49.07
Ruhuna 2 9 11
18.18 81.82 100
1.24 5.59 6.83
SLTC 8 30 38

While 27% of the peers stated that the lectureed gpecial teaching techniques to
teach with SWDs (Table 3.5.15), 73% of the totahgied peers were unaware or
stated no to the same question. The Highest respfmisthis statement was
recorded by the lecturers’ of Eastern (38%), fokdwby Peradeniya (31 %) and
Ruhuna (18 %). These negative responses sigrniahthst of the time teachers did
not use special teaching techniques when they t&WIDs. The majority’s
unawareness might be an indicator for authoritbebe mindful when awareness
programmes are conducted to improve attitudes adrspedowards SWDs
requirements.
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Table 3.5. 14: Lecturers use of Supportive Teaching and Learning Materials for SWDs

Lecturers used Supportive Materials

University | do not Yes Total
know

Eastern (#) 17 4 13 34
(%) 50 11.76 38.24 100

(% of Total) 10.37 2.44 7.93 20.73

Peradeniya 51 6 26 83
61.45 7.23 31.33 100

31.1 3.66 15.85 50.61

Ruhuna 6 3 2 11
54.55 27.27 18.18 100

3.66 1.83 1.22 6.71

SLTC 26 7 3 36
72.22 19.44 8.33 100

15.85 4.27 1.83 21.95

Total 100 20 44 164
60.98 12.2 26.82 100

60.98 12.2 26.82 100

According to table 3.5.16 below, only 25% of thersestated that the lecturers gave extra
time for assignments for the SWDs. This can betiied as the highest adopted supportive
tool to facilitate the teaching and learning precés SWDs according to their peers.
Second, (22%) types of supportive tools used bydtteirers were providing preferential
seating and computer or recording devices for tetarg. Extra handouts were the lowest
types of supportive materials used by lecturers.

Table 3.5. 15: Type of Lecturers’ Supportive Materials Usage Percentage

Extra time for assighnments 42 25
Preferential seating 37 22
Note-taking friend 22 13
Computer or recording device used for note-

taking 38 22
Advance copies of notes and course requirements 28 16
Extra time for tests 18 11
Extra hand-out 10 6
Tutoring 20 12

63|Page



Interactive whiteboard 19 11
Other 3 2
*Note — One student might have stated more than one.

The questions included in the Table 3.5.17 werméal on a 5-point Likert Scale as
Strongly Agree, 2-Agree, 3- Neither Agree nor Diesg 4-Disagree, 5-Strongly Disagree.

Table 3.5. 16: Peers’ Opinion on their Experience with SWDs Likert Scale Response as a %)

a) | am aware of the rights of SWDs (Health,
Education, Access etc.)

b) | support SWDs academic rights. 71 26 1 1 1
c) | enjoy interacting with peers with disabilities. 55 35 6 2 2
d)I am satisfied with my university experience 40 30 21 6 3

having peers with disabilities

e) | feel comfortable helping them. 52 32 7 5 4

f)l am conversant with knowledge and skills 9 26 32 18 16
about the technologies used by SWDs

g)l have experiences in working with SWDs in 11 21 20 27 21
centres/NGOs/institutes/clinics

h) I would like to be a personal care attendant. 30 32 30 5 3
1)l use my words carefully when | communicate 41 41 10 6 2
with SWDs.

j)l would like to accompany a physical impaired 39 44 11 4 2

peer to move to different locations (Faculty,
Departments, Hospital, Field trips, Hostel)

k)l would like to push a wheelchair (Faculty, 37 41 15 3 4
Departments, Hospital, Field trips, Hostel,
Canteen, Classroom)

)l would like to tutor SWDs. 33 44 16 4 3
m)!l would like to take notes or record lessons or 40 45 9 5 1
read for SWDs.

n) | do not feel disturbed when SWDs are in my 45 36 8 4 7

classroom (Ex: speak loudly, the sound of Braille
machine, space for a wheelchair).
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The responses by each respondent for each quéstrenorded in the table below as a
percentage of responses for each Likert scalehfdrquestion. For example, for question
a) for column 1 with number 1, 26% of the respornsléor that question strongly agreed
or strongly aware of the rights of SWDs. For thaestion, 64% of the peers were aware
of the SWDs’ rights while 36 % were not aware o tights of the SWDs. 97% of the
peers’ support SWDs academic rights in all the ersities in the sample. 90% of the peers
enjoyed interacting with peers with disabilitiestire universities. 70% of the peers were
satisfied with their university experience in hayipeers with disabilities. 84% felt
comfortable helping SWDs on their campus. This Is an indication of the peers’
willingness to extend support for the SWDs in thelseversities. However, 35% of the
sampled peers were found to be conversant with ledpe and skills about the
technologies used by SWDs. 32% of the peers hgveriexce in working with SWDs in
centres/NGOs/institutes/clinics. 52% of the peessalallike to be a personal care attendant
for the SWDs in the University. 82% of the peersdutheir words carefully when they
communicated with SWDs. 83% of the peers were ngllio accompany physically
impaired SWDs to mobilize them to different locaso 78% of the peers were also willing
to push a wheelchair (to the Faculty, Departmddtspital, Field trips, Hostel, Canteen,
and Classroom). 77% were willing to become a tédoISWDs in the universities. 85%
were willing to take notes or record lessons odrea SWDs. 81% of the peers said that
they did not feel disturbed when SWDs were in thieissroom (for example - speak loudly,
the sound of Braille machine, space for a wheefthai

As shown in Table 3.5.18 below, 67% of the peeasedtthat they felt comfortable in
sharing their rooms with SWDs in the overall samplleich is an indication that peers’ are
willing to accept, interact with SWDs and assistrnthin their learning process While
Eastern University recorded the highest positigpoases for the statement of 76% SLTC
recorded the lowest responses which stood at 6Fésponse rates of Ruhuna and
Peradeniya were stood at 73% and 64% respectioethé same.

Table 3.5. 17: Comfortable in Sharing Rooms with SWDs

Comfortable in Sharing Rooms with SWDs
. No Yes Yes/No Total
Eastern (#) 8 25 0 33
(%) 24.24 75.76 0 100
(% of Total) 5.1 15.92 0 21.02
Peradeniya 28 50 0 78
35.9 64.1 0 100
17.83 31.85 0 49.68
Ruhuna 3 8 0 11
27.27 72.73 0 100
1.91 5.1 0 7.01
SLTC 12 22 1 35
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34.29 62.86 2.86 100

7.64 14.01 0.64 22.29

Total 51 105 1 157
32.48 66.88 0.64 100

32.48 66.88 0.64 100

Table 3.5.19 below indicates the opinions of therpein the manner in which SWDs
manage their activities in the shared rooms witkirtipeers. The only University of
Peradeniya and SLTC peers had responded to ttesrsat. Of them also, only three peers
from SLTC answered this question stating that thdlyhelp them in the room and one
peer stated, “Theyalwhat they can do on their own.” All the otherpesses in Table
3.5.19 are from Peradeniya peers. Some peersh&liSWDs can manage most of their
daily activities on their own.

Table 3.5. 18: The Way the SWDs Manage their Activities in the Shared Rooms with the Peers

If you are sharing a room with SWDs, how does that student manage Frequenc
his/her activities independently on a daily basis? . v

Helping daily/Helps all the time/With help from friends/ help if needs /

27

helping whenever | can
They can do their work on their own/Being more intelligent and amazing. 4
/They will finish their work better
Help for study 1
| think he /she can manage it with others help 1
They can do their activities independently, sometimes only they just need 6
a little support
Usually, the hostel warden arranges a separate room for them and allow 1
a parent to stay with them.
Want to wake up early to attend to their daily chores 2
She has tried to do her work by own without my help, but | have always

. 1
helped to make her notes and when she was reading books
With the support of peers and lecturers/Non-Academics 2
Change our activities according to disable persons’ routine activities 2
Must do the duties with difficulties 1
By Collaborating in doing work 5
Total 53

Table 3.5.20 illustrates how peers act to builatrehships with SWDs or support them.
Only Eastern (46%), Peradeniya (42%) and SLTC (I2%gonded to this statement. Most
of the peers expected to develop friendships talkéd the SWDs and helped them

66| Page



whenever possible. Some felt peers were willingdosider them as siblings or (family).
Following are a few statements the peers had stated

“By talking and working with them in the usual wagduse | am aware that they do not
like our special attention and sympathy. We needttryact with them like all the other
students.”

“I will never seem like a PWD, because they haveenteent than normal people, so SWD
persons should be seen as a normal person!”

“ A casual friendly relationship with SWD would héhgem to realize that they are also
important people. Not letting others look down loemh and helping them to focus on their
strengths will be beneficial and effective.”

Table 3.5. 19 How the Peers Build Relationships with SWDs or Support Them

How the Peers build Relationships with SWD

Give priority in the canteen queue.

| contribute to their work when they can't do it.

Being a good friend

Help them by knowing their needs

Talk with them freely and friendly

I don't consider him disabled. Therefore behave normally with him.
By doing all the things that he needs as a good friend.
We should approach him with compassion and kindness
I have to talk with them casually

I will help them as a good friend

as a sibling

If he needs any help, | will help him as my sibling.

I don't think that he is disabled. He is my friend, | fulfil his all needs,
Make him happy. Being a best friend and family member. Being with
care about his education and physical health.

Helping with love

I help them with their difficult activities as a good and kind friend (Help
to go to the classroom, To buy food from the canteen)

Making them stronger through my relationship.

I will help them to do their assignment and | treat them like my other
normal friends

I do not consider them as disabled, because they got more talent than

Peradeniya normal people.

Support academic activities, cleaning clothes and other things.
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If he or she wants any help, can ask me directly, | can help my side

Being in love with them and they expect from us they also have no
issues with themselves. We have to consider them as normal people.

By talking and working with them in the usual way because | am aware
that they do not like our special attention and sympathy. We need to
interact with them like all the other students.

A casual friendly relationship with SWD would help them to realize that
they are also important people. Not letting others look down on them
and helping them to focus on their strengths will be beneficial and
effective.

When | see a disability friend | always go and help

| will look after them physically and mentally.

I like to pay attention to him/her because | know when | wouldn't do
this it might be uncomfortable for him/her. | have some experience with
a blind girl who was my friend, when | was engaging to talk with her
she always needed my reply. Sometimes | replied by using facial
expressions but suddenly | remembered she is not able to see my
expressions then | turned my expressions into words. Words with
emotions are a better way to continue a dialogue. | have noticed, she
had a better sense to recognize and understand feelings that are
implied by my words. So, my perspective of the aforementioned
situation is trying to understand by sitting on her side. Then, look
around and try to inquire as to how do you feel your surroundings, |
never try to neglect his or her emotions because | know that is the only
way to express their feelings.

Showing kindness and every time makes hopeful situations

Talk to them, ask them if they need help. Share notes and other things if
they need them.

In the same way as others

It depends on the situation and the type of disability

Of the peers who had stated what they feel aboubSW the Universities, 48% from
Eastern, 38% from Peradeniya and 14% from SLTCe mhjority of the peers felt that
educational facilities for SWDs have to be imprgvegdturers should pay more attention
to SWDs’ needs and honour the importanceanial rights for free education. Peers felt
that they are not disabled, but they are diffegeatlled and multi-talented persons.

Following are a few statements the peers had stated

“They have high self-confidence, therefore, shopjaeciate and motivate them.”
“Lecturers should pay more attention to them”

“In most of the universities, students treat theadhle students as their siblings and
help them voluntarily.”

“They are not disabled. They are differently-abédl multi-talented persons.”
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“I do not feel anything towards them. They are gigople for me.”

“They have equal rights for free education”

Table 3.5. 20: What Peers feel about SWDs in the University?

They need to be accommodated

They face difficulties because lecture halls are situated at some distance.

Should increase the educational facilities for disabilities

Should look after disable as a normal person

They want to get all facilities whatever we get.

Should teach them without affecting their mentality.

We should allow them to study.

They have effort, Require some special needs.

Every student does not have relationships with disabilities.

We should give priority to them, should give more payments, we should
give priority to participate in the activities that they are specialized. They
entered the university and successfully completed the degree after facing
many risks and difficulties, so they should be employed in appropriate and
suitable departments as soon as possible.

Lecturers should pay more attention to them.

They have high self-confidence and should appreciate and motivate them.

Most of the university’s students treat disabled students as their siblings
and help them voluntarily.

They should make it clear that everyone has disabilities and that they have
some special disability.

Must provide more payments other than the Mahapola. Some students
laugh at the disabled students, so make them aware. They entered the
university and successfully completed the degree after facing many risks
and difficulties, so they should be employed in appropriate and suitable
departments without any delay.

Should give more importance and priority.

I really appreciate their confidence and hard work.

We must help them to improve themselves.
All are Students.
Disabled students don't observe the lecture carefully.

They are not disabled, they have good self-confidence, and they can do a
particular work with higher confidence than a normal person. So, we

should help them to improve their education.
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They should learn well.

We should help them as soon as possible without avoiding them. (To take
notes and assignments) Insult them with jokes is not good and should
avoid it.

Proud of them for being so brave.

To provide what is needed for the learning process.

Comparatively, they are talented.

They are not disabled. They are differently-abled and multi-talented
persons.

They should see the correct way.

I am really sad for them but they are very proud of our country because
they have some powerful strength to do something.

| feel comfortable but not too much.
Good.
Not enough facilities.

They have equal rights to free education.

They should be treated equally like others ensuring the best environment to
successfully complete their degrees with a differently able student sensitive
atmosphere. They should also be equally welcomed by other students.
community and should be encouraged to take part in academia as well as
extracurricular activities in a very positive manner creating opportunities to
develop their knowledge, skills and attitudes.

There is even less than a handful of SWD in a batch. Other students should
be more concerned about their needs as a whole. Some SWD are assisted
to the university by their mother/father. Some places are not accessible to
them and there are lots of difficulties when they have to attend lectures.
When | helped a disabled friend, | felt happy.

| feel happy for them, they are talented.

I think they are more talented than others. They have good knowledge.

They also study well.

I haven't any experience in the university of the aforementioned
conditions.

It is very good

They are very clever better than normal students may be and must give
them better opportunities.

They are also the same as us and they also have the same right to study.

It is good.

Authorities should provide quality and adequate special care for them
than existing measures.

I am really proud of them and their confidence.
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| feel that the attention given to them currently is not enough. There
needs to be more.

I like to help them as possible.

There have to be more facilities within the university premises for them.

It's good that they are being given an education without being
marginalized.

Nothing bad, they also have the right to higher education as others.
Poor guy &1.

That they are the same as us. Not disabled but differently 'abled'.
That is good

They have a right to education like every one of us. They should be aided
to fulfil that.
| do not feel anything towards them. They are also people for me.

They too have their rights to education so they should also be given
opportunities to pursue it.

It is a very sensitive situation.

Table 3.5.22 indicates suggestions made by thespgeesupport SWDs education in the
Universities. Of the peers who had given suggesttorsupport SWDs’ education in the
Universities were 44% from Eastern, 48% from Pemgdeand 8% from SLTC. The
majority of the peers had stated that the SWDs ldhbe provided with advanced
technological equipment as they would be usefutieir studies. Most of them suggested
improving accessibility for the SWDs to the builgghon the campuses. One has pointed
out the importance of releasing their results ametiEnsuring equal access to education
was another suggestion made by several peers. Gaitiger, they suggested that the
existing library facilities do not sufficiently asmmodate SWDs needs. Among their
suggestions, lack of awareness of librarians gnirements of the SWDs, poor status of
accessibility to the library, unavailability ofiliets that are easy to be used, unavailability
of a Medical doctor in an emergency situation wdréhmentioned Peers also proposed
allowing SWDs to do special degrees in other depamts. They added that SWDs should
interact with other students in activities such stisdent events, competitions, trips,
programmes, conferences and they should be gigpomnsibilities that they can bear, for
them to feel a deeper sense of inclusion.

Following are a few statements the peers had stated

“They are always too shy to work with us, so somedmas to try to convince them that they
are the same as us.”

“Yes, need highly capable and specialized librasaiVe should make the necessary
arrangements and facilities for them to use thealip. Doctor consultations and medical
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facilities are crucial for a disabled patient. Trgport facilities are important for Mobility
impaired (Wheelchair /crutches) people. Shouldvte separate toilet facilities.”

Table 3.5. 21: Suggestions on How to Support SWDs Education

Should release their result without late.

New technological equipment should give for theid®s.

Our university will build a special education ufot the disabilities

Though the library facilities are available, thegeanot able to use them. So
they need professional librarians who are profi¢ientheir language and their
writing to help them. A ramp should be set up limse who cannot walk. If
they are sick the doctor should arrange for therndme and visit. Separate
toilets should be provided for those who are unablealk.

should provide knowledge based on the computeh#odisabled students

Yes, disable students also should consider asdestwand find their speciality,
at the same time eliminate the barrier for theiueation and provide
necessary facilities for their education.

They should be able to identify the problems theg fn education and help
them to review them every day

We need capable and specialized librarians. We Ishmake the necessary
arrangements and facilities for them to use thealip. Doctor consultations
and medical facilities are crucial for a disabledtjent. Transport facilities are
important for Mobility impaired (Wheelchair crutcklepeople. Should provid
separate toilet facilities.

D

Should provide more resources for them.

They should be educated more than others.

should provide medical consultations

Yes. Better to give priority seats for the disabledring the examinations, we
should observe them carefully, Have to give spet@ses, Should give morg
time for assignment work.

Admission of more students under a separate depattm

Coding system education

Providing all the facilities

They need more specific methods

Build up special units for them

Please do these types of research for them.

It is a good opportunity for disabled students

Focus on the problems they have

If you create a supportive environment for SWDsethll be more volunteers
in university. They will feel very comfortable eon
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They should be integrated into academia with tieostudents so that they do
not feel marginalized. New ways and opportunitiesusd be created for them
to interact with student' events, competitiongdriprogrammes, conferences
and should give them responsibilities that they loaar so they feel a sense df
inclusion.

More accessibility facilities should be providedhe students within
university premises and others should be giveropgridea of the rights of
SWD.

We have a responsibility to help those people. &shwuld help those friends,.

Yes, It is better to add slope sides in the staieca

| think if university provide special offers itsryaiseful for them

For our university, there should be more facilitftes them. There are no
elevators and they should carry them out into typedf the building for their
classes.

They are always shy to work with us, so anyons toeconvince them that they
are the same as us.

Must identify their needs and but do not make thrdy alone

Can introduce a modern educational system for them

We should not look at them differently. That wilttthem. So we should
spread this though for all the students

A transportation service up the mountains wouldjbed. A university is a
huge place and it's difficult to travel from oneilding to the other. | have not
seen many disabled students in the university, exthydy need to be admitted
more.
Many of the toilets aren't equipped for disabledgle either. If you don't have
a supportive friend to help it's very difficult kandle yourself if you are
disabled.

they should have special protection than others

Awareness.

A transportation service up the mountains wouldjbed. A university is a
huge place and it's difficult to travel from oneilding to the other. | haven't
seen many disabled students at the university, enthydy need to be admitted
more.

Many of the toilets aren't equipped for disabledgle either. If you don't have
a supportive friend to help it is very difficult bandle yourself if you are
disabled.

Workshop about disabled people. More knowledgeoontb help them,
understand them and not look at them as anothel &frhumans from another
world.

Reduce their academic pressure
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Yes, making separate wheel-chair paths for theteasibility and providing
such common things for their comfort. Maybe someéestts might not be
willing to help them or not able to help them &k ttime at hostels, in such
cases separate caretaker or arranging such separatetaker will be good fof
both parties. Other than that, informing the leexs prior and requesting them
to conduct lectures in a way that the SWDs alsbciemfortable will do

If there are those people it's good to have a thffié section to avoid them
from unnecessary behaviours of others.

3.6. Results: Perception and Awareness of SWDs by Their
Administrative Staff

During this study, the views and attitudes of thmanistrative staff members also collected
through a survey questionnaire. Around 100 questimas were administered among the
administrative staff members of the local partneiversities/institute, of which only 49
responses have been received marking the respatesat 49%.

3.6.1. Institutional Information

B University of Ruhuna

M Eastern university

[ Sri Lanka Technological Campus
B University of Peradeniva

Figure 3.6. 1: Composition of the sample

As shown in Figure 3.6.1, the sample consistedlofiaistrative staff members of the four
selected Universities. Among them, the majorityespnted the University of Peradeniya
(54%).

As it was required to explore the views and atBaidf administrative staff members from
all the levels in the hierarchy, which might prazidseful information towards the focus
of the project were also considered. The diffedasignations of administrative officers to
whom this questionnaire was directed for four défe local partner universities were
shown in Table 3.6.1.
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In this survey, the data related to the commengesay of the University /Institution and
the commencing year of the support service forStDs were addressed. As shown in
Table 3.6.2, among four local Universities, the wénsity of Peradeniya is the oldest
university and the SLTC was the youngest among tHemwas also found that in all
universities/institutions the services for SWDs @veommenced 5-10 years before.
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Table 3.6. 1: Different Designations Responded from Four
Different Local Partner Universities

Bursar/DB/SAB/AB
Registrar/DR/SAR/AR

Audio Visual technical officer
Coordinator/Computer Unit
Dean

Deputy Internal Auditor
Directors, Physical education
Unit

Engineer

Executive Secretary to the
President

Full-time Sub Warden
Librarian

Medical Officer

Staff Technical Officer
Statistical Officer
Vice-Chancellor

Table 3.6. 2: Commencing of the University and the Support service

4
16

1
1
3
1

8.5
34.4
2.1
2.1
6.4
2.1

2.1

2.1

2.1

6.4
4.3
2.1
2.1
2.1
4.3




University /Unit Commence Year SRS
: service for SWDs

University of Peradeniya 1942 1990
University of Ruhuna 1978 1992
Eastern University 1983 1992
Sri Lanka Technological Campus (SLTC) 2015 2020

The availability of SWDs in the selected four umsiges was also considered and Figure
3.6.2, illustrates the current scenario of the erattferred to. However, according to the
responses, the number of SWDs varied and as showigure 3.6.2 the highest number
of SWDs and PDWs was found in the University ofd@eniya and the least number was
found in the SLTC as expected.

35
30
25
20
15

10

&
4 -

University of University of Ruhuna  Eastern Univesity SriLanka
Peradeniya Technological
Campus

Figure 3.6. 2: Responded administrative staff members and their University

3.6.2. Awareness of Disability

The awareness of disability acts, laws and coneaatof the administrative staff members
was identified as an important fact, and thus golestwere formed addressing those facts
in order to identify the stakeholders’ awarenes$ogal and internationally established
legal documents.

According to the responses on the awareness of tmeeventions, the majority of the
members from three universities except for Easténiversity knew only about the
Protection of the rights of persons with disal®hti(1996). However, compared to other
universities, members of the Eastern Universityenfar ahead of others and were aware
of three documents more than others.

Table 3.6. 3: Awareness of disability acts laws and conventions (national Conventions)
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University of Peradeniya 15 65.2% 13.0% 21.7%
University of Ruhuna 2 40% 1 20% 1 20%
Eastern University 2 22.2% 4 44.4% 3 33.3%
SLTC 4 80% 1 20% 0%

1. Protection of the rights of persons with disgieis (1996),
2. A Review of Disability Law and Legal Mobilizatim Sri Lanka, Trust Review, (2013),
3. UN Universal Periodic Review - Sri Lanka 2017

The responses received for the awareness of tamétional Conventions are illustrated
graphically. According to the survey data, the amass of the international conventions

(Convention on the World Declaration on EducationAll (WDEFA, 1990)) was high
among the administrative staff members as indicetédgure 3.6.3

" Awarenl?ss about International Conventions

16
14
12

L R S = ]

= ‘
1 1&2 1 1,2,3 3 No idea

M rrequency MPercent

1. World Declaration on Education for All (WDEFA, 1990).

2. The Salamanca Statement and Framework for Action on Special Needs
Education (SSFASNE.1994)

3. Convention on the Rights of Persons with Disabilities (CRPD, 2006),

Figure 3.6. 3: Respondents’ awareness of International conventions.

The provision of providing information on individuaights of disabled, including
education, health and other aspects that have aegrémpact on their life to the
students/staff/general public by the universityiitnton was also measured in the need
assessment survey (Figure 3.6. 3).

As shown in Figure 3.6.4, about 32 (68%) non-academembers were provided with the
information by the institution/university, wherebs% were kept in the dark.
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B Missing MYes

ENo

Figure 3.6. 4: Provision of the Information on Disable Individual Rights

Methods of conveying information to the SWDs wds® adentified in the survey and data

received are marked in Table 3.6.4.

Table 3.6. 4: Different ways of providing Information for SWDs

UoP v
RU v
EUSL v
SLTC v

v
v

v
v

University
/[Institution

v

(%]
S
]
o
@
o
w
-
]
4

v

v
v

Gig> BN =

Day to day conversation

Awareness at staff meetings

Circulars

Newspapers

To include in the student’s induction/
orientation program

As shown in Table 3.6.4ri Lanka Technological Camppsovided information through
all forms of sources available. Even though theversity of Peradeniya did not use
newspapers to inform SWDs, it used different otttfeannels to provide information on
SWDs. Availability of Physical & Human Resources

In addition to the above, the availability of humamd physical resources for SWDS was
also concerned and hence enquired in the needsassissurvey.
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During the survey, the services available for S\iiDdie University were also considered
as important information to collect and hence thailability services for SWDs were
examined. . As shown in Table 3.6.5, 50% said tgethe question ofl$ there a service
for SWDs/PWDs in your University,avhereas 34% participants responded negatively fo
the same.

Table 3.6. 5: Services for SWDs available in the University

T brequeney | percent |

Yes 23 48.9
No 16 34.0
Total 39 83.0
Missing 8 17.0
Total 47 100.0

The respondents also indicated the source of ssryivided as illustrated in Table 3.6.6.
As portrayed in the table, the special Needs CAmiehad identified as the main source
of the service provider. However, 5% reported thailability of service of a special
resource person at the University.

Table 3.6. 6: Source of Services providers in the University

[Services | Frequency | Percent |

special Needs

Centre/Unit 18 38.3
Special Resource Person 5 10.6
Other 2 4.3
Total 25 53.2
Missing 22 46.8
Total 47 100.0

The type of disability of SWDs that universities aatering for in the selected Universities
was also counted during the survey. As shown imrfei@.6.5, the majority (51.1%) of
SWDs in all 4 Universities were Blind/visually imped. Further, according to data, it was
revealed that none of the SWDs had a mental digabil mental health disability in all 4
universities/institutions.
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System R |
Maobility Impaired - -+

Deaf/Blind lmpaired - 4

Deaf/Hard of Hearing - &

0 10 20 30 40 a0 &0 70

Figure 3.6. 5: Type of disability SWDs that are being benefited in the selected
universities

Conducting a continuous special education progranmmestitution/university was also
checked in the need assessment survey. Accordirggponses, only 12.8% reported that
their university/institutions had conducted conting special education programmes.

Table 3.6. 7: Conducting of continuous special education programme in
institution/university

| Frequency | Percent

Valid 1 6 12.8
2 29 61.7
Total 35 74.5

Missing System 12 25.5

Total 47 100.0

The non-academic member from the Sri Lanka Teclyicdd campus reported that
training for blind/ visually impaired students witlifferent techniques is continued as a
support for their academic activities. In addittorthat, mentoring training for SWDs was
also provided to keep a balanced mindset. Thisitrgicontinues as and when it is required
for the students in need. Differently, a continsi@pecial education programme was
conducted in the Eastern University focusing on hoveach differently-abled students
with assistive technology. In addition to the abtwe, the conduct of a skills development
programme was reported as an annual event folHasSat the University of Peradeniya.

The Staff's willingness to undergo different comtbus special education training
programmes mentioned above were also considertsisurvey.

Table 3.6. 8: Need of training
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|| Frequency | Percent |
Missing 12 25.5

Yes 32 68.1

No 3 6.4
Toal 47 1000

3.6.3. Value of Special Education Programme

Among the participants, 35 respondents valuedpbeial education programme they had
received. They all (100%) reported the need toinaetwith the programmes on the needs
of SWDs. They further emphasized the need for aiapeducation training programme
for the staff members, in order to successfullyoagalish the needs of the disabled
students. Further, the reasons for the requirenfdrdving training programmes were also
probed. The answers were (i) to preserve rightSWDs (ii) People will understand the
different approaches (iii) These training impacdeldt for academics and non-academics
to understand the nature and needs of the studathtslisabilities (iv) It is valuable and
timely (v) Differently Abled Students should be givpriority in obtaining education like
other students without disabilities.

Available technologies at the University for SWDgrer explored by the survey. As
presented in Table 3.6.9, all the inquired techgiel® were available at the University of
Peradeniya. Amazingly except Braille, none of thguired technologies was available at
the University of Ruhuna.

Table 3.6. 9: Available technologies at the University for SWDs

University

[J)

6o

©
E
L
(=]
o

Large print
Audio analogue
Audio digital
Daisy books
Tactile Graphics
Descriptive

University of

. 1 1 1 1 1 1 1 1 1 1 1
Peradeniya
University of 0 1 0 0 0 0 0 o0 0 0 0
Ruhuna
Eastern 1 P g g e B B 0 0
University
SLTC 1 0 0 0 1 1 1 1 0 0 1

Consideration of SWDs when designing a curriculuas found as an imperative concern
and it was also included as one of the questionst@a the survey questionnaire. According
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to the data, it was revealed that except the Usityenf Ruhuna all other universities
considered the needs of SWDs when designing theglum.

Table 3.6. 10: Consideration of SWDs in designing Curriculum

University of Peradeniya Yes
University of Ruhuna No
Eastern University Yes
Sri Lanka Technological Campus Yes

Further, the respondents were asked to provide nmdoemation in this regard. The
responses are grouped based on their Universitgiaed below.

(a) University of Peradeniya

* SWDs have been given a chance to select courses

» Designed courses while cooperating facilitationSWDs and also
conducting examinations giving half an hour exiraet for disabled
students.

(b) Eastern University

* It should contain the techniques to absorb the asyllabus with
assistive technology devices.

* Respective Faculties have taken the responsihititydrafting the
syllabus and they will take the responsibility ihdeessing the course
structure for disabilities.

» Appointed a staff for helping visually challengetidents, and the
curriculum to be redesigned with involving thatftpinion

(c) Ruhuna University

* A Review of Disability Law and Legal Mobilizatiom iSri Lanka, Law

and Society. Trust Review, (2013)
(d) SLTC

* A strategic plan is aligned with catering to spkaeeds students, to

have an education system for all.

Avalilability of Instructional manuals in the spdceducation field, getting professional
support (occupational therapist) to plan individordgramme and overcome the problems
were questioned in the survey.

Table 3.6. 11: Availability of Instructional manual and getting of professional support
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Availability of Getting professional support

. . Instructional manual (occupational therapist) to plan an
University . . L
in the special individual programme and overcome
education field the problems
University of Peradeniya Yes Yes
University of Ruhuna Yes No
Eastern University Yes Yes
SLTC No Yes

According to the data, except Sri Lanka technolagiampus, the instructional manual in
the special education field is available at allvensities. Except for the University of

Ruhuna, the professional support to plan individppdggrammes and overcome the
problems were available in other universities. Adatg to the responses of the
administrative staff members, the University of deniya and Eastern University was
identified as the universities where the instrutgiomanual in the special education field
is available and getting professional support (pational therapist) to plan individual

programmes and overcome the problems.

3.6.4. Research & Publications/Projects

Table 3.6. 12: Conduction of research activities by the University

. . Research Research Research
University .
seminar workshops | conference

University of Peradeniya Yes Yes No
University of Ruhuna No No No Yes
Eastern University No No No Yes
Sri Lanka Technological

No No No Yes

Campus

When considering the existing literature, the resdeand publication/projects done by a
university focusing on SWDs/PEDs was found as gromant factor for the development
of SWDs education and in this need assessmentysuhie was also measured.
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According to the data, it was revealed that nonehef University has published any
research. However, as shown in Table 3.6.12, thedtBity of Peradeniya had conducted
research seminars and research workshops for SUDber in the survey, two questions
were based on the research collaboration (Tablé3.5

Table 3.6. 13: Research collaborations towards special needs education

S Y
° o
=
&3 {3
[ (%)
S S
o o
= =
[= [=
=) =)

University
SRI LANKA
TECHNOLOGIC
AL CAMPUS

(a) Our University/Institution collaborates with
local and foreign organizations to do joint
projects that relate to individuals with
disabilities.

(b) Our University/Institution is conducting Yes No  VYes Yes

collaborative research, reports, statistical data,

etc. that can be shared with other

organizations and universities related to

individuals with disabilities.

(C) Our University/Institution has contacts/links

with NGOs that serve SWDs. Yes No Yes Yes
(d) Our University/Institution allocates funds from  Yes No No Yes
its budget for SWDs
(e) Our University/Institution organizes Yes No No No

recreational events for SWDS

As shown in Table 3.6.13, except the UniversityRafhuna, all other three institutes
conduct research in collaboration with local antenmational counterparts related to
individuals with disabilities. Not only that, theeee institutes have also been in contact
with NGOs that serve SWDs.

As it is understood the financial need to implemeifterent activities for SWDs, the
guestion was included in the survey to see thecatiion of funds from the
university/institution budget. According to the pesses it was noted that the University
of Peradeniya and Sri Lanka Technological Campiccate funds from the budget.
Further, according to the non-academic staff mes\béew, out of these two institutes,
only the University of Peradeniya organizes redoeal events for SWDs.

3.6.5. Suggestions

In the survey as the final question as on the reag@mic staff, further suggestions or
comments regarding the enhancement of SWDs Edudatithhe University.

Eastern University
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* Need more facilities for the visually challengeddsints as this is the only
faculty in the university that caters for the ssiddents.

* SWDs have not been given due attention in the Usityesystem. We have
never been mandated to investigate the needs bfasunclude them in our
programmes.

* A guota system should be established for such stadespecially in the
healthcare field.

* They may engage in such professions in future lpr aild strategies to
overcome the barriers that SWDs face in acadendgasfessional progress,
in research, planning etc.

* As far as the differently able students are core@proper awareness to be
extended to the visually challenged students ardiapclass-rooms are to be
designed.

» the curriculum of each faculty of the universitysld include some portion to
the differently able students

* Awareness programmes should be conducted to tfidrsta bottom to top

University of Peradeniya

* It's better if there is a common policy to be foled by all the Units/Faculties
of the university
Action should be taken to improve facilities, pr&isoftware for e-learning
etc.
Should improve all the facilities on in the hostels
Supportive technologies should be provided
Though we see SWD's basic needs at the hosteldedethey are looked after
by their colleagues, much attention is not paidaias them. Hence what
should be done is to start a dialogue about thiss flesearch itself has
aroused our interest and attitudes positively.
It's valuable to open a special education unitS@vD

Sri Lanka Technological Campus
» There are good SWD Practices at Masaryk Univetisaycan be applied to
our universities.

University of Ruhuna
e |tis needed to facilitate the SWDs/ with recreadilbevents.
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Section 4: Discussion of Results

This section of the study aims to perform a deseepanalysis of the collected data on the
different stakeholders of this study. In this sewctithe discussion will be presented under
a few themes and they are response rate, sample@eamaigraphic information, disability
types, availability of resources, awareness aniduddts, knowledge, experience, and
training on SWDs and suggestions for further dgwalent.

4.1 Stakeholder Response Rate

There was a relatively good overall survey respaase of 76% for the academics, 66%
for peers and 56% for SWDs. But the overall respaases were poor for parents (35%)
and non-academic staff (45%). When the respores od the individual universities are
considered, all the universities’ academic respoages are higher than 50% except for
Eastern University. However, for the peers, Ruh{@686) university's response rate was
less than 50%. SWDs’ response rates for the UntyetPeradeniya and SLTC were also
less than 50%. All universities’ response rategpgments were less than 50%. In the case
of non-academics, only Peradeniya (88%) had aneab0% response rate.

4.2 Sample and Demographic Information

As described in sections 3.1, 3.2, 3.3, 3.4 antf&bactual sample size of the different
groups of stakeholders varied. For instance, theahsamples of academic staff members
and peers were represented by all four local partn@versities. However, the
representation of administrative staff members ftom University of Ruhuna was very
low. Further, there were no SWDs from SLTC in délctual sample. From both SLTC and
the University of Ruhuna, there was no represatati parents of SWDs in the actual
sample. The total sample of students with disadsliincluded 10 from the University of
Peradeniya, 7 from the University of Ruhuna, afid@ the Eastern University. However,
no respondents from the SLTC

When it is considered the sample of SWDs, the keydsed group of this research, as
described in section 3.2 the majority (95.7%) of B3\&dmitted to University under the
‘special category’ and only one student admittedenrgeneral category’. Importantly, all
SWDs were from disciplines of social sciences amudmities only.

The group of Parents of SWDs consisted of 50% @rad50% female. Occupations varied
and 22.2% of the sample was non-occupied and an223é were retired.

When considering the administrative staff membéhng® sample consisted of vice-
chancellors, bursars, registrars, and their deputieardens, Chief medical officers,
librarians, directors of different units.

The academics in the sample came from altogethmrtdld individual faculties in which

the same study area of Faculty was found in otimeveysities as well. The main fields of
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study areas that were found are Agriculture, Afliied Health Sciences, Engineering,
Dental, Management, Medicine, Science, Veterinady@omputing and IT. The majority
of the academics in the sample were males. About @Bthe academics had teaching
experience for more than 20 years while 26% hady@#&rs of teaching experience.
However, 84% of the academics are senior lectureabove.

Of these academics, less than half stated thatltheg taught SWDs in their classes at
some point in time. Of the total 65 academics ftbm University of Peradeniya (UOP),
only a little more than half has not taught SWDslat23% of the total was from Arts
Faculty who had taught SWD’s at some point in thesiching career. The other faculties
that had a notable number were Medicine, Engingeaimd Management. Academics of
the Veterinary faculty was the only faculty thad diot report teaching SWDs.

Sampled peers came from different faculties ofdherersities. 71% of the peer students
came from Arts Faculties from the University of &#gniya, Eastern and Ruhuna. From
SLTC, the peers were from Engineering, Business@dputing Schools, respectively.
The peer students’ sample was mainly administeneghg senior year students than the
first year in all the universities. Furthermoreg tinajority of the peer students were doing
special degrees rather than general degrees.

4.3 Disability Types

As reported in sections 3.1, 3.2, 3.3, 3.4 andtBefindings of all 4 groups of stakeholders
indicated the availability of SWDs having differdgpes of disabilities. Among them, the
majority of SWDs possessed ‘blind/visually impaidsability. In addition to the SWDs,
the results of non-academics indicate the avaitglof PWDs (People with Disabilities)
among them in all four local partner universitidscording to the responses, the number
of SWDs and PWDs varied and the highest numbekdDS and PDWs was found in the
University of Peradeniya (31) and the least numizes in SLTC (2). Further, the majority
(51.1%) of SWDs in all 4 universities were blindwally impaired. According to the
results, it was revealed that none of the SWDs/PW&a s mental disability or mental health
disability. Importantly, from the findings from SV€Dit was clear that the majority of
students had more than one type of disabilitiesitildnealth disability was noted as a rare
disability among the SWDs. However, according t findings of parents, no children
with disability in deaf/Hard of hearing or deaf+diimpaired were presented.

Of the students in class, the majority of the ac@de reported having had students with
visual disability. The second type of disabilityathvas observed among students was
physical disability and followed by hearing dis@libnd finally mental disability.

An extremely high percentage of the peers had tep@wareness of at least one form of
stated disability in society. Most of the peersevaware of the Blind/Visually impaired in
society. The lowest awareness was of medical ditsafhronic illness). Other types of
disabilities that the peers were aware of are deafl impaired, deaf/ hearing impaired,
mental health disability, lost hand, and mobilitypaired (Wheelchair crutches).
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Among the overall sampled peers, an extremely lexggntage of peers were aware of the
existence of an SNRU in their respective campuss ltban half of the Peradeniya peers
were aware of the SNRU on their campus. Less thgumder of the students in Ruhuna,
Eastern and SLTC were aware of the existence oSMRU in their campus. However,
close to 80% or more of the respondents of theausitres other than Peradeniya were
unaware of the SNRU in campuses. This can be takghe peers’ awareness about the
facilities available for SWDs.

4.4 Knowledge, Experience, and Training on SWDs

Based on the findings of SWDs on their views regaydhe experience at the university,
only 39% were satisfied and the other 61% repatttat they were not satisfied with the
university experience as a disabled student. Furibie, only 35% viewed that other
students treated SWDs with respect’ and only 52%WDs felt that they were treated as
an equal part of their study groups. When consigetiniversity life, interactions with
others like peers, academic staff members and ashnaitive staff members were
important. According to the findings, only 69% oiVBs enjoy interacting with others.
However, 57% of them expressed their willingnesagproach academic staff regarding
special needs. Further, 39% and 44% respectivdigated their hesitance to get help from
academics and peers. As the focus of this reseiaishyorthwhile to explore the reasons
for the dissatisfaction and take steps to mininitze negative impacts on SWDs. As
described in section 4.4, parents also confirmratiwse claim by SWDs. For example, only
57% of parents reported that their child commumeddtis/her needs adequately with the
authorities and peers.

Having an awareness of the type of disabilitiespsesed by SWDs and the difficulties and
challenges they face due to their disabilitiegripartant. Nevertheless, the findings from
academic staff members, non-academic staff mendomispeers show relatively poor
awareness of all groups towards the rights of ttMDS. Further, it was revealed that
awareness programmes on disability for peers, acadgaff members and non-academic
members were very rare. For instance, only 12.¢%rted that their university/institutions
had conducted continuous special education progesnithey further emphasized the
need for a special education training programmeHerstaff members, so that the needs
of the disabled students could be successfullyraptished.

Only 3% of the sampled academics have had sonméngetio teach students with disability.
Of the trained academics, their training mainlyueed on counselling from the University
of Peradeniya and Ruhuna and one from SLTC waairgetr of trainers for special needs
education.

Half of the academics feel that the University Saleldeeds Resource Unit is helpful for
SWDs and academic staff. An extremely high pergentiisagrees that there is a person
in their departments to assist and coordinate anumsations for SWDs. The majority
agrees that there are some SWDs whose disabilitly cmt be easily recognized. 67% of
the academics are aware of the teaching and |learesources for SWDs such as software
and apps.

88|Page



Academics in these universities used different rapidms to make teaching and learning
for SWDs meaningful. The majority had used softwamd mobile apps and software and
mobile apps among the academics that used atdeashechanism. However, 74% of the
total sample of academics have stated that thegatidse any special mechanism to make
the teaching and learning process of SWDs mearlingfu

When assessing the academics’ willingness to peospcial accommodations to SWDs
in teaching, there was an extremely high willingnisuse computers or recording devices
for note-taking and to provide preferential seafmgSWDs’. However, willingness to be
flexible in terms of completing academic assignregatjustments in teaching and in
providing exams, peer support, extra hand-outsring and ability to contact Faculty
outside of class was just above 50%.

A high percentage of the academics agreed to h&@sSattending their class via Skype
if it is not possible for the student to be phyBicpresent. A low percentage of academics
agree to give extra marks to their students if tredp SWDs.The majority of the academics
either disagree or are uncertain about them bemgmfortable when having SWDs in
their classes. Most of the lecturers encourageestigdvith disabilities to participate in co-
curricular activities. An extremely low percentaggrees to the fact that the academics
receive adequate support from the university adstretion when learners with disabilities
are enrolled in their classes. Less than half efabademics agree to the point that they
adapt the syllabus and teaching material to accaaedSWDSs’ needs.

There was an extremely high willingness among awécke to provide special
accommodation facilities to SWDs for assessmengdl idniversities. Above 70% of the
academics were willing to provide extra time forsigaments, preferential seating,
computer or recording device, extra time for exations. Exceptionally low percentage
(1%) of the academics of the four universities agte provide a separate place for
examinations and students should be fit to takenexations.

Only 13% of academics have obtained feedback frbmeir tstudents. Among the
universities which took student feedback, Eastamivérsity was the highest and Ruhuna
was the lowest. The collection of feedback at tineversity of Peradeniya and SLTC was
also lower than 13%. Several academics had triaddopt their feedback suggestion. As a
result of the feedback suggestions, the acadenaidsrtade it a point to inquire from the
students about their needs and difficulties in<lasd tried to provide learner support
systems based on the SWDs’ needs. Following are sdithe academics’ assessments of
their knowledge, experience, and training on SWDmly about half of academics feel
that the University Special Needs Resource Urtieipful for SWDs and academic staff.
A remarkably high percentage disagree that theaepisrson in their departments to assist
to coordinate accommodations for SWDs. The majagfeed that there are certain SWDs
whose disability could not be easily recognizedoéttts7% of them agreed that they were
aware that there are teaching and learning rese@wce&SWDs such as software and apps.
An exceptionally low proportion of academics havaducted research studies related to
disability.
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According to the sampled peers, more than halheim have had some form of contact
with SWDs prior to entering the university. Prior éntering the university most of the
peers had known SWDs as friends or family memberthe Eastern University, most of
the peers had known SWDs before as classmatesnily famembers. In the case of the
other three universities, most of them had knownC8Wefore in the capacity as friends
or ‘other’ category.

Overall, more than half of the peers in the sampledip have had some encounters with
SWDs in their Universities. Peers from Ruhuna Haagthe highest exposure with SWDs
in their Universities. SLTC campus had the lowestoeinter with SWDs for the peers.

4.5 Availability of Resources

As reported in the literature, the availability @fsources including both physical and
human resources to meet the needfulness of SWDslsadighlighted as an important
consideration towards the enhancement of educatfid®WDs. Regarding the physical
resources, the findings of SWDs questionnaire a@maghows (as described in section 4.2)
the materials (such as textbooks, workbooks, assgis, exam materials, supplementary
readings, online courses, online databases, auslig\resources) and alternate formats
(such as E-text, braille, large print, pdf imagef fext, audio — analogue, audio — digital,
mp3, daisy books, tactile graphics and desceptideo) were required for their academic
programmes. However, SWDs findings reported thaty theceived these formats
sometimes and it also depends on the universititlits. For instance, the University of
Peradeniya provided more formats, whereas the UBityeof Ruhuna provided only
Braille and the Eastern provided none. The spedat resource unit (SNRU) or special
centre for disability students were reported ayvdmie where most of these materials/tools
were available.

In addition to these, accommodations provided f9VDS in class (extra time for
assignments, extra time for tests, preferentiatirsgaextra handouts, computer or
recording device used for note-taking, advance eomf course notes and course
requirements, - Tutoring, Peer support) were akmted in different university/institute
and the frequency is also moderate. Further, pnogid computer or recording device for
note-taking were noted as mostly receiving resaui@reover, it was identified that the
University of Peradeniya provided all the accomntiots except for peer support.
Nevertheless, the Eastern University provided @dicgal accommodations including peer
support whereas the University of Ruhuna providely extra time for assignments and
extra time for tests.

Except for the above physical resources, SWDs rigglishow inadequate physical
resources such as moving facilities for physicdisabled students, and special facilities
for blind/visually impaired students and also feaflhard of hearing students available in
all four universities. Especially they highlightéde inadequate modern technological
tools, equipment, and software available in thaindrsity.
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Except in the University of Ruhuna, instructionamaals in the special education field,
and getting professional support (occupationalapist) to plan individual programmes
were not available. Importantly, it was identifigcht the SLTC is the only institute that
considers disability in designing curriculum.

4.6 Suggestion for Further Development

As described in section 4.1, 4.2, 4.3 4.4 andieStiggestions from all stakeholder groups
were considered to enhance the quality of the SVégtation at the selected local partner
University, thus providing a better University erpece for SWDs.

Suggestions from SWDs

* Providing a special room for SWDs to cater to tispiecial needs

- Implementing a special counselling service to I®IW¥Ds to solve their problems.

- Providing necessary equipment etc. for SWDs.

« Providing the opportunity for SWDs to study all cees, as well as other students,
make other students aware of disabled students,

- Help for improving the English knowledge of studewith disabilities

« Some attitudes should be developed in students,

« All facilities should be enhanced, and computermukhbe provided free of charge to
students

« Provide good guidance on admission to the uniyersit

- Deploying one academic or one academic per studdabk after each student
during the university education period

* Provide good guidance on admission to the uniwgrdéploying one academic or
one academic per student to look after each stutigirtg the university education
period

- Provide modern learning equipment

4.7 Suggestions from Parents

* Improve services and facilities as prescribed loglland international treaties and
conventions.

» Develop and update existing facilities: Provide poibers and financial assistance.

* Provide concessions when they purchase equipment.

» Provide more opportunities to improve English a@d competency.

* Provide facilities and guidance if they expectdlidw postgraduate degrees.

* Provide hostel facilities for these students thtaug their period of studies.

* Improvements in teaching-learning methods.

4.8 Suggestions from Non-Academic Staff Members

* Need more facilities for the visually challengeddsints as this is the only faculty in
the university that caters for the SWDs.

* SWDs have not been given due attention in the Usityesystem. We have never
been mandated to investigate the needs of sucitiode them in our programmes.
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* A guota system should be established for such sta@specially, in the healthcare
field.

* They may engage in such professions in future lpr inaild strategies to overcome
the barriers that SWDs/PWDs face in academic aofégsional progress, in
research, planning etc.

» As far as the SWDs students are concerned propaeaass to be extended to the
visually challenged students and special class-soam® to be designed.

» Curricula of each faculty of the university shouidlude some portion to the
differently able students

* Awareness programmes should be conducted to tfidrsta bottom to top

» ltis better if there is a common policy to be dolled by all the Units/Faculties of the
university

* Action should be taken to improve facilities, prisoftware for e-learning etc.

» Should improve all the facilities on in the hostels

» Supportive technologies should be provided

* Though we see SWD's basic needs at the hosteldedelhey are looked after by
their colleagues, much attention isn't paid towahgsn. Hence what should be done
is to start a dialogue about this. This reseasdifihas aroused our interest and
attitudes positively.

* It's valuable to open a special education unitSgvD

4.9 Suggestions of the Academics

Most of the academics have stressed the impor@iq®viding physical accessibility for
SWDs to all buildings in all the universities. Affédnad stated the importance of having a
special room for SWDs to do their examinations. 8@iso have stated the importance of
giving equal opportunities as others in providinghler education for SWDs. To provide
SWDs with a shuttle transportation system for thgsgrally disabled in the universities.
Suggested to have programs to change the attiarteawareness of the stakeholders in
the universities. Some have suggested having araephnstitute/University to teach
SWDs.
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Section 5: Conclusions and Recommendations

Overall, this study had a good response rate fademwics, peers and SWDs except for
parents and non-academic staff. This study doemaloide information for the SWDs and
parents from the private sector university.

Given the competitive nature of the Sri Lankan &tativersity admission process, the
majority of the SWDs are admitted to these univesiunder the “Special category”.

However, at least there is one student in this $amglicates that there is a potential for
the SWDs to enter the state universities while agimg with the other normal students as
well. This study reveals that the majority of th&/Bs are admitted to the disciplines of
social sciences and humanities than the otherptiises. Therefore, there is a need to
consider if there is the potential for other disioips to admit SWDs as well.

Since this study included SWDs of the state unitiessonly, 22% of the parents were
unemployed and 22% were retired. The study was &blkonsider a wider variety of
information and opinions of non-academic staff membsuch as Vice-Chancellors,
bursars, registrars, and their deputies, wardehgf@nedical officers, librarians, and
directors of different units.

The academics in the sample came from 14 indivithallties. The main fields of study
areas that were found are Agriculture, Arts, Alllddalth Sciences, Engineering, Dental,
Management, Medicine, Science, Veterinary and Caimgand IT. Close to 30% of the
academics having teaching experience for more 20arears indicates that the SWDs are
being taught by a highly experienced group of acade Besides, these SWDs are being
taught by a highly qualified group of academicdeaist with an M.Phil. degree, which
includes 69% senior lecturers or above.

Of these academics, less than half of the acaddmaiddaught SWDs in their classes at
some point in time. Of the total 65 academics ftbm University of Peradeniya (UOP),
only a little more than half has not taught SWDslat23% of the total was from Arts
Faculty who had taught SWD’s at some point in thesiching career. The other faculties
that had a notable number were Medicine, Engingeaimd Management. Academics of
the Veterinary faculty was the only faculty thad eiot report teaching SWDs. Although
the study sample did not include any SWD from otfsulties, the academic staff
information reveals that other faculties also accmdate SWDs.

Sampled peers came from different faculties ottheversities. Except for SLTC majority

of the peer students came from Arts Faculties fleenUniversity of Peradeniya, Eastern
and Ruhuna. From SLTC, the peers were from EngmgeBusiness and Computing
Schools, respectively. The peer students’ sampkemainly administered among senior
year students in all the universities.
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5.1 Disability types

All stakeholders indicated that SWDs had differigpes of disabilities. Among them, the
majority of the SWDs possessed blind/visual imghidésability. The majority of the
academics reported that most of them had studatiis/igsual disability in their classes as
well. The second type of disability that was obsdramong students in class by academics
was physical disability and followed by hearingathgity and finally mental disability.
Most of the peers were also aware of the blindallgumpaired in society. The lowest
awareness was of medical disability (Chronic ilB)e3he highest number of SWDs were
found at the University of Peradeniya (31) and kb&st number was in SLTC (2).
According to the results of the SWDs, it was regddhat none of the SWDs had a mental
disability or mental health disability. Importantlfrom the findings from SWDs and
academics, it was clear that most students had thareone type of disabilities. Mental
health disability was noted as a rare disabilityoaghithe SWDs. However, according to
the findings of the parents, no children with digahbin deaf/hard of hearing or deaf-blind
impaired were presented. But, according to theewats they had observed the other types
of disability among their students in class.

5.2 Knowledge, Experience, and Training on SWDs

About 61% of the SWDs were with the view they weot satisfied with the university
experience as a disabled student. Furthermorewer Ipercentage of the SWDs (35%)
viewed that other students treated SWDs with respet52% of SWDs felt that they were
treated as an equal part of their study groups.nbeasidering university life, interactions
with others like peers, academic staff members addinistrative staff members were
important. By the fact that 69% of SWDs enjoy iat#ing with others shows that the
SWDs'’ also consider it important to interact witthers in the university. However, more
than half of them expressed their willingness tprapch academic staff regarding their
special needs. Less than 45% of the SWDs wereanésd get help from academics and
peers. Since SWDs were the focus of this resedrnshyworthwhile to explore the reasons
for the dissatisfaction and take steps to minintime negative impacts on SWDs. The
parents also confirm the above claim by SWDs. Rstaince, 57% of the parents reported
that their child communicated his/her needs adedyatith the authorities and peers.

Among the overall sampled peers, an extremely lexggntage of peers were aware of the
existence of an SNRU in their respective campusvéder, close to 80% or more of the
respondents of the universities other than Pergdemere unaware of the SNRU in their
campuses. For instance, there is no SNRU at SLUC1 %% of the peers had stated that
there was an SNRU on their campus. This can bentakdhe level of peers’ awareness
about the facilities available for SWDs in theingauses. This reveals the importance of
having awareness programmes for all stakeholders.

The academic staff, peers and SWDs had a high té\alareness about the rights of the
SWDs. But the parents and non-academic members'ea@ss about the rights of the
SWDs were poor. Furthermore, it was revealed thar@eness programmes on disability
for peers, academic staff members and non-acadeamtbers were exceedingly rare. For
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instance, only 12.6% reported that their univefsistitutions had conducted continuous
special needs education programmes. They furthgrthasized the need for a special
education training programme for the staff membsesthat the needs of the disabled
students could be successfully fulfilled. To ineeathe awareness of the SWDs’
requirements and their rights the universitiesinaarporate a study module in all the staff
development programs for academics and non-acadeenters. And for the peers, there
should be an awareness session on SWDs requireraadtgights at the first-year
orientation programme.

One of the most important manifestations of thelgtis that only 3% of the sampled
academics have had some training to teach studeitits disability. Of the trained
academics, their training mainly focused on codmggfrom the University of Peradeniya
and Ruhuna and one from SLTC was a trainer ofdraifor special needs education.

Half of the academics felt that the University Spkebleeds Resource Unit is helpful for
SWDs and academic staff. An extremely high perggntiisagrees that there is a person
in their departments to assist and coordinate anumatations for SWDs. The majority
agrees that there are some SWDs whose disabilitlgl cmt be easily recognized. About
67% of the academics were aware of the teachindeamding resources for SWDs such
as software and apps.

Academics in these universities used different rargms to make teaching and learning
for SWDs meaningful. The majority had used softwarel mobile apps’ among the
academics that used at least one mechanism. Howeéxeé of the total sample of
academics have stated that they did not use amyaspeechanism tonake the teaching
and learning process of SWDs meaningful. This ishart-coming in the process of
enhancing the teaching and learning of the SWDsrédfhre, it can be considered as an
indication of the importance of having trainisgssion®n the available special mechanism
to make the teachingnd learning process of SWDs meaningful.

The academics in the study sample were willing ravide special accommodation to
SWDs in teaching such as to the use of computeescording devices for note-taking and
to provide preferential seating for SWDs’, have SS\Hitend their class via Skype if it is
not possible for the student to be physically pneaad encourage students with disabilities
to participate in co-curricular activities. Not nyasmcademics agreed to the point that they
adapt the syllabus and teaching material to accaatedSWDs’ needs. This indicates that
the academics need guidance to adapt the syllaisbigeaching material to accommodate
SWDs'’ needs.

There was extremely high willingness among acadetoiprovide special accommodation
facilities to SWDs for assessments in all Univégsitoy way of providing xdra time for
assignmentgpreferential seating, computer or recording dews#sa time for exams and
oral examinations.

Poor performance was seen in academics obtainadipéek from their students in all four
universities. Several academics had tried to atlhgat feedback suggestion. As a result of
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the feedback suggestions, the academics had madgoint to inquire from the students
about their needs and difficulties in class arebitto provide learner support systems based
on the SWDs'’ need. Following are some of the acacmssessments of their knowledge,
experience, and training on SWDs.

5.3 Availability of Resources

As reported in the literature, the availability @fsources including both physical and
human resources to meet the needfulness of SWBkashighlighted as an important
consideration towards the enhancement of educatid®WDs. Regarding the physical
resources, the findings of SWDs’ questionnaire ymisishows that the materials (such as
textbooks, workbooks, assignments, exam materglpplementary readings, online
courses, online databases, audiovisual resourcespléernate formats (such as E-text,
braille, large print, pdf image, pdf text, audiaralogue, audio — digital, mp3, daisy books,
tactile graphics and descriptive video) are reqlifer their academic programmes.
However, SWDs study findings reported that occaalgrSWDs received these formats
and it also varied by the university. For instartbe, University of Peradeniya provided
more formats, whereas the University of Ruhuna iplex¥ only Braille and the Eastern
provided none. The special need resource unit (SN&tlspecial centre for disability
students were reported as the venue where madsésé imaterials/tools were available.

Furthermore, there was a moderate frequency andriation by the university in
accommodations provided for SWDs in class (extreetfor assignments, extra time for
tests, preferential seating, extra handouts, coenput recording device used for note-
taking, advance copies of course notes and coegegrements, - Tutoring, Peer support).
Providing computers or recording devices for natartg were noted as mostly receiving
resources.

Except for the above stated physical resources, $\iizlings show inadequate physical
resources such as moving facilities for physicdisabled students, and special facilities
for blind/visually impaired students and also feaflhard of hearing students available in
all four universities. Especially, the SWDs hadhtighted the inadequacy in modern
technological tools, equipment, and software ab&lan their Universities.

Except in the University of Ruhuna, instructionamaals in the special education field,
and getting professional support (occupationalapist) to plan individual programme
were not available. Importantly, it was identifigcht the SLTC is the only institute that
considers disability in designing curriculum.

73% of the academics did not use special toolsdkemieaching and learning for SWDs
meaningful. Although there was an extremely higilingness among the academics to
provide special accommodations to SWDs in teachirgstudy results also revealed that
an extremely low percentage of the academics haived training to teach SWDs. These
facts confirm that the academics are unaware ofpleeial tools that are there for teaching
the SWDs and it is important to conduct trainingssens and awareness programmes to
expose the academics to the available assistinaddmgies and teaching methods.
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5.4 Suggestion for Further Development

All the stakeholders had provided constructive pratluctive suggestions to enhance the
guality of the SWDs’ education at the selectedllpeatner universities, to provide a better
university experience for SWDs. Following are soshéhe important suggestions stated
by SWDs. SWDs feel it would have been better if/thvere provided with a special room
to cater to their special needs, established aapsmnselling service to help SWDs to
solve their problems, provided opportunity for SWDstudy all courses, provided special
assistance to improve their English knowledge, o/ with proper guidance on
university admissions, assigning one academic &mheSWD student on admission to
guide them throughout the University career, hacessibility to building within the
universities, provided with modern and appropregaipment to enhance their education
in the university and inculcate positive attitudesards SWDs among the other students.

Most of the academics have stressed the impor@iq®viding physical accessibility for
SWDs to lecture halls, library, washrooms, and ¢lesn all the universities. There is a
suggestion to have a special room for SWDs to @ #xaminations. Some also have
stated the importance of giving equal opportunigigsthers in providing higher education
for SWDs. To provide SWDs with a shuttle transpota system for the physically
disabled in the universities. Suggested to havegrpros to change the attitudes and
awareness of the stakeholders in the universtBieme have suggested having a separate
Institute/University/agency to teach SWDs. The acaids also have emphasized the
importance of having trained academics with teaglaind learning facilities along with
the available new technology, trained technicdf sta modern technology available for
SWDs, establishing an SWDs supportive administeagystem, availability of SWD
supportive educational tools to facilitate theiarl@ng processes, providing counselling
session and providing SWDs with an appealing amshéd@nvironment for the SWDs to
engage in their academic activities with self-estemd self-confidence.

Following are some of the suggestions from paremtgirther improve their children’s
academic life in universities. Parents want thkitdren to receivemproved services and
facilities as prescribed by local and internatiotrtebties and conventions, provide and
update existing facilities such as computers ananftial assistance, provide concessions
when they purchase equipment, provide more oppitigarto improve English and ICT
competency, provide facilities and guidance if tegpect to follow postgraduate degrees,
provide hostel facilities for these students thiomg their period of studentship and
provide SWDs with improved teaching and learninghuds.

Non-academic staff members’ suggested having thedata to investigate the needs of
SWDs, to establish a quota system in universityiasiion criteria accommodate SWDs in
other fields of studies, provide all staff membagith awareness programmes about SWDs,
adopt a common policy to be followed by all thatsifraculties of the university, improve
facilities in the universities for SWDs and faalté the SWDs with recreational events.
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The majority of the peers felt that educationalilitaes for SWDs have to be improved,
lecturers should pay more attention to SWDs’ needsthe importance efqual rights for
free education. Peers feel that they are not disalidut they are differently-abled and
multi-talented person3.he majority of the peers had stated the SWDs shioellprovided
with new technological equipment that would be ukkdr their studies. Most of them are
also suggesting improving accessibility for the SSMD the buildings on the campuses.
One has pointed out the importance of releasing thsults on time. Peers suggest that
the existing library facilities do not accommod&e/Ds needs such as the librarians are
not aware of the SWDs requirements, accessibiitthe library and the toilets are not
available and if a medical necessity arise theceilshbe facilities for a medical doctor to
attend to them immediately. Peers also proposestaunSWDs to other departments to
do special degrees. Peers feel that SWDs showddhettwith other students in activities
such astudent events, competitions, trips, programmeggecences and should give them
responsibilities that they can bear so they fesdrase of inclusion.
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Annexures

Appendix Al: Questionnaire for Academic Staff Members
Dear Participants:

You are invited to participate in a survey abouet larning and study environment at Sri Lankan
Universities for students with disabilities (SWD’3he survey is part of the EU-funded project
"Developing inclusive education for students witisatbilities In Sri Lankan Universities
(IncEdu)”. In the project IncEdu, academics frora University of Peradeniya together with three
other Sri Lankan Universities as well as four E@ap partner universities are participating.

The aim of this survey is to actively support tl@aept of inclusion by creating a classroom
environment for Sri Lankan University Students wilisabilities (SWDs). Academics are a part
of the University education team that implement dedelop the accommodations and adaptations
of SWDs' academic career. In addition, lecturerskwaollaboratively with other experts to
determine appropriate modification in the curricajuinstructional methods and classroom
environment as well as work closely with SWDs io\pding guidance in academic matters and
other activities in the universities.

This project targets to develop mechanisms/systaswill enable to provide higher quality
academic programs for the University SWDs in Smka The questionnaire is structured to
identify basic needs, existing limitations and abkis of SWDs academic programs. With your
information, the project expects to propose speegther training programs for academic staff to
enhance the quality and effectiveness of teactiadivDs.

Your participation in this study is voluntary anduyare free to withdraw your participation from
this project at any time. If you decide to partatip, please help us by completing the following
guestions as completely and honestly as you caar &oswers are confidential and will not be
disclosed to anyone apart from the project tearhreSponses are anonymous and will be held in
strict confidence. If you have any questions reig@rthe survey or this research project in general,
please contact Dr. Leena Seneheweera (kumaileena@wgym) or Dr. Sakunthala Yatigammana
Ekanayake (sakuyatigammana@gmail.com).

We highly appreciate your completing and returnihg questionnaire by 29.07.2020 in the
enclosed envelope to the Senior Assistant Registsarur faculty. Please note that by completing
and submitting this survey, you are indicating yooinsent to participate in this study.

We greatly appreciate your participation.

Sincerely,
IncEdu Project Team
University of Peradeniya

Sri Lanka

100 |Page



Instruction:

Please tick [) wherever applicable unless instructed otherwise.

Part 1: Demographic Information

1. UNIVErSItY/ INSHIULE: ... oe ettt e e e e e e e e e e e e e a e ens
FZ D 1T o - 1 10 0= o | PP
G T 19 1= 13 o [ = 14 o] o
4. Teaching area Ex: Physical EduCation: .............coiriii i e e

5. Teaching Experience as an academic staff member
0 0-5years
0 6-10 Year
O 11-15 years
[1 15-20 years
] Over 20 years

6. Gender
O Male
O Female

7. Did you ever have SWDs in your class?
Ll Yes 1 No

If ‘Yes”, please provide detailS: ...........ooeiiiiiiiiii i e

8. Have you got any training to teach students wigiakiilities?

Ll Yes 1 No
If yes,
What kind of programme Was it? ..........oooieii i e e e e e e e oo

HOW 10Ng? (AUIALION)... ..o e e e e e e e e e
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Part 2: Knowledge, Experience & Training towards SWDs

9. Please provide your opinion/experience for theofeihg statements: ($trongly Agree, 2-
Agree, 3-Neither Agree or Disagree, 4- Disagree, Strongly Disagree, 6- Not relevant)

1 2 3 4 5 6
Statement

a) Students with disabilities (SWDs) should
have access to higher education.

b) Special Needs Resource Unit (SNRU)/Centre
at my University/Institute is helpful for SWDs
and academic staff.

c) There is a person in my department who
assistant to coordinate accommodations for
SWDs.

d) There are certain SWDs whose disability
could not be easily recognised.

e) SWDs in my class should inform me about
special requirements at the beginning of thg
semester.

f) | am sensitive to the needs of students with
disabilities.

137

g) SWDs are able to compete academically at
the university level.

h) Students use disabilities as an excuse when
they are not working (academically) in my
class.

1) Some students take advantage of their
accommodations, and may not really need
them.

j) Ihave learned about disability and
appropriate accommodation through literature
and websites

k) | am aware that there are teaching and
learning resources for SWDs. Eg: software
and apps
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[) 1have conducted research studies related to
disability

10.Have you used the following to make the teachimdjlaarning process of SWDs
meaningful? (Please TICK all that apply)

O Software ] Mobile apps
O Any other (Pl WIIEE) ..eniee e e

Part 3: providing accommodations in Teaching & Assesment/Evaluation

11. What special accommodations are you willing to edt®® SWDs in your teaching? (Please
TICK all that apply)

O Preferential seating Adjustments in teaching and in

0 Extra hand-outs providing exams

O Computer or recording device used for O Flexibility in terms of completing

note-taking academic assignments
O Advance copies of course
notes/outlines/presentations O Peer support

OO0 Notetaking friend
[0 Preparation of teaching materials

O Tutoring in adjusted forms
[ Ability to contact Faculty outside of O Any other Pl. specify
class

12.Please provide your opinion for the following staénts

(1-Strongly Agree, 2- Agree, 3-Neither Agree or Disage, 4- Disagree, 5- Strongly
Disagree, 6- Not relevant)

Statement 1 2 3 4 5 6

a) | would like to consider having SWDs
attend my class via Skype if it is not
possible for the student to be physically
present.

b) | make a statement in class inviting SWDgs
to discuss adaptations with me.

c) linclude a statement in my syllabus
inviting SWDs to discuss accommodations
with me.

d) I give extra marks to my students if they
offer assistance to SWDs

e) In the future, I will consider offering extra
marks to my students, if they offer
assistance to SWDs.
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f) Having the SWDs in my class make me
anxious

g) Having the SWDs in my class make me
uncomfortable.

h) | encourage students with disabilities to
participate in co-curricular activities.

i) |receive adequate support from the school
administration when learners with
disabilities are enrolled in my class.

J) | adapt the syllabus and teaching material to
accommodate SWDs’ needs 1

13.What special accommodations are you willing to edte®® SWDs in assessments and
evaluations. (Please TICK all that apply):

O Preferential seating

O Extra time for assignments

OO0 Extra time for exam

O Computer or recording device
O Oral examinations

O Any Other PI. state..............
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14.Have you collected SWDs feedback regarding yowtieg?
a. YesO b. N

15.1f “Yes” how did you adapt accordingly. Pleasdeta

Part 4: Opinion or Beliefs about SWDs
16.1 feel that my discipline (subject that | teach¥istable for SWDs?

a. YesO b. Nod

17.Please provide reason/s for your answer

Part 5: Suggestions

If you have comments or suggestions regarding tharcement of SWDs Education in the
university/institute. Please state.

Thank. You far Your Contripution!
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Appendix A2: Questionnaire for Students with Disabilities

Instruction:

Please tick ¢) wherever applicable unless instructed otherwise.

Part 1: Demographic Information

1.

UNIVErSIty/ INSHEULE: ..o e et e e e e e et e e e e e

Faculty/ Department: ... ..o e e e e e e e e

Gender
[ ]Male [ ]Female
Did you enter the University through normal intadtespecial intake?

[ ] Normal intake [ ] Special intake

Degree programme: General/Special
[ ] General [ ] Special [] Not relevant

Subjects related Departments

Do you have a separate Special Needs Unit/Cengyreuatfaculty/University/Institute?
Check all that apply.

[ Jyes [ INo

Part 2: Disability Information

8.

Please indicate your disability/impairment (or ditides/impairments). Check all that
apply.

[] Blind/Visually impaired [] Mental health disability
[ ] Deaf/Hard of hearing [ ] Medical disability (Chronicle
[] Deaf/Blind impaired iliness)
[ ] Mobility impaired (Wheel [] Other, please
Chair, crutches) SPECIHTY v

[] Learning disability
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9. Did you choose this university/Institute for yotmdies based on (check more than one

if applicable):
[ ] Accessibility [ ] Reputation
[ ] Academic programmes offered [ ] Scholarship or Grant
[ ] Other, please specify
[ ]Location

106. On a day-to-day basis, what kinds of aids or ses/olo you use to accommodate your
disability? PI. check all that apply.

[ ] Alternate formats (e.qg. braille, large print, autipe)

[] Adaptive technology (e.g. computers, braillersgiators)

[ ] Academic accommodations (e.g. note-takers, exteteding time, etc.)
[ ] Communication technology (e.g. chat PC or vocaFlex

[] Sign language interpreters

[ ] Attendant care services

[ ] Mobility aids (e.g. crutches, wheelchair, scooter)

[ ] Drugs and medical supplies

[ ] Guide dog/White cane

[] Assistive listening device

[ ] Specialized transportation systems

[] Peer support

[ ] Tutor

[ ] Educational assistant

[ ] No aids or services used

[ ] Other, please SPeCify ..........ccoeeeiiiieiiiieeiiieeeii e,

10.Do you currently receive financial aid in the foafa scholarship, student
loan/grant/donation, or academic award?

[ JYes [ ]No

11.1f ‘Yes” please, write the scholarship, studentlmgant/donate, or academic award by
name:

Part 3: Accessibility to Academic Materials

12.What is your degree programme? Eg: BA/BSc./Eng.

13.Who guided you to select this degree programme?
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14. Are you informed about your academic rights for S8¥D] Yes [ 1No

If yes, how did you come to know about it?

15.1s the following information available to you ineinate formats that you can use at

your Faculty/University/Institute? Check all thaipdy.

[ ] Registration packages
[ ] Student handbook
[ ] Course outlines

[ ] Guides to campus services

[ ] Course calendars

[ ] Timetables

[ ] Campus publications
[] Other, please specify

16.Which materials do you require for your academagpamme? Check all that apply.

[ ] Textbooks

[ ] Workbooks

[] Assignments

[ ] Exams

[ ] Supplementary readings
[ ] Online courses

[ ] Online databases

[ ] Library catalogues

[ ] Print periodical indexes
[ ] Web resources

[ ] Course-packs

[ ] Audiovisual resources
[ ] None

[ ] Other: Please
provide an example

17.1n which format(s) do you require academic matdoalyour degree programme? Check
all that apply.

[ ] E-text

[ ] Braille

[] Large print

[ ] PDF image

[ ] PDF text

[] Audio — analogue

[] Audio — digital

[ ] MP3

[ ] DAISY books

[] Tactile graphics

[ ] Descriptive video

[] Other, please specify

18.What academic materials does your institution eulyerovide to you in alternate
format(s)? Please check appropriate boxes, andfoment.
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[ ] E-text

[ ] Braille

[] Large print

[ ] PDF image

[ ] PDF text

[ ] Audio — analogue
[ ] Audio — digital

[ ] MP3

[ ] DAISY books

[] Tactile graphics

[] Descriptive Video

[ ] None

[] Other, please specify



19.Do you receive the academic materials and servicas alternate format that you
require on time?

[ ] Always [ ] Sometimed_] Never

20.From where do you receive your academic matemsddternate formats? Check all that

apply.
[ ] Disability Service Centre [ ] Professor
[ ] Campus Library [] Other, please
[] Public Library SPECIfY ...iivireinnn.

[ ] Computer lab

21.What technologies do you use to access academeriaiatthat are in alternate formats?
Please check all that apply.

[] Two-track and Four-track tape recorder

[ ] Digital audio player (DAISY, CD/MP3 Player)

[] Closed-Circuit Television (CCTV)

[] Braille software

[] Braille equipment

[ ] Optical character recognition (OCR) software (Openk, Kurzweil)
[ ] Text-to-speech software (WYNN, ReadPlease, Texp,Heext Aloud)
[] Screen-reading software (JAWS, Window Eyes)

[ ] Screen magnification software (Zoom Text, Magic)

[ ] Phones

[ ] Tablets

[] Other, please specify

22. | am using technology for my studies

[ JYes [] No

23. In your classes, which special accommodationdeirey provided, including:

[] Extra time for assignments [] Advance copies of course notes
and course requirements

[ ] Extra time for tests [ ] Notetaking friend

[] Preferential seating [ ] Tutoring

[ ] Extra hand-out
[] Computer or recording device
used for note-taking
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24.What barriers have you encountered at the uniy#irsstitute?

Views of SWDs

() () =

> — | o >0 =

[@)) (5 — O = (U

(D] (D) —

Statement So |0 |E| & |SR|._3

=e) o o | .2 5.9 o O

0n < < Z | 0 nao| 2

a) | enjoy interacting with others, including
peers, professors and other visitors.

b) | feel comfortable asking for help from
others, including friends, caregivers and
strangers.

c) We have a private room at the special negds
resource unit/centre to be used for study
purposes such as

I.  texting

ii.  tutoring

iii.  counselling

Iv.  meeting

d) I have a personal care attendant.

e) Other students treat me differently due to
my disability

f) | am satisfied with my university/institute
experience as a disabled student

g) Peers think that SWDs are overly sensitivie

h) 1 need advice/counselling support regardi
my matters

i) 1am willing to approach my professors
regarding my special needs.

J) |feel shy/embarrassed when requesting help
from my professors

=)

g

Part 4. General Questions

25.How does your disability impact your academic lili@ase be specific and give examples.
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26.In which extra-curricular activities do you parfiaie?

[ ] Sports

[ ] Art-based activities (Music/Drama/dance/painti@jséma/Literature)
[ ] Recreational activities

[ ] None

[ ] Other PISPeCify .........oooviiiiiiiieeiieicein

27.How do you spend your leisure time at the Univgfiistitute?

28. a. Are the hostel accommodation adequate to neegtneeds?
[ ]Yes [ ]No

b. Please provide reason/s for your response

29.Please state your aspirations and plans after gtieu

Thank. You far Your Contribution!
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Appendix A3: Questionnaire for Parents

Dear Participants,

You are invited to participate in a survey being conducted by the academics from the University of
Peradeniya together with three other local Universities as well as four European partner Universities.
The project is funded by the European Union and the project is on "DEVELOPING INCLUSIVE
EDUCATION FOR STUDENTS WITH DISABILITIES IN SRI LANKAN UNIVERSITIES (IncEdu)”.

This survey aims to have a clear understanding of the existing positions relating to the needs and
requirements of students with disabilities (SWDs) in Sri Lankan Universities. Your child is one of the
direct beneficiaries of the project. Therefore, as parents, you are expected to provide us with genuine
information on your existing circumstances. This project targets to develop mechanisms/systems that
will provide higher-quality academic programs for the University SWDs in Sri Lanka. The attached
questionnaire is structured to obtain your awareness, opinion, attitudes and beliefs towards your
child’s learning.

Your participation in this study is voluntary and you are free to withdraw your participation from this
project at any time. If you decide to participate, please help us by completing the following questions
as completely and honestly as you can. Your answers are confidential and will not be disclosed to
anyone apart from the project team. All responses are anonymous and will be held in strict confidence.
If you have any questions regarding the survey or this research project in general, please contact Dr.
Leena Seneheweera (kumaileena@gmail.com ) / Dr. Sakunthala Yatigammana Ekanayake
(sakuyatigammana@gmail.com).

We highly appreciate your completing and returning the questionnaire by .............. , 2020 in the
enclosed envelop to the Senior Assistant Registrar in your faculty. Please note that by completing and
submitting this survey, you are indicating your consent to participate in this study.

We greatly appreciate your participation.

Sincerely,

IncEdu Project Team
University of Peradeniya

Sri Lanka
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Instruction:
Please tick (\/{wherever applicable unless instructed otherwise.

Part 1: Demographic Information
1. Parent:

[0 Mother OO Father [ Guardian

2. OCCUPALION: weeveiteteece ettt ettt et st sra st tes s et snsenasns
3. Monthly income:

[0 Less than Rs. 10,000.00 ] Rs.31,000.00 and above
[J Rs.11,000.00 - Rs. 20,000.00

] Rs.21,000.00 - Rs. 30,000.00

4. District Of reSIdeNCe: .o.ecivveeeeeeeeeeeeeeee e eeee e

Part 2: Awareness of disability rights in the county (National/International)
5. Are you aware of the existing acts, laws and conventions pertaining to disabled persons in Sri Lanka?

] Yes ] No ] |1 do not know

6. If yes, what kinds of local acts, laws and conventions are you familiar with regarding disabled persons?
Please tick all applicable.
[] Protection of the rights of persons with disabilities (1996).....

[1 A Review of Disability Law and Legal Mobilisation in Sri Lanka, Law and Society

] UN Universal Periodic Review - Sri Lanka 2017 Trust Review, (2013)

7. What kinds of international acts, laws and conventions are you familiar with regarding disabled
persons? Please tick all applicable.

] World Declaration on Education for All (WDEFA, 1990).

[ The Salamanca Statement and Framework for Action on Special Needs Education
(SSFASNE.1994

L] Convention on the Rights of Persons with Disabilities (CRPD, 2006),

L] Other, PISPECITY: w.veveveeerieceee vttt er et vev b era st nreans

8. How did you come to know information about the above mentioned (Questions 6 and 7) Please tick

all applicable.
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] Web sites

1 Media 1 Midwife

1 School [ Other

L] University Pl. Specify: ..cccovveeerrererinnns
L] Work place

[ Hospitals

Part 3: Details about your child
9. Please indicate the disability/impairment of your son/daughter. Please tick all applicable.

[ Blind/Visually impaired [ Learning disability
[] Deaf/Hard of hearing L] Mental health disability []
[ Deaf-blind impaired Medical disability (Chronicle
[ Mobility impaired (Wheel iliness)

Chair, crutches) L1 Other, please specify

10. When raising your son/daughter, did you know any other family that had a child with  disabilities?

] Yes I No

11. Who has provided you with support and services concerning your son/daughter with disabilities?
Please tick all applicable.

[ Family 1 Officially provided local
[ Friends/neighbours .
services
[ School
] General medical [ Religious organization
(doctor/nurse) ] No one
[ Specialist medical (hospital, specialist [ Other (please specify)
therapist)

12. If you receive any support or services, could you please explain what kind?

13. Which of these has your main source of support?
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I Family

L] Friends/neighbours
1 School

[J General medical

(Doctor/nurse)

] Specialist medical (hospital,
specialist therapist)

[Officially provided local services

[IReligious organization
1 No one

[J Other (please specify)
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14. Do people in the local community have a positive attitude towards children with disabilities?

L] Positive ] Negative [ Don't know

15. Could you tell us more about some of these experiences that you have had with regards to the
attitudes of the community (either positive or negative)?

16. What are the main questions that we need to raise awareness on to generate a positive attitude
in the community?

18. What did you think your child would be doing at the age of 18 years when he/she was growing
up?

[ Living in the family home not working/studying

[ Living in the family home working/studying

[ Living somewhere else working/studying

L1 Independently living somewhere else with support

L] Other (please specify)

19. Do you consider your child’s opinion in making decisions about his/her life?
[l Yes 1 No
If yes, under what circumstances (Please tick all applicable)
[J Health [ Other: Please Specify
O Education

L] Marriage

20. Did your child discuss with you, before entering University on their prospective study
programme? Please tick all applicable.

] Curricula

[J Extra-curricular activities
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] Available services

21. Current studying University/Institute and Faculty

22. Did your child discuss with you about their study programme after entering the University? Please
tick all applicable.

O Curricula [ Extra-curricular activities [ Available services

Part 4: Views on the services provided by the Univsity/Institute
23. What problems do your son or daughter encounter at the university?

Problem you encountered

a) Access to buildings
i Building
ii Lecture halls/rooms
iii Student common room
iv Toilets
v Canteen

vi. Library

vii. Other

b) Accommodation

c) Study programmes

d) Other facilities

e) Interact with peers

f)  Interaction with academic staff

g) Interaction with non-academic
staff

h) Availability of learning  materials
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i) Realization of academic
activities

24. What special services and accommodations does your child require?

Part 5: Child’s social interactions at the Universiy/Institute
25. How does your child spend his/her own time when alone?

28. Does your child communicate his/her needs adequately with the authorities and peers? [ O
Yes ] No ] I do not know

Part 6: University experience of your child
29.How do you feel about your child’s experience at the university?

L] Happy L] Other:
L] Anxious Please specify.....ccccevvvrvenennne
1 Worried

30. Do you think the university experience will have a positive impact on your child’s future?
L1 Yes 1 No

Please provide reasons with an example for your answer.

31.Do you foresee your child graduating from the university?
[1Yes [No

32.Do you feel that the barriers are too great?
L] Yes 1 No [ Uncertain
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Please provide reasons with an example for your answer.

33. Do you foresee your child securing a job after graduation?

] Yes I No ] Uncertain

Reason for your answer:

Part 7: Suggestions for improvements
34. If you have comments or suggestions regarding the enhancement of SWDs Education in the
university/institute. Please state.

Thank you for Your Contribution!
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Appendix A4: Questionnaire for Peers
Dear Participants:

You are invited to participate in a survey beingadacted by the academics from the University
of Peradeniya together with three other local Ursies as well as four European partner
Universities. The project is funded by the EuropBaion and the project is on "DEVELOPING
INCLUSIVE EDUCATION FOR STUDENTS WITH DISABILITIESIN SRI LANKAN
UNIVERSITIES (IncEdu)”.

The aim of this survey is to have a clear undedstanof the existing positions relating to the
needs and requirements of students with disalsil8&VDs) in Sri Lankan Universities. As you
are aware, SWDs are your peers, who this projets & support, and expects you to provide us
with genuine information on your existing circummstas. This project targets to develop
mechanisms/systems that will provide higher-quadgdemic programs for the University SWDs
in Sri Lanka. The attached questionnaire is strecktio obtain your awareness, opinion, attitudes
and beliefs towards peer learning with SWDs.

Your participation in this study is voluntary anduyare free to withdraw your participation from
this project at any time. If you decide to partatip, please help us by completing the following
guestions as completely and honestly as you caar &oswers are confidential and will not be
disclosed to anyone apart from the project tearhreSponses are anonymous and will be held in
strict confidence. If you have any questions reig@rthe survey or this research project in general,
please contact Dr. Leena Seneheweera (kumaileena@gpm) / Dr. Sakunthala Yatigammana
Ekanayake (sakuyatigammana@gmail.com).

We highly appreciate your completing and returning questionnaire by ......... 2020 in the
enclosed envelope to the Senior Assistant Registrarur faculty. Please note that by completing
and submitting this survey, you are indicating yooinsent to participate in this study.

We greatly appreciate your participation.
Sincerely,

IncEdu Project Team

University of Peradeniya

Sri Lanka

Instruction:
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Please tick [) wherever applicable unless instructed otherwise.

Part 1: Demographic Information

1. UNIVErsity/ INSHIULE: ... .oe et e e e e e e e et e e re e e
2. Faculty/ Department: ........ooeii e e

3. Gender
O Male O Female

4. Current year of study:
O First Year O Other
(If first-year/general, please answer the ques@rand if ‘other’ answer question (b))

a. Specify the SUDJECES: L.

b. Department of Study: ...
5. Degree programme General/Special
O General O Special
Part 2: Awareness about Disability

6. Do you have a separate Special Needs Unit/ Cemyreur University/Institute?
Ll Yes 1 No O 1 do not know

7. Before entering the University, did you ever hawatact with persons with
disabilities?

O Yes [ No

If “Yes’ as a (Please tick all applicable)

O Friend O Classmate [ family member [ Neighbour O Other

8. After entering the University do you have experemgth a student with a disability?
Ll Yes 1 No

If “Yes’ as a (Please tick all applicable)
O Friend 0O Classmate O roommate O batch mate O Other
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9. Are you aware of the existence of the followingadbidity /impaired persons in
society? Please tick all applicable.

O Blind/Visually impaired O Mental health disability

[0 Deaf/Hard of hearing [0 Medical disability (Chronicle
O Deaf-Blind impaired illness)

O Mobility impaired (Wheel [ Other, please specify

Chair, crutches)

Part 3: Classroom Environment

10. Are there any disabled students studying in yoass?

O Yes d No O I don’t know

11. If there are SWDs in your class, what types odliities do they have?
O Deaf/ Hearing impaired Chair, crutches)

O Blind/Visually impaired

[ Deaf-Blind impaired O Mental health disability

C1 Mobility impaired (Wheel O Other medical conditions,

please specify

Please mark your responses to the following questio

Statement Yes No

12 Are you comfortable with engaging in learning aiti&s
with SWDs?

13.Have/are you followed/following any course, with a
component of disability studies in your academic
programme?

14.Have you engaged in any research, project, workshap
seminar related to disability studies?

15.Have you don@ny publication related to disability?

16. Are you willing to obtain training related to fatigs for
SWDs (peer support, technology, sign languagell®ral
etc.)?
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17.Does your lecturer use special teaching techniguitbsSWDs?

O Yes d No O | don’t know

18.Do your lectureuse these supportive teaching and learning materialS¥YgDs: Please
tick all applicable.

O Extra time for assignments O Extra time for tests
O Preferential seating O Extra hand-out
[0 Notetaking friend O Tutoring

[0 Computer or recording device used for note-taking
[0 Advance copies of course notes and course regeism
O Interactive whiteboard

[0 Other Please specCify ..........c.ccovvennnnn.

19. Please provide your opinion/experience for theofeihg statement$1-Strongly Agree,
2-Agree, 3- Neither Agree or Disagree, 4-Disagre®;Strongly Disagree)

1 2 3 4 5
Statement

a) | am aware of the rights of SWDs (Health,
Education, Access etc.)

b) | support SWDs academic rights.

c) | enjoy interacting with peers with disabilities.

d) | am satisfied with my university experience

having peers with disabilities

e) | feel comfortable helping them.

f) 1am conversant with knowledge and skills about

the technologies used by SWDs
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g) | have experiences in working with SWDs in
centres/NGOsl/institutes/clinics

h) I would like to be a personal care attendant.

i) 1use my words carefully when | communicate with
SWDs.

J) l'would like to accompany a physical impaired pegr
to move to different locations (Faculty,
Departments, Hospital, Field trips, Hostel)

k) 1 would like to push a wheelchair (Faculty,
Departments, Hospital, Field trips, Hostel, Canfeen
Classroom)

) 1would like to tutor SWDs.

m) | would like to take notes or record lessons odreg
for SWDs.

n) |do not feel disturbed when SWDs are in my
classroom (Ex: speak loudly, the sound of Braillg
machine, space for a wheelchair).

20. Are you comfortable sharing a room with an SWD#m hostel/boarding house?
LlYes LINo

21. |If you are sharing a room with an SWD, how does shiadent manage his/her activities
independently on a daily basis?
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22. How do you build a relationship with SWD or suppiyem?

23.In addition to above mentioned what do you feellal®WDs in the University?

Thank. you far your contribution!
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Appendix A5: Questionnaire for Administrative Staff
Instruction:

Please tick [) wherever applicable unless instructed otherwise.

Part 1: Institutional Information

1. Name of the University/ Institute/Department/Cefulrat/Hostel:

2. DESIgNALION: ..ottt e e e e e e e e
3. Commencing Year of the University/Institution: ...............c.oooviiinienns
4. Commencing Year of the support service for SWDS: ...........cooviiiiiininnn

5. What form of disabled persons are there in youtrtintgon?
O SWDs O PWDs O Both

6. How many individuals with disabilities are studyiwgrking in your University/
Institute/Department/Centre/Unit/Hostel?

In what capacity? Please state.

Part 2: Awareness of disability:

7. What kinds of acts, laws and conventions are yaili@ar with regarding Person with
disabilities (PWD)s?

National conventions
[ Protection of the rights of persons with disaleitit(1996)

O A Review of Disability Law and Legal Mobilisation Sri Lanka, Law and
Society. Trust Review, (2013)

O UN Universal Periodic Review - Sri Lanka 2017

International conventions
0 World Declaration on Education for All (WDEFA, 1@9

O The Salamanca Statement and Framework for Actio8pecial Needs
Education (SSFASNE.1994

O Convention on the Rights of Persons with Disabgi{CRPD, 2006),

O Other
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8. Do you provide your students/staff/general publithinformation that disabled
individuals have rights, including education, hieahd other aspects of their life?

O Yes 1 No

9. Method/s of conveying this information to SWDs/PWDs

0 Handouts 1 Newspapers

O Seminars O Notice boards

O Web O Other. Please specify

O Media e

Part 3: Availability of Human & Physical resources

10.1s there a service for SWDs/PWDs in your institutexersity?
Ll Yes 1 No

11.1f yes,
How do you provide it? Through

Special Needs Centre/Unit
Special resource Person
Other. Please SPeCify ......cvviiiiiiieie i e e

ooge

For what type of disabilities
Blind/Visually impaired O Mental health disability
Deaf/Hard of hearing O Medical disability (Chronicle

Deaf-blind impaired iliness)

O oo o @

Mobility impaired (Wheel O Other, please specify ..................

Chair, crutches)

12.Has your institute/University/conducted any contins special education professional
training programmes?

O Yes d No

If “Yes ‘what kind of programmes are they anavhaiten?
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13.1n your opinion will the staff agree upon undergpthat type of training?

O Yes O No

14.Do you see the value of a special education trgipnegramme? If yes, when can that
programme be implemented?

15.What technologies are available in your institutaiédrsity to meet the needs of
SWDs/PWDs?

O E-text

O Braille

O Large print

O PDF image

O PDF text

O Audio — analogue
O Audio — digital

O MP3

O DAISY books

O Tactile graphics
O Descriptive video
O Other, please specify
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16.Have you considered the needs of the SWDs whegragithe curricula in your
university/ institution?

[ Yes O No

If YES’ PIEASE SPECITY: .. ..v eevee i et e ettt e e,

17. Are there any instructional manuals/guides in fhec&l education field/ in your
university/Institute?

O Yes O No

18.1s your institution getting professional support{pational therapist) to plan
individual educational programmes and overcome fire@blems?

O Yes 0 No

Part 4. Research & publications//Projects

19.Has your University/Institution conducted any of flollowing related to special needs
education? Please tick all applicable.

O Research seminar

O Research workshop

O Research conference (National /International)
O Other:

20.Have you published any research in the field otspeducation?

[ Yes O No

21.Please state your opinion on the following:

Statement Yes No Not

Irrelevant

a) Our University/Institution collaborates
with local and foreign organizations to do
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joint projects that relate to individuals
with disabilities.

b)

Our University/Institution is conducting
collaborative research, reports, statistica
data, etc. that can be shared with other
organizations and universities related tg
individuals with disabilities.

Our University/Institution has
contacts/links with NGOs that serve
SWDs/PWDs.

Our University/Institution allocates funds
from its budget for SWDs/PWDs.

Our University/Institution organizes
recreational events for SWDS/PWDs.

Part 5. Suggestions

Thank You far Your Contripution!
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Appendix 6: Academics’ Designation by Faculties
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Assistant
Lecturer 0 0 0 0 1 0 0 0 0 0 0 0 0 1 0 p
Instructor in
English 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 1
Lecturer 1 1 0 4 8 3 0 1 1 5 1 2 2 3 3 35
Postdoctoral
Research 1 0 0 1 0 0 0 0 0 0 0 0 0 0 0 p
Professor 0 4 0 1 1 1 1 1 0 0 2 0 0 4 1 16
Senior Lecturer 0 3 2| 10| 12 2 5 1 1 1 3 0 2|21 12 75
Senior Professor 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 1
Teaching
Assistant 0 0 0 2 0 0 0 0 0 2 0 0 0 0 0 4
Visiting Scholar 0 0 0 0 0 0 0 0 0 0 0 0 0 1 0 1
Total 2 8 2| 18 | 22 6 6 3 2 8 6 2 4| 31| 17 137

131 |Page




Appendix A7: Table 4.1.8: Willingness to Provide Special
Accommodations to SWDs in Teaching as a % by University

University
Willingness to Provide Special
Accommodations to SWDs in Teaching Eastern | Peradeniya | Ruhuna SLTC
Advance copies of course notes/out 1
lines/presentations 5| 26% | 31| 48% 9133% | 8| 58%
Computer or recording device use for 1 2
notetaking 3[68% | 53| 82% | 21| 78% | 7| 87%
1 1
Extra hand-outs 2|1 63% | 35| 54% | 11 |41% | 8| 58%
Flexibility in terms of completing academic 2
assignments 632% | 36| 55% | 14 | 52% | 0| 65%
1
Note taking friend 7137% | 30| 46% | 14 | 52% | O | 32%
2
Preferential seating 41 74% | 59| 91% | 22 | 81% | 6| 84%
Adjustments in teaching and in providing 1
exams 9| 47% | 36| 55% | 14 | 52% | 8 | 58%
1 1
Peer support 41 74% | 32| 49% | 11 | 41% | 3| 42%
Preparation of teaching materials in adjusted 1
forms 0| 53% | 17 | 26% 5(119% | 5| 16%
1 1
Tutoring 0| 53% | 23| 35% 6|22% | 5| 48%
2
Ability to contact Faculty outside of class 6| 32% | 27 | 42% 8(130% | 2| 71%
A program for raising awareness and
identifying potential SWDs 0| 0% 0 0% 0| 0% | 1 3%
A room for these SWDs 0| 0% 0 0% 1| 4% | O 0%
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Appendix A8: Table 4.1.13: Academics’ Suggest to Enhancement of
SWDs Education in the University

Suggestions for the enhancement of SWDs Education in the University.

Provide * Itis better to provide facilities for the SWDs and

Facilities and accommodate them.

disability » The University system should provide enough resources
access for them.

* Inthe University system, there is a lack of access facilities
to buildings for SWDs. It is a fundamental human right of
SWDs. In addition, providing at least basic access facilities
for SWDs is one of the obligations of the GOSL

* Creation of infrastructure (toilets, chairs, desks, pathways
etc.) for SWDs through LBMC.

* Need more facilities and study areas for them

* University should provide special facilities for SWDs ( i.e.
Braille computer or Laptop, recorder, transport etc.).

e Ithink itis better to pay more attention to the special
infrastructure facilities in the planning stage of buildings,
roads etc.

* Infrastructure facility for SWDs should be developed.

* SWD facilities should be developed at the university level.

* Itis a must to provide disable access facilities in all
universities so that SWDs could easily reach academic
departments, lecture halls, laboratories, and staff offices
(academic and administrative).

* Should have easy access to classrooms, SWDs should be
provided with audio forms of reading materials.

* SWDs need special attention in their higher education
which is quite different from the regular process. It should
be technocratic. But it should be on their preference.

Assistive * need to use the technology available today to support
technology & SWDs in the classroom as well as in other places. this
teaching/ should be expanded to other levels of learning i.e. school
learning level. some talented SWDs missed the chance of entering
material universities.
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e e-learning accommodated in most of the program and
facility provided for SWD.

e Itwould be better to provide SWDs with proper training
to use modern technology-based solutions.

* Providing learning materials specifically targeting their
nature of disability like audio materials.

* Provide additional equipment for SWDs students for
teaching and also extra training need for teaching SWDs
students

Policy * Introduce SWD policies in the student orientation.
* There should be a national policy for SWDs covering all
aspects including education.

Empathy * They don’t need sympathy, what they need is acceptance

* Itis important to identify the skills and weaknesses of
SWD's and guide them to improve their skills

* They need to be respected and given a special place.

*  We have to consider more about SWDs.

* Make them feel comfortable at every point of education.
Cognitively and physically

* Supporting SWD to learn higher education, with the
necessary facilities to them.

* Provide extra activities, Counselling.

* we have to individual care for and encouraged SWDs
students for their studies.

* The physical environment should appeal to the students.

* Their specific needs are to be consulted at the inception.

* Real empathetic consideration should come from all
corners and not lip service needed. Fund allocation and
supervision and monitoring should be there in the
allocation of resources

Trained staff ¢ The university staff would benefit largely from programmes
to teach such as workshops aimed at improving their skills in teaching
SWDs SWDs.

¢ the teachers and lecturer should be trained and further should
be facilitated with the necessary equipment, materials.

¢ Further, the teachers should be educated on different SWDs
and given a properly detailed intro about the student before
he/she enters into the lecture/ class.
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Staff training is very important and Infrastructure facilities
should provide to universities. SWD should give special
guidance and special treatments in university.

More training for academic members.

Include a session in the SDC program about SWD

Create a
SWDs centre

Creation of SWDs unit in each Faculty.

Make a Student Disability Accommodation Center at
University, and make it a part of ToR of Senior Student
Counselors to maintain a rapport with the centre.

Create the SWDs centres with specially trained academic
members in selected universities.

Need to have a centre for them and need to provide additional
support for them.

Equal
opportunitie
s

Education is common for all. So we should provide them
with equal opportunities.

Universities should pay more attention to providing equal
opportunities for students with disabilities. Suitable
adjustments should be done in facilities and
accommodation.

Equal opportunity for the disabled.

[ strongly believe when it comes to grading all students
should be equally treated (SWDs and others). This is
because everything is provided for SWDs to bring them to
the level of other students

Separate
University
for SWDs

There should be a separate Institute/University /agency to
teach them.

It is better if there is a separate institute/university
(Under the UGC) for disable students which can be given
more support towards them.

There should a one university having all facilities for
SWDs. No use in distributing them among all universities
in the country. The administration will be more efficient
and SWDs will benefit more.

Better to concentrate them to one university and provide
all possible facilities there rather than having them
everywhere and not having anything to support them

Access to

buildings

.No access for them to reach a number of university
facilities; for example, the library. Besides, it is important
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to construct a walking track for these undergraduates
with the necessary assistance.

* Enhancing physical access requirements.

* Infrastructure development to accommodate (disability
access/ elevators/ hostel accommodation throughout the
academic program; disability washrooms in campus &
hostel); shuttle transportation provided for physical
disabilities; Center established for SWD's concerns;

Support of a * Appoint a mentor of choice.

designated * Involvement of AR/SAR/DR in providing facilities for

person them. Not at the Faculty or Dept level, but at the
university level.

* PRO office can attend to assist the process.
* Appointment of the non-academic person (preferably a
clerk) to look after SWDs

Difficulties * SWDs face many difficulties at the University of Ruhuna to
faced by manage the physical environment of the university Here
SWDs in are so many steps Therefore they can't walk easily. Other
Universities

students have to carry them. Please do not send the
students with problems with their legs. As human beings,
we can't bear up to that situation.

* Physical access to lecture halls, library, and hostels are the
most important.

Examinations * excuse on 80% attendance requirement to obtain
examination eligibility.

* Thave noticed that SWDs at the faculty of Humanities and
Social Sciences had not been provided with the proper
facilities in sitting for examinations. It is worth the have a
fully equipped room for them in the process of
examination.

*  We should provide special facilities during exams.

Other * This is one of the long-felt needs of our University! [
sincerely thank the whole project team for taking this
initiative.

* Ithink you have already taken the necessary steps and I
am highly appreciated your kind effort.

* This questionnaire is useless because SWDs are not
having similar disabilities

* Needed to be addressed carefully and efficiently.
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They just like other students. They also have the hope to
achieve a better life. They also like to work among the
people in society with respect. Therefore, I think
Education is the most valuable thing to them in their
entire lifetime.

They need more help.

While I appreciate this [ also wish to mention that it
should not be a burden on regular students especially in
terms of grading and marking. Also, students helping
SWDs should not be given extra credit because it should
be treated as a voluntary/social service. Otherwise, when
students do voluntary work they will expect such benefits
and students will not learn the idea of social work /
voluntary work.

It is important to identify the skills of SWD's and guide
them in the correct path

Better to arrange the opportunities for them to obtain the
higher Education

Changes in A programme is required to change the attitude towards
attitudes SWDs.

Raising The non SWDs should be given awareness on interacting
awareness

with SWDs and how to tackle problems.

Be aware of them. Always!

As a University, we should take immediate actions to
resolve issues related to the teaching and learning process
of SWDs.

Raise awareness of the problem and solutions among
students and staff. Teach staff how to identify those SWD
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Appendix A9: Table 4.2.2: Year of Study in the Degree Programme:

Frequenc
Academic Year y Percentage
1st 3 13.0
2nd 11 47.8
3rd 6 26.1
4th 3 13.0
Total 23 100.0
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Appendix A10: Table 4.2.3: Normal special_ intake
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Frequen
Intake cy Percent
Normal 1 4.3
Special 22 95.7
Total 23 100.0




Appendix A1l :Table 4.2.6: Services need by SWDs

Frequency| Percent
Missing 2 8.7
1 2 8.7
1,12 1 4.3
1,2 1 4.3
1,2,3,5,8,11,12,13,14 1 4.3
1,2,10,12,13,14 1 4.3
1,2,11 1 4.3
1,2,3,11,12,13 1 4.3
1,2,3,11,13 1 4.3
1,2,4,6,9,12,13,14,15 1 4.3
1,2,4.6.9.12.13.14.15 1 4.3
1,3,11 1 4.3
1,3,11,13 1 4.3
10 1 4.3
10, 12 1 4.3
1,7 1 4.3
3 3 13.0
3,7 1 4.3
7,11 1 4.3
Total 23 100.0

140 | Page



Appendix A12: Table 4.2.9 Materials provided by different
universities/institute

Formats of academic
material

University of
Peradeniya

University
of Ruhuna

Eastern
University

E-text

Braille

Large print

PDF image

PDF text

I

Audio — analogue

Audio — digital

[

MP3

DAISY books

Tactile graphics

Descriptive Video

None

Other. Please specify
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Appendix A13: Observed Type of Disability among Students in Class by Academics

-

Visual Disability

Physical Disability

Mental Disability

Hearing Disability

Visually impaired students

Students with leg disability

Not physical disabilities but
mental disabilities developed

Blind students and, deaf students.

Mostly one- or two-blind
candidates per batch/per year

| observe disability students in
our department

Learning disabilities: Dyslexia

A student with traumatic brain injury,student

with partial deafness

| observed some blind students
in our department.

Thought one course for disable
children for two batches

OCD and other cognitive
disabilities

| have had students with hearing and visual

disabilities.

| observed some blind students
in our students

Visually Challenge and Physically
challenge students.

There was a student with a
speaking disability due to a
cognitive

Student who uses hearing aids

A few Blind Students

Permanent disability in walking

Blind students, Half - Deaf students and

students with walking disability

Blind

Students with physical disabilities

Poor hearing, poor eyesight, disabled arms

Visually Challenge and Physically
challenge students are in the

Polio, temporary disabilities eg.
fracture of leg bones

ADD student, Auditory Impaired Student

1 student with week Vision

Physical (Vision, auditory),
Psychological, Dyslexia

Small made - cannot walk

Students with vision issues

Last semester there was a
student with a walking disability
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Blind students, handicapped

—

Blind students, handicapped

Blind students and, deaf
students.

Student with traumatic brain
injury, student with partial
deafness

Eyesight problems

Visual defects

There was one physically
disabled student who had
difficulties ..

Blind students

| have had students with
different types of disabilities.

| have had students with
hearing and visual disabilities.

Blind students, Half - Deaf
students and students with
walking.

Blind students, Half - Deaf
students and students with
walking disability

Poor hearing, poor eyesight,
disabled arms

A blind student

Student with disability in the
right arm (writing problem);

Poor hearing, poor eyesight,
disabled arms

students with visual
impairments, vision impairments,
wheelchair

Only with slight difficulties

students with visual
impairments, vision
impairments, wheel-chair
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